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EXECUTIVE SUMMARY

Charlton Athletic Community Trust (CACT) 
is a non-profit organisation that operates 
in South East London and areas of Kent 
delivering a variety of projects and activities 
that aim to bring about social change. CACT’s 
projects and activities are grouped within 
seven different strands: Early Help and 
Prevention; Education; Equality, Diversity and 
Inclusion; Football and Sports Development; 
Health Improvement; Social Action and 
Enterprise; and Youth Services.

There is an increasing need for non-profit 
organisations to assess and demonstrate the 
social value of their projects due to increased 
competition and a growing pressure from both 
private and public sector funders.

This study was undertaken to evaluate 
and evidence the impact, in terms of value, 
that CACT has on its participants and the 
wider community. The research used both 
qualitative and quantitative methods to not 
only demonstrate the social value of CACT’s 
programmes but also to highlight trends 
and identify potential gaps. The methods 
used were: semi-structured interviews of 
participants from the seven different strands; 
the development and analysis of theories 
of change; and Wellbeing Valuation, a tool 
that is used to demonstrate social value in 
financial terms. By assigning monetary values 
to specific social outcomes, the tool presents 
the results as a Social Return on Investment 
(SROI) ratio and a net benefit figure. Surveys 
and outcome values from each strand were 
analysed following this method and eight 
different SROI ratios and net benefit figures 

were obtained, including an overall figure for 
all CACT projects. These figures are presented 
below:

Furthermore, trends, outcomes and recurrent 
themes were identified across each strand, as 
well as the identification of CACT’s core aim: 
‘to improve community and social wellbeing’. 
Moreover, three areas of impact were 
established and discussed in relation to the 
relevant literature, as well as to the analysis 
and results from the different methods used. 
These are:

The transformative capacities of CACT and 
the impact it has on its participants and 
communities have been highlighted and 
demonstrated in this study. Moreover, it 
informs further work and development as it 
showcases the need for delivering community-
led projects that achieve social change against 
a variety of outcomes and improve the lives of 
the people within the community.

• CACT’s SROI ratio: 6.89

• CACT’S Net Benefit: £31,309,410.90

• Improved physical and mental health

• Reduced offending and
re-offending rates

• Improved levels of education and
employment
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1. CONTEXT

1

Charlton Athletic Football Club (CAFC) is 
widely recognised throughout professional 
football and in national and local government 
circles as a community club. All of its 
community work is delivered across the South 
East by the South of England Foundation 
(SoEF), which was established in 2004 and 
operates as Charlton Athletic Community 
Trust (CACT). Many of CACT’s activities 
transferred across from the hugely successful 
Football in the Community Scheme, which 
was set up in 1992 in partnership with the 
Professional Footballers’ Association. CACT 
is recognised as one of the leading football-
related charities in the UK and Europe, was 
voted Beyond Sport ‘Sports Club of the Year’ 
in 2014, and is the only club trust to have won 
Football League Community Club of the Year 
three times: in 2009, 2013 and 2016.

CACT exists to promote any charitable 
purpose for the general benefit of the 
community, particularly people living and 
working in the London boroughs of Royal 
Greenwich, Bexley and Bromley, several 
districts within the County of Kent and other 
parts of South East England. It specifically 
aims to:

• Deliver initiatives within the community
designed to lessen the social exclusion
caused by the effects of poverty, old age,
disablement, health inequalities and
economic deprivation;

• Advance education within communities,
including social, physical, accredited
and vocational training, the provision of
training for unemployed persons and adult
education;

• Provide or assist in the provision that is in
the interests of social welfare, of facilities
for recreation and other leisure-time
occupation for those within the community
who have special need of such facilities,

including the provision of universal and 
targeted programmes;

• Promote the health of the community
through working with key partners and the
provision of facilities for playing football
and other sports;

• Promote good citizenship within the
community; and

• Promote harmony between people of
different ethnic and cultural backgrounds
within the community.

CACT has numerous partnerships across the 
public, private and voluntary sectors, its most 
important relationship being with CAFC. The 
continuing strength of this relationship is 
beneficial to both organisations. CAFC has an 
opportunity to maximise the positive benefits 
of CACT’s excellent relationships and work, 
and CACT needs to deliver that work to the 
club’s fan base and beyond. 

Youth Services
Theory of Change Analysis
Wellbeing Valuation Analysis
Interview Analysis
Education
Mainstream Education
Alternative Education – SEN Schools
Youth Services
Volunteering
Aspirations
Skills
Employability Skills
Life Skills
Sports, Leisure Activities and Trips
Relationships
Generational Relationships
Peer Relationships
Healthy Lifestyle
Community Engagement
Employment
Agency  
Added Value

All Programmes

Theory of Change Analysis
Wellbeing Valuation Analysis

Health
Education and Employment
Crime

115



1.1 Strands

2

CACT’s Early Help and Prevention strand aims to increase the wellbeing and resilience of the 
local community by offering opportunities for young people and adults at risk of exclusion from 
mainstream society to participate in a wide range of activities that are tailored to their needs, as 
well as providing them with support in relation to targeted issues. For the purpose of this study, 
the strand has been split into two categories: Mental Health and Disability & Crime Reduction.

IMPACT REPORT |  CONTEXT      

1.1.1 Early HElp & prEvEntion

CACT’s Education strand offers young people a range of opportunities to those who are not 
reaching or who have struggled to reach their full potential in mainstream education. These 
programmes are divided between pre-16 alternative provision and post-16 further education. 
A partnership has also been established with the University of Greenwich, which provides 
opportunities and expertise on a variety of initiatives.

1.1.2 Education

1.1.3 Equality, divErsity & inclusion

CACT delivers a diverse, broad and 
comprehensive range of programmes designed 
to:

• Tackle inequality and discrimination

• Promote social integration

• Build community cohesion

Initiatives are specifically designed to build 
strong, active and inclusive communities and 
promote positive relationships between groups 
and communities from different backgrounds, 
including:

• Targeted community engagement

programmes

• Interactive arts-and-drama-based

education

• Conferences

• Seminars and workshops

• Training courses

The training programmes explore the following 
themes:

• Equality and diversity (and importance of
language)

• Building social integration in diverse
communities

• Benefits of partnership work

• Hate crime

• Race and ethnicity
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1.1.4 Football & sports dEvElopmEnt

CACT delivers a comprehensive Football and Sports Development programme throughout 
South East London and Kent for thousands of young people each year. From toddler soccer to a 
professional pathway, the programme caters for a range of players of different ages, gender and 
ability.

1.1.5 HEaltH improvEmEnt

CACT is commissioned by the Royal Borough of Greenwich to deliver a variety of programmes 
that promote physical activity and healthy lifestyles. The work is underpinned by a specialist 
Health Improvement call centre, through which trained advisors offer telephone support to 
ensure people are given the information and advice/support they need to make and/or sustain a 
behavioural change in the short, medium and long term.

1.1.6 social action & EntErprisE

Social Action and Enterprise, a newly formed strand of the Trust, currently encompasses both 
the National Citizen Service (NCS) programme and a developing Enterprise offer.

In 2018 CACT will establish a comprehensive Enterprise programme enabling young people to 
develop enterprising and entrepreneurial skills that will support their development and improve 
their chances of employment and self-employment in the future.

1.1.6.1 National Citizen Service

CACT is the local delivery partner for the National Citizen Service (NCS) in several districts in 
North and West Kent. NCS is a once-in-a-lifetime opportunity for young people aged 15-17 to 
embark on exhilarating challenges, build skills for work and life, and have a positive impact in 
their local communities.

1.1.4 Football & sports dEvElopmEnt
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1.1.7 youtH sErvicE

CACT has delivered Royal Greenwich’s 
universal youth provision, Young Greenwich, 
since April 2012. Young Greenwich is an open 
access service for young people aged 10-19, 
up to 25 if they have special educational needs 
and disabilities (SEND). The programme is 
delivered across Royal Greenwich from four 
main hubs, with further satellite venues, parks 
and open spaces being utilised to ensure 
coverage across the borough. A wide range of 
services are delivered, including:

• Drama, music and dance classes

• Youth clubs

• Faith groups

• Sports and leisure activities

• Arts and crafts

• Alternative education

CACT has also recently implemented a virtual 
youth service, connecting its social media 
pages, a new Young Greenwich website and 
its own app. The aim is to ensure effective 
communication with young people, raising 
awareness of the provision and to increase 
footfall to youth-service activities.
The service also delivers recognised pro-
grammes such as The Duke of Edinburgh’s 
Award and has developed a Young Leaders 
programme to provide opportunities for iden-
tified young people to gain skills and enter a 
pathway to employment.

IMPACT REPORT |  CONTEXT      
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1.2 NEED FOR THE PROJECTS
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1.2.1 Education & EmploymEnt

Bexley:

• Nearly a third of jobs in the borough
are paid below the £9.75 living wage
suggestion.

• It had the highest under-attainment rate at
GCSE level of any London borough among
pupils receiving free school meals, with
69% of pupils receiving free school meals in
the borough not achieving five GCSE pass
grades (A*-C) or equivalent in 2013/14.

Royal Greenwich:

• One fifth of the population aged 16+
(20.6%) have no qualifications (accounting
for 41,082 people), the sixth highest in
London.

• 48% of 19-year-olds in Greenwich have no
qualifications, the highest rate in London.
This is 12 percentage points higher than the
average.

• Greenwich has high levels of deprivation
with 55% of children living in low-income
households. Unemployment affects one in
four families.

1.2.2 HEaltH

Bexley:

• Child obesity in Bexley has risen by 9.3%
in the past five years. Some 22.5% of kids
aged 10-11 are now classed as obese.

• The prevalence of physically active adults
in Bexley (52.2%) is significantly lower than
the national average (57%). The estimated
cost of physical inactivity in Bexley is
£20,135,710.

Kent:

• Thanet has the highest 18-24-year-old
unemployment rate in the South East at
5.9%.

• The unemployment rate in Thanet is 3.6%.
This is above the average rate for Great
Britain (2%). 2,970 people were claiming
unemployment benefits in Thanet.

• The unemployment rate in Kent (5.3%)
has fallen but it is slightly higher than the
national rate (5.2%).

• In Kent, male unemployment rates (4.3%)
are lower than female unemployment rates
(6.5%).

Kent:

• Using the broadest definition (2011
Census), 257,038 residents in Kent (17.6%)
have a health problem or disability that
limits their day-to-day activities.

• Life expectancy is 7.4 years lower for men
and 4.4 years lower for women in the most
deprived areas of Kent compared with the
least deprived.
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Royal Greenwich:

• Royal Greenwich is ranked as the 14th 
most deprived borough in London and the 
78th most deprived area in England based 
on the Indices of Multiple Deprivation (IMD) 
2015.

• One in four 11-year-olds in Greenwich 
were obese in 2013/14.

1.2.3 crimE

Bexley:

• Over the past year in Bexley, crime has 
increased by 7.8% and is now 14% above the 
national average.

• The anti-social behaviour in Bexley is 27% 
above the national average.

Royal Greenwich:

• The re-offending rate in Royal Greenwich 
has risen to 2% above the London average 
and 7% above the national average.

• There were 187 violent and drug-related 
crimes last year, 257% above the national 
average.

Kent:

• In the 12 months to 30th June 2016, police-
recorded domestic abuse in Kent increased 
by 42% compared with the 12 months to 31st 
March 2015.

• Hate crime has increased by 25% in Kent 
over the past year.

• Royal Greenwich generally does poorly 
on health-related indicators. Male life 
expectancy is below the London average and 
there are above average rates for childhood 
obesity and underage pregnancies.

• In 2015, it was estimated that 14.5% of 
children and young people in the borough 
had a clinically diagnosable mental 
disorder.

IMPACT REPORT | CONTEXT                                                              
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2. INTRODUCTION

Within the UK, non-profit organisations are 
under increasing pressure from external-
resource providers to demonstrate their social 
impact, as new government policies place 
greater emphasis on competition for contracts, 
user choice and increased efficiency. Further 
impetus has come from philanthropic funders 
and grant makers wanting to demonstrate their 
own impact; these funders are often found 
to have more influence over the dynamics of 
social impact measurement and have diverse 
ideas about what and how activities should be 
measured. 

Requests for evaluations and social impact 
reporting are seen as a way for funders to 
manage the performance of organisations 
without having to manage the organisations 
themselves (Arvidson and Lyon, 2013). The 
criticism of this ‘accountability upwards’ 
(Ebrahim, 2003) approach lies in funding 
organisations’ understanding of social impact 
and how it can be evaluated. Many harbour 
over-ambitious aspirations and lack the 
theoretical and practical insight of how change 
is realised, meaning that key performance 
indicators are often badly designed and lack 
the necessary validity and reliability (Taylor, 
2009). 

Literature is encouraging greater attention to 
be paid to the construction of the programme 
theory (Weiss, 1997). This means that 
programmes must be developed, as well as 
evaluated, through carefully constructed 
theories of change (Vogel, 2012). This model 
will identify activities that lead to specific 
outcomes. However, outcomes are often 
envisaged or idealistically drawn up without 
considering the processes, mechanisms 
or underlying theory that may lead to their 
realisation (Adams and Harris, 2013). 

What has emerged is a range of approaches 
to monitoring and evaluation that are now 

being implemented within the charitable 
sector. These range from impact and outcome 
evaluation to theory-driven approaches that 
may offer more insight on how and why impact 
occurs (Weiss, 1997). Some (Levermore, 2011) 
include a more qualitative-based approach 
using interviews, focus groups and informal 
discussions. 

The loose connection between an 
organisation’s formal strategy and the actions 
it takes is known as decoupling (Weick, 
1976). This suitably describes the range of 
strategies used by non-profit organisations 
when approaching the subject of social impact 
measurement. Arvidson and Lyon (2013) state 
that non-profit organisations can make five 
choices when approaching evaluation and 
social impact measurement:

1. Acceptance and compliance – accepting 
and complying with any requests made by 
resource holders.

2. Rejection of directive – rejecting the 
need to measure social impact outright, 
particularly when organisations have greater 
financial independence or more control over 
sources.

3. Resistance and reluctant compliance 
– resisting and reluctant to respond to a 
directive, normally resulting in minimal 
compliance. Organisations that see 
performance measurement as a threat as the 
basis for which the measurement is carried 
out do not relate with organisational values 
and logics. 

4. Acceptance after resistance – shifting 
to greater acceptance following initial 
resistance. Organisations that have engaged 
with social impact measurement for some 
time begin to appreciate its value. 

5. Proactive or voluntary use – undertaking 
voluntary social impact measurement to 
demonstrate value. 



This paper has been developed using 
the fifth approach, and it has two main 
purposes: firstly, to explore the experiences 
of participants within CACT’s programmes 
through interviews and case studies and to 
design a theory behind each programme. 
This qualitative approach helps to identify 
core outcomes and values within each 
strand, providing a theoretical framework for 
evaluation. Highlighting the work a charity 
does in a Theory of Change might seem 
challenging, but it forces CACT to synthesise 
programmes into simple and clear steps, 
capturing the key aspects and highlighting any 
gaps. CACT and its programmes are shaped by 
the logics of its design and, by improving upon 
this programme theory, it enables a greater 
organisational legitimacy and independence as 
well as influencing the development of further 
research. 

The paper then explores the outcomes 
identified through the methods above and, 
using the ‘Three-Stage Wellbeing Valuation’ 
model, examines the value of CACT’s 
programmes on the local community. This 
paper utilises a bank of values (Wellbeing 
Valuation) that have been established to help 
community organisations calculate their 
impact in financial terms, placing monetary 
value on the different outcomes and aims 
achieved. This recently developed method 
uses ‘distance-travelled’ feedback from service 
users to determine the value of the programme 
against certain outcomes.

8
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3. LITERATURE REVIEW

The word ‘impact’ has become part of 
everyday lexicon in the social sector in recent 
years, and yet it has not been consistently 
defined alongside the word ‘social’. Roche 
(1999) describes impact as “significant or 
lasting changes in people’s lives, brought 
about by a given action or series of actions”. 

More recently, Jones (2009) uses impact more 
narrowly to refer to an organisation’s specific 
and measurable role in affecting a social result 
(attribution) requiring a counterfactual for 
assessment. This means that transparent and 
measurable criteria of inputs and outcomes 
must be presented from the outset as a basis 
for measurement. ‘Social impact’ has only 
been defined within non-academic literature as 
“the net effect of an activity on the social fabric 
of the community and wellbeing of individuals 
and families” (Centre for Social Impact, 2014, 
Social Enterprise UK, 2014). 

Social impact may be ‘real’ or ‘perceived’ and 
measures must be able to cope with both 
dimensions. That is, a so-called ‘real’ impact 
can be measured with objective data that 
verifies its existence. An example of this is the 
number of participants from an employability 
programme that move into employment, 
which is a quantifiable outcome, although 
attribution to a particular cause of entering 
employment may be difficult to measure. 
By contrast, a ‘perceived’ impact is purely a 
personal view of that impact (Ap & Crompton 
1998) and can be measured by interviewing 
different stakeholders affected by an activity 
to gain a better understanding. An example of 
this would be interviewing parents to assess 
the perceived impact of an employability 
programme on their children’s self-esteem. 

3.1 Defining Social Impact

3.2 Theory of Value
In its most basic form, the theory of value 
states that the monetary value an individual 
attaches to a good or service is the amount 
of money that would be required to leave the 
individual just as well-off as they would have 
been had they experienced the good/service or 
achieved the outcome (Fujiwara, 2013). 

This value can be expressed in terms of 
compensating surplus (CS), which is the 
amount of money we need to compensate 
someone for having a bad outcome, or 
equivalent surplus (ES), which is the amount 
of money we would need to take from 
somebody if they benefited from a good 
outcome.

3.3 Subjective Wellbeing (SWB)
In the extant literature, SWB has two 
dimensions: affect (positive and negative 
feelings) and evaluation (life satisfaction), and 
studies suggest that these two dimensions are 
differentiable and measurable. For example, 
people with high self-reported wellbeing also 
succeed in many aspects of life (Lyubomirsky 
et al., 2005). 

Larsen and Fredrickson (1999), and Krueger 
and Schkade (2008), among others, stress that 
SWB reports have enough reliability to be 
useful for empirical analysis.
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3.3.1 WEllbEing valuation

Wellbeing Valuation (WV) has been proposed 
within the economics literature as a method 
that can be used to determine monetary 
values of various outcomes and determine 
cost-benefit analysis of goods and services 
(Powdthavee and Van Der Berg, 2011). 

In 2011, the Green Book recommended two 
Wellbeing Valuation techniques for social cost-
benefit analysis (CBA) of non-market goods 
and services: Stated Preference and Revealed 
Preference. The methodology of these 
approaches can be found in various literature 
and they are still used in CBA throughout 

the UK. However, Fujiwara and Campbell 
(2011) found the following issues with these 
approaches:

• They require an identification of
population, sample choice and survey
method. This is notoriously problematic as
it requires expertise in designing unbiased
questions relating to the outcomes they
wish to value.

• The respondents only focus on the salient
aspects of the outcomes and this does
not always reflect the way people actually
experience these outcomes in real life.

3.3.2 tHREE-stagE WEllbEing valuation 
A new method of valuation (used in this 
study) has been developed in recent 
years, which is known as the Three-Stage 
Wellbeing Valuation. This method requires 
us to estimate the impact of community 
outcomes and income on SWB. 3SWV runs 
two separate models: one for the impact of 
community investment programmes on life 
satisfaction, and one for the impact of income 
on life satisfaction. The values of various 
community investment outcomes can then 
be estimated from the derivatives of the two 
models stated above. These sets of values 
are methodologically consistent and robust, 
utilising statistical analyses of four national 
UK datasets that give information on wellbeing 

and everyday life: British Household Panel 
Survey (BHPS), Understanding Society, The 
Crime Survey for England and Wales, and The 
Taking Part Survey (Fujiwara, 2014), (Trotter et 
al., 2014). 

 The advantages of this approach are:

• It uses data on people actually
experiencing certain outcomes rather than
data about their hypothetical preferences.

• It enables an estimation of the value of
these outcomes according to how they
impact on people’s lives as they live them.
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True SWB is a latent variable because it is 
internal to the person. However, all that is 
required in this framework is that the person 
knows how to assess one’s own state of 

being, and studies find that individual-level 
indicators are reasonably stable even with the 
introduction of regression controls for, say, 
personality traits (Helliwell, 2006).
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A Theory of Change is the first step for an 
impact evaluation as it describes, in a clear 
and specific way, a project, its aim(s), the 
activities delivered to achieve the aim(s) and 
all the intermediate steps and outcomes that 
will lead to the achievement of the core aim(s) 
(Kail and Lumley, 2012). Therefore, a Theory 
of Change is useful as a basis for evaluation 
planning, as it will ensure that the right 
information is collected and the inputs, outputs 
and outcomes are analysed to establish 
the impact a programme or organisation is 
bringing (Harries, Hodgson and Noble, 2014), 
(Project Oracle, 2014).

Moreover, a Theory of Change also helps an 
organisation to show the assumptions that lie 
behind their project model and their reasoning 
to ensure that the activities and outcomes are 
properly linked and create real impact (Kail 
and Lumley, 2012), (Project Oracle, 2014).

Kail and Lumley (2012) explain a Theory of 
Change can demonstrate: “Whether your 
activities make sense, given your goals; 
whether there are things you do that do not 
help achieve your goals; which activities and 
outcomes you can achieve alone and which 
you cannot achieve alone; and how to measure 
your impact.”

3.4 Theory of Change

3.5 Youth Social Action & Volunteering
Many definitions of ‘youth social action’ exist 
within current literature, although there does 
not seem to be a generally used formulation. 
Common interpretations define social action 
as:

• Group-based, involving young people
in working and supporting each other
towards agreed goals. These groups can
take the form of face-to-face locally based
communication or a potentially global
interaction through digital platforms.

• Activist in nature. Young people identify an
issue of common concern and work together
to achieve a positive outcome. The issue
in question can arise from their immediate
environment or it may be something that
concerns them at a national/international
level.

• Following a young-person-led step-by-
step process. An action that is driven and
managed by young people themselves and
supported by adult facilitation. The young
people are involved in the planning, delivery

and evaluation of the action. In pursuing 
their goals, young people acquire real-life 
experiences of managing social change. 
(Roker and Eden, 2002; Morsillo and 
Prilleltensky, 2007; De Montfort University, 
2009; Unell, 2013) 

Social action co-exists alongside more 
traditional forms of individual and collective 
volunteering. The Institute for Volunteering 
Research examined the nature of volunteering 
in some depth and revealed its multi-layered 
reality. A comprehensive review of the 
definition and understanding of volunteering 
was undertaken, in which attempts were 
made to revisit the question of what is and 
is not volunteering (Ellis Paine, Hill and 
Rochester, 2010). In doing so, it discussed 
three core characteristics or defining features 
of volunteering. It is: 

• Unpaid

• Undertaken through an act of free will

• Of benefit to others

IMPACT REPORT | LITERATURE REVIEW
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Youth social action is deep rooted within the 
activist tradition of volunteering and its values, 
meaning that:

‘Rather than being seen as a resource to 
be managed by an organisation in order to 
deliver a cost-effective service to the public, 
volunteers here are the organisations, 
working together to meet shared needs and 
address common problems’ (Nat Cen et al., 
2009).

This means that despite holding activist 
traditions, in countries like the UK, 
youth social action cannot be regarded 
as a spontaneous, self-organising social 
phenomenon. It is dependent upon systematic 
adult facilitation and usually takes place in 
settings, such as schools and youth facilities, 
which provide adult leadership and protection 
for young people. 

The role of adults is very important in 
enabling successful youth social action. Roker 
and Eden (2002) found that without adult 
support, groups tended to become fragile and 
likely to collapse as ‘social change demands 
considerable effort and long-term commitment’ 
(Morsillo and Prilleltensky, 2007). 
According to Ockenden and Donahue (2013), 
the six core principles of quality are:

• Challenging

• Youth-led

• Socially impactful

• Progressive

• Embedded

• Reflective

The target group of a social action project has 
a huge influence on the extent to which these 
principles are applied, which in turn affects 
potential outcomes and impact. 
Mguni (2013) provides the following outcomes 
framework on both an individual and 
community level:

Individual

• Communication

• Creativity

• Confidence and agency

• Planning and problem solving

• Resilience, grit

• Leadership

• Relationships

• Managing feelings, self-control

Community

• Improved health

• Civic participation

• Educational engagement

• Voting

• Sustainability

• Employability

• Safer communities

On an individual level, there are a considerable 
number of frameworks and metrics that are 
used to measure the outcomes identified 
above. In 2013, Generation Change, for 
example, identified 31 different metrics. 
Within these, they identified a list of 450 
verified statements used in psychometric 
self-assessment surveys, existing programme 
surveys and organisations that have 
undertaken work on outcome measurement by 
young people. 

IMPACT REPORT | LITERATURE REVIEW
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The Young Foundation’s Framework for Youth 
Social Action and New Philanthropy Capital’s 
JET: the journey to employment have set 
out a matrix of available tools to measure 
capabilities, outlining which capabilities 
each tool covers, and key criteria that might 
be considered in selecting an appropriate 
tool – such as cost or the number of users. 
The publications also outline a step-by-step 
approach to measuring these capabilities 
and how they might be used by providers, 
commissioners and funders. 

They use one or a combination of the following 
data-collection methods:

• Self-assessment survey or questionnaires

• Practitioner-led interviews

• Observation

There is, however, a gap in the literature on 
the benefits these outcomes have on outcomes 
relating to the community. Whilst many of 
these tools identify potential benefits, very few 
actually measure the benefits of youth social 
action on the wider population.

3.6 Sport for Development (SPD)
Sport has been referred to as the microcosm of 
society (Coakley, 2008), where both the good 
and bad exist. The increasing focus within the 
UK on ‘sport for development’ has increased 
demands and requirements for governments, 
funders, donors and accountable organisations 
to demonstrate the effectiveness and impact of 
programmes being delivered in return for the 
investment made (Coalter, 2007, 2012; Grix 
and Phillpots, 2010). An increasing number 
of sport-based initiatives are ‘needs based’, 
where they use sport to promote various 
aspects of personal, social and community 
improvement, including the development of 
social and technical skills (Coalter, 2002).

Policymakers and practitioners have long 
advocated the value of sport as capable of 
facilitating the development of positive social 
values, life skills and pro-social behaviour 
amongst young people (Benson et al., 1998; 
Bailey, 2006; Gould and Carson, 2008). 
However, while there is increasing scientific 
interest in development through sport, research 
lags behind applied efforts. The research that 
has been conducted is somewhat sporadic and 
lacks theoretical explanations. This may be 
due to the fact that life skills and associated 

terms are not often precisely defined within a 
sporting context. 

Gould and Carson (2008) introduce ‘positive 
youth development’ as a term that has 
been used within literature to focus on the 
promotion of desirable competencies or 
outcomes relating to sport. This may include:

• Positive health habits

• Improved physical health

• Development of psychological attributes
and dispositions (e.g. increased motivation)

• Specific skills (e.g. the ability to manage
multiple tasks)

Sport can therefore be used as the hook to 
engage with young people and develop their 
life skills. This is because it is an activity 
in which skill development is a norm and 
because it is one that society values, children 
and youth are motivated to engage in, and one 
that provides clear results for hard work and 
effort. 

Football is an important sport due to its global 
popularity and its potential to transcend 

IMPACT REPORT | LITERATURE REVIEW
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numerous areas of development. Therefore, 
many organisations have been using football 
as an instrument for social change and 
development for the past 30 years (Magee 
and Jeanes, 2013). Furthermore, the interest 
in using football as a vehicle of social impact 
has been augmented with the interest and 
input shown by key stakeholders such as FIFA, 
UEFA, national associations, professional 
and amateur clubs, fan groups, players and 
numerous NGOs (Bitugu, 2011). Due to its 

popularity throughout Europe, football has the 
inherent ability to attract young people who 
may not otherwise attend community-based 
programmes. It also promotes physical fitness 
and provides the social benefits associated 
with participating in football, enabling staff 
to create and build upon relationships with 
participants, helping them develop the skills 
and values – communication, teamwork, 
confidence, punctuality, respect and fair play – 
that could lead to a career outside football. 

IMPACT REPORT | LITERATURE REVIEW

3.6.1 coacH-youtH rElationsHip

Numerous studies have highlighted the role 
a coach can play in positively or negatively 
influencing youths’ sport experience. Smoll 
et al. (1993) found that coaches who were 
trained to increase reinforcement and technical 
instruction behaviours, and to decrease 
non-reinforcement, punishment and control 
behaviours, were better liked, created an 
atmosphere that young people perceived as 
more fun, and created more team unity than 
untrained coaches. Peterson (2004) states 
that the personal characteristics of group 
leaders are critical for developing a successful 
youth-development programme. For example, 
Siegenthaler and Gonzalez (1997) found 
that coaches who place primary emphasis 
on winning often exploit young people’s 
psychological and social best interests.

The National Research Council and Institute 
of Medicine (NRCIM, 2002) has outlined eight 
features of settings that are most likely to 
foster positive assets in youth:

• Physical and psychological safety

• Appropriate structure

• Supportive relationships

• Opportunities to belong

• Positive social norms

• Support for efficacy and mattering

• Opportunities for skill building

• Integration of family, school, and
community efforts

3.7 mEntoring

Youth mentoring is usually defined “as an 
individualized, supportive relationship between 
a young person and a non-parental adult that 
promotes positive development” (Lakind et al., 
2015). Therefore, mentoring is an intervention 
based on a positive relationship and it has 
proved successful in developing competence 
amongst young people considered at high risk 
(Zand et al., 2009). Thus, the main areas where 
mentoring interventions have impacted within 
young people’s lives are: school functioning, 

social relationships – both familial and non-
familial – and life skills (Zand et al., 2009). 
Moreover, mentoring interventions have also 
shown benefits regarding emotional wellbeing, 
high-risk behaviour and academic outcomes 
(Rhodes and DuBois, 2008). However, not 
all mentoring interventions are effective and 
successful, which may be due to the quality of 
the mentoring relationship. Following Rhodes 
and DuBois (2008) the key for success of 
mentoring relationships “is the formation of 
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close, enduring connections between mentors 
and youth that foster positive developmental 
change”.

Furthermore, as Glassman and Gleason 
(2011) state, a mentoring relationship is 
not only beneficial for the mentee but also 
for the mentor, as it is based in reciprocity, 
mutual trust, respect and understanding.

As Rhodes and DuBois (2008) explain, these 
characteristics are necessary and form the 
basis of a potentially successful mentoring 
relationship usually consisting of a non-
related competent adult and a young person 
who generally comes from a marginalised and 
disadvantaged background and/or is at risk of 
social exclusion (Zand et al., 2009) (Lakind et 
al., 2015).

3.8 Benefits of Social Clubs and Leisure 
Activities for the Elderly
It is commonly believed that engagement with 
different sorts of leisure and social activities 
has a positive impact on the physical health 
and mental wellbeing of older adults.

Additionally, research and literature shows 
that participation within relevant positive 
activities and relationships has the potential to 
reduce mortality rates in late age (Lennartsson, 
Silverstein, 2001 and Stav et al., 2012), as well 
as decreasing the risk of dementia (Verghese 
et al., 2003).

Participation in physical activities is linked 
to positive health outcomes, such as lower 
mortality rates, maintenance of an active 
lifestyle, protection against functional 
limitations, and slowed progression of 
disability issues and disease (Lennartsson 
and Silverstein, 2001; Verghese, 2003; De 

Montfort University, 2009). Social activities 
engagement is linked to a decrease in 
cognitive and physical decline (Lennartsson 
and Silverstein, 2001; Stav et al., 2012), and 
participation in leisure and cognitive activities 
can lead to a diverse range of health outcomes, 
such as higher cognitive levels, reduced 
risk of dementia, increased survival rates 
and increased global health and wellbeing 
(Lennartsson and Silverstein, 2001; Verghese 
et al., 2003; Stav et al., 2012).

Furthermore, research conducted by Stav et 
al. (2012) not only shows that participation 
in physical, leisure and social activities is 
linked to positive outcomes related to health, 
wellbeing and quality of life, but it also shows 
the detrimental effects to health and wellbeing 
that can derive from a lack of engagement 
within these types of activities.
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3.9 Crime Prevention/Reduced 
Anti-Social Behaviour
As explained in the SPD section above, sports 
are seen as a powerful tool to engage hard-to-
reach and/or at-risk young people and to foster 
personal development, positive behaviour and 
skills. Therefore, sports interventions have 

been increasingly promoted by governments 
and used by institutions and organisations as 
an instrument for prevention and reduction of 
offending and criminal behaviour (Parker et 
al., 2013; Project Oracle, 2013; Pritchard and 
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Svistad, 2014). Likewise, according to Parker 
et al. (2013), evidence highlighting the positive 
impact of sporting activities for prison inmates 
is expanding and “sport can present a valuable 
and unique opportunity to engage with even 
the most challenging of young people caught 
up in a cycle of offending and imprisonment” 
(Meek and Lewis, 2014).

The Ministry of Justice (2011) guidelines 
for physical education (PE) in prisons 
states that participation within appropriate 
PE programmes and interventions has the 
potential to support healthy lifestyles; provide 
opportunities for offenders to gain training, 
accreditations and skills; encourage prisoners 

to reduce substance abuse and misuse; as 
well as improving their attitudes, prosocial 
behaviour and social relationships.

However, to ensure a successful transition 
into mainstream society, it is essential that the 
support is ongoing and continues upon release 
as a community-based intervention (Parker et 
al., 2013).

Therefore, “personal development through 
sport in terms of fostering self-esteem and the 
development of social skills can help young 
people re-envisage a more positive future, 
thus promoting desistance from subsequent 
offending” (Parker et al., 2013).

3.10 NEET to EET
The term NEET was created to define young 
people who are out of education, training or 
employment, but its use has been extended 
and “is now widely used to define and capture 
levels of disadvantage and disengagement 
among an increasingly diverse population of 
young people” (Maguire, 2015). This wider 
use of the term NEET is due to the increasing 
number of unemployed and inactive young 
people aged between 18 and 24 (Maguire, 
2015). Following the statistics presented on 
“Building engagement, building futures” (HM 
Government, 2011), around 1.6 million young 
people between the ages of 16 and 24 are 
NEET in England: 

• 150,000 are 16-17-year-olds who may need 
additional opportunities or support to re-
engage in education or training; 

• 523,000 are aged 18-24, unemployed, not in 
education and are looking for work. 249,000 
have been unemployed for over six months 
and may need significant help to find work;

• 490,000 are 18-24-year-olds who are 
economically inactive. Of these, 371,000 are 

looking after family or home, or are sick or 
disabled. The remaining 119,000 are inactive 
for a wide range of reasons.

Moreover, this wider use of the term NEET can 
have a negative effect on the most inactive and 
at-risk group of young people, leaving them at 
a greater risk of long-term social and economic 
exclusion (Maguire, 2015). It is therefore 
important to distinguish the opportunities 
and strategies needed for young people who 
are NEET for a short period of time whilst 
transitioning to a new course, job or training, 
and for those at risk of becoming long-term 
NEET who would require more intensive 
support (HM Government, 2011).
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3.11 Multicultural and 
Multi-Faith Societies 
The UK Department of Health explicitly states 
that Britain consists of multicultural and multi-
faith societies, many of which are interlocking 
and even contradictory. Over the past 50 years, 
the discourse in Britain about ‘racialized’ 
minorities has mutated from ‘colour’ in the 
’50s and ’60s to ‘race’ in the ’60s, ’70s and 
’80s, ‘ethnicity’ in the ’90s and ‘religion’ at the 
present time. This focus on religion has been 
driven by major international events and by 
an increasing recognition among academics, 
policymakers and service providers of the 
importance of religion in defining identity, 
particularly among minority communities. 

Inequalities between black and minority ethnic 
groups and the general population include 
health status, life expectancy and mortality 
rates. These inequalities are linked to many 
factors: socioeconomic, social integration, 
living conditions, cultural differences, and 
service responses (i.e. stereotyping) (Ansari et 
al., 2009). 

Over recent years, there has been a 
demographic shift in the UK. For example, in 
2013 the Royal Borough of Greenwich recorded 
that 58% of secondary-school pupils were of 
BME ethnicity, allowing a rich and diverse 
young culture to flourish. There has, however, 
been an increase in the proportion of black 
or black British young people who are known 
to be gang members (from 13% in 2011/12 to 
22% in 2012/13), as well as an increase in the 
proportion of black or black British who are 
known to the Serious Youth Violence Panel 
(from 20% in 2011/12 to 24% in 2012/13).

Sacks (2007) highlights an increased 
willingness of faith communities to promote 
community development and bridge social 
capital in the context of ethical frameworks. 
According to Walters (2007) and Skinner, 
Zakus and Cowell (2008), encouraging children 
to participate in sports activities has the 
greatest potential to improve a community’s 
social capital among heterogeneous groups. 
Heterogeneity of social connections helps 
people from different backgrounds (e.g. 
different educational and ethnic backgrounds) 
to connect and helps strengthen community 
cohesion (Narayan and Cassidy, 2001). 
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3.12 Alternative Education Provisions
According to Ofsted (2014), an alternative 
provision is “something in which a young 
person participates as part of their regular 
timetable, away from the site of the school or 
the pupil referral unit and not led by school 
staff. Schools can use such provisions to try 
to prevent exclusions or to re-engage students 
in their education”. There is a diverse range 
of alternative-provision providers including 
charities, special schools and workplaces 
(Ofsted, 2014).

Alternative provisions usually put the focus 
on literacy and numeracy to ensure young 
people have knowledge and a qualification 
in basic subjects such as maths and English 
(Ofsted, 2014). Moreover, the Ofsted (2014) 
report on alternative provisions also explains 
that there is a diverse range of BTEC and other 
qualifications that young people are offered 
and can achieve from their engagement with 
these provisions.
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The 2015/16 Government’s Framework for 
Delivery on traineeships provides an overview 
of what traineeships are and who they are for.

The Framework (2015) defines traineeships 
as “an education and training programme 
with work experience for young people 
who are motivated to work but lack the 
skills, experience and behaviours sought 
by employers. The programme is designed 
to help young people to develop the 
skills and experience they need to secure 
apprenticeships and other sustainable 
employment”. 

The target group traineeships are intended 
for is young people who “are not currently in 
employment and have little work experience, 
but who are focused on work or the prospect 
of it; are aged 16 to 24 and qualified below 
level 3; providers and employers believe 
have a reasonable chance of being ready for 
employment or an apprenticeship within six 
months of engaging in a traineeship” (UK 
Government, 2015).

Thus, traineeships are for a very specific and 
targeted group of young people, and those who 
require more intensive support or who already 
have qualifications, training or employment 
need to find a different type of provision to fit 
their needs (UK Government, 2015).

As explained in the Government’s Framework 
for Delivery (2015), traineeships in the UK 
offer participants employment training, 
numeracy and literacy support, and a quality 
volunteering or work-experience placement 
tailored to their needs and interests. The 
Framework for Delivery (2015) considers the 
involvement of employment providers key for 
the success of traineeships.

The main aim of a traineeship is to ensure 
young people gain a positive employment 
outcome such as an apprenticeship or another 
sustainable employment opportunity (UK 
Government, 2015).

From the work experience undertaken as 
part of the traineeship, participants get to 
understand a real workplace and would 
therefore “develop the skills, knowledge, 
confidence, attitudes and behaviours they need 
to succeed at work” (UK Government, 2015). 
Moreover, maths and English GCSEs and 
other qualifications can also be achieved as 
part of a traineeship.

3.12.1 trainEEsHips

3.12.2 tEacHEr rElationsHips

The relationships that participants of 
alternative-education programmes build with 
their teachers are very important as they can 
determine whether they develop and achieve 
positive outcomes (The Oregon Community 
Foundation, 2016). Research has shown that 
there is a direct link between having a positive 
role model and achieving positive outcomes, 

such as improved academic performance, 
increased confidence and self-esteem, reduced 
risky and aggressive behaviour, and decreased 
anxiety and depression (Hurd et al., 2009). 
Moreover, young people who build supportive 
relationships with positive role models are 
more resilient and are capable of protecting 
themselves and overcoming adversity and any 
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future risks they might face (Hurd et al., 2009; 
The Oregon Community Foundation, 2016).
This stresses the value of the teacher-
youth relationship and the importance of 
alternative-education teachers building 
a positive relationship with their pupils, 
encouraging them and being a positive role 

model. According to Kram and Isabella (1985), 
mentoring relationships with adult role models 
are not the only type of relationship that can 
positively affect a person’s personal and career 
development. Peer relationships can also have 
an important role.
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3.13 Youth Work
The National Youth Agency (2014) defines 
youth work as “an educational process that 
engages with young people in a curriculum 
built from their life experience and their 
personal beliefs and aspirations”.

As Mckee, Oldfield and Pultney (2010) explain, 
youth work is characterised by its aim, 
values and methods used. Youth work aims 
to support young people in improving their 
personal and social development by engaging 
them within a variety of non-formal and 
leisure-based educational activities centred 
on active learning through experience (Mckee 
et al., 2010). These youth-work activities are 
delivered in a wide range of settings like youth 
clubs, sporting sites and other leisure and 
educational environments outside mainstream 
educational settings, such as school 
classrooms. The following values identified by 
The National Youth Agency (2008) form the 
basic principles and nature of youth work in 
the UK:

• Young people taking part by choice.

• Using young people’s perspectives and 
views of the world as a starting point.

• Respecting young people.

• Working towards the development of 
young people’s skills and attitudes.

• Supporting young people in developing 
stronger relationships and a collective 
identity.

• Showing respect and the value of 
differences.

• Listening and making young people’s 
voices heard and taken into account.

All the values and methods mentioned are 
the basis of the wide range of activities and 
opportunities offered to young people as 
part of youth work and youth services; these 
activities range from general sports, youth 
clubs, drama and other leisure activities to 
mentoring support, nationally recognised 
awards and workshops on targeted issues 
and substances, plus information, advice and 
support in any matter affecting young people 
and their lives (NYA, 2008).

Over recent years, youth work has changed 
as the government started to put the 
focus on ‘joined up’ provisions and local 
authorities started taking responsibility for 
youth services in their areas (NYA, 2008). 
Local councils started developing integrated 
provisions together with partners. Youth work 
constitutes an important part of these services 
by providing universal services for young 
people; targeted support for identified young 
people; and information, advice, guidance and 
counselling (NYA, 2008).

The key for success of these integrated 
provisions is the partnership work between 
youth services and different local services 
and agencies to ensure that young people 
are provided with sustained and appropriate 
support that meets their needs and helps them 
develop (Merton et al., 2004).
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A key element of youth work is the 
relationships young people create with youth 
staff and the positive influence this has on 
their wellbeing and development (Mckee et al., 
2010). Youth workers establish relationships 
based on equality, democracy and respect, 
encouraging young people to have their say 
and make decisions on matters that affect them 
(Ofsted, 2007 and National Youth Agency, 
2014). Moreover, Merton et al., (2004) identify 
youth workers’ principal roles as “those of 
social educator, guide and mentor”, offering 
learning and support while challenging and 
encouraging young people, as well as acting 
as their advocates when necessary.

From this explanation, and by getting children 
involved in shaping, planning, governing and 
within political structures, youth workers seem 
to challenge the established hierarchical and 
authoritarian adult-child relationship that can 
limit children’s agency and self-determination, 
as Mayall (2002) and James (2009) explain.

3.13.1 youtH WorkEr-young pErson rElationsHip

3.13.2 young pEoplE’s agEncy and participation

One of the key aspects of youth work 
and youth services is that they aim to be 
democratic and promote an active role for 
young people within them. This role is not 
only active in terms of participation within the 
different activities and opportunities offered 
but also in terms of active involvement in the 
designing, planning, running and governance 
of the youth service and its facilities (Mckee et 
al., 2010). Additionally, through youth services 
young people also have the opportunities to 
be involved in youth councils, forums and to 
influence services that affect them. As Merton 
et al. (2004) explain, “these processes and 
representative structures, such as committees 
that replicate those of the adult world of 
decision-making, bring benefits to those 
young people who become directly involved. 
They learn the transferable skills of research, 
teamwork, problem-solving, negotiation and 
communication which they can apply in 
different contexts. They learn about citizenship 
by practising it”.

The active participation and involvement in 
shaping the youth service can be understood 
in terms of children’s agency. The study of 
children’s capacity for agency understands 
children as active participants in society 
(James, 2009). As Mayall (2002) says, young 
people are not mere actors of their lives but 
their active participation and engagement in 
life goes further than that: they are agents. To 
consider young people as agents means to see 
them as influential not only in their own lives 
but also in their communities and the lives 
of people around them (Mayall, 2002). Youth 
work seems, therefore, to regard young people 
as agents as it often gives them a leading role 
and sees them as creators of their own social 
relationships and cultures.
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The government policy for services relating 
to children and young people, Youth Matters: 
Next Steps (2004), states that through youth 
work and youth services children and young 
people should be supported to achieve 
the following outcomes: be healthy, stay 
safe, enjoy and achieve, make a positive 
contribution, and achieve economic wellbeing.

Moreover, the NYA’s Guide to Youth Work 
in England (2008) identifies the following 
outcomes as a direct consequence of young 
people’s positive engagement within the 
different activities and opportunities offered 
to them, and the positive relationships created 
with both adults and peers as a consequence 
of this engagement:

• Increased confidence and self-esteem 
while socialising with peers in a safe 
environment.

• Developed new skills and interests through 
taking part in activities.

• Developed planning, organisation and 
teamwork skills through active participation 
and decision-making.

• Increased their knowledge and 
understanding of issues affecting their lives.

• Learnt how to make use of services and 
information to make informed choices about 
their lives.

• Gained access to non-formal learning
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3.13.3 bEnEFits oF youtH Work

3.14 Community-Led Health-
Improvement Projects
The Public Health England (2015) guide to 
community-centred approaches for health 
and wellbeing affirms that “the quality of 
community life, social support and social 
networks are major influences on individual 
and population health, both physical and 
mental”.

A community-led approach to health aims to 
support and empower communities to identify 
the needs and improve health outcomes 
for both specific individuals and the whole 
community (Dailly and Barr, 2008).

According to the Public Health England guide 
to community-centred approaches for health 
and wellbeing (2015), these approaches focus 
on spreading assets and resources within a 
community, promoting health and wellbeing 
within community settings, achieving equity 
in health and health services, and increasing 
people’s autonomy and control over their lives 
and wellbeing.

Within these community-centred approaches, 
the Public Health England guide (2015) 
identifies four different groups, highlighted 
below (2015):

• Strengthening communities: where 
approaches involve building community 
capacity to take action on health and the 
social determinant of health.

• Volunteer/peer roles: where approaches 
focus on enhancing individuals’ capabilities 
to provide advice, information and support 
or organise activities around health and 
wellbeing in their or other communities.

• Collaborations and partnerships: where 
approaches involve working in partnership 
with communities to design and/or deliver 
services and programmes.
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• Access to community resources: where 
approaches focus on connecting people 
to community resources, information and 
social activities.

These approaches are adapted and 
complement each other to meet the needs and 
priorities of the different communities.

3.14.1 HEaltH advisors/rolEs

There is a diversity of roles undertaken by the 
people involved in community-centred health 
services (Public Health England, 2015):

• Bridging roles: includes all the people 
who act as health advisors and trainers 
within the community, providing advice, 
information, workshops, activities and 
support to help people improve their overall 
health and lifestyle, and signposting them to 
different services when necessary.

• Peer roles: this includes people who have 
found themselves in similar situations to the 
people they offer support to, being able to 
provide support and advice from their own 
experience in overcoming a similar problem.

• Volunteer health roles: within health 
programmes there are a wide range 
of volunteers undertaking a variety of 
different roles to improve the lifestyle of 
their communities, thereby helping them 
to become healthier. ‘Walk Leaders’ are an 
example of a health volunteer role; they 
lead the Healthy Walks project that runs 
throughout the UK and support the needs 
of the people in the local community by 
providing health advice and promoting 
active participation.

3.14.2 impact oF community-lEd HEaltH projEcts

The main direct outcome that community 
health groups have on their participants and 
the communities they work with (Public Health 
England, 2015 and Community Development 
Foundation, 2014) is:

• Improved mental and physical health: this 
includes outcomes such as reduced obesity 
levels, improved lifestyle and quality of life, 
reduced risky behaviour and, therefore, 
improved mental health of the participants 
and their communities. 

Community health projects can also positively 
impact on individuals’ overall wellbeing 
and self-esteem, reduce isolation, increase 
knowledge and awareness in relation to 
health and targeted issues, and improve their 
personal development (Public Health England, 
2015).

According to the Community Development 
Foundation (2014) and Public Health England 
(2015), there is another important outcome 
achieved not only by individuals but by the 
wider community:

• Improved wellbeing of the community 
and quality of life: a strong community 
health programme can be effective in 
bringing communities together, increasing 
community cohesion and improving the 
relationships and trust within a community. 
This would positively impact on the 
community’s social capital, making the 
community stronger and better prepared to 
face challenges and keep developing.
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4. METHODOLOGY

4.1 Research Design
CACT delivers a wide range of activities across 
multiple locations within Royal Greenwich, 
Bexley and Kent. A multi-strategy research 
design (Robson, 2011) has been adopted to 

ensure a more rigorous and detailed evaluation 
that aims to measure the impact of these 
programmes against various outcomes. 

4.2 Methods
A combination of qualitative and quantitative 
methods has been used in the multi-strategy 
research design of this study. Firstly, an impact 
survey based on HACT’s Wellbeing Valuation 
framework was developed in relation to key 
outcomes identified across CACT. Participants 
were asked to complete the survey twice, with 
a minimum three-month gap in between. The 
results of both surveys were then inputted into 
a database to analyse the impact of CACT’s 
projects against each outcome. Secondly, 
semi-structured interviews were conducted 
with participants from the seven different 
strands. This helped to gain further insight 

into the projects’ impact on specific individuals 
and to reinforce and cross-reference the results 
obtained from the impact surveys. Thirdly, 
Theories of Change covering CACT’s core 
aim and the three main areas of work were 
created, as well as seven Theories of Change 
for each of CACT’s strands. These Theories of 
Change show the logic and coherency behind 
the project and identify causal links that would 
make the change possible, as well as potential 
gaps and assumptions, which could prevent 
the change happening.

4.2.1 tHEory oF cHangE

A Theory of Change can be used in three 
different ways: for strategy, for evaluation and 
for thinking about your place in the sector. In 
this report, we will focus on the second way as 
this is the most relevant for impact-evaluation 
purposes, which is the object of this study. 

Kail and Lumley (2012) state that a Theory of 
Change is an important foundation for impact 
assessment because it allows organisations to 
show the logic and coherency that lies behind 
a project, identify gaps, and highlight areas for 
improvement.

The Theories of Change presented in this 
study highlight the various projects delivered, 
the overall aim(s) and the primary and 
secondary outcomes that relate to CACT’s 
projects. The links between activities and 

outcomes are also presented, demonstrating 
the logic behind CACT’s delivery, whilst 
identifying any possible gaps and assumptions 
that could prevent the desired change 
happening.

A Theory of Change was developed for each 
of the seven strands. These were used as the 
basis for the research and helped to shape the 
structure of the evaluation design.
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The following Theories of Change were also 
developed to highlight CACT’s main aims in 
relation to desirable and relatable outcomes 
within the charitable sector:

• A CACT-wide Theory of Change that 
encompasses all the activities delivered and 
outcomes desired within the whole trust, 
leading to the core aim of the organisation, 
which is “improved community and social 
wellbeing”.

• Three Theories of Change for each of the 
main outcomes/areas of work:
o Improved levels of education and 
employment
o Reduced offending and re-offending 
rates
o Improved physical and mental health 
(healthier communities)

4.2.1.1 Theory of Change Data Analysis
The following five steps were followed to 
build the Theories of Change and analyse the 
content within them:

1. Identification of the final aim(s): the 
final aim is the overall purpose of a 
programme or project and is what we want 
to achieve. Therefore, it has to be realistic 
and achievable, but at the same time it 
should be ambitious. The aim also has to be 
measurable.

2. Identification of the relevant outcomes: 
the outcomes are the changes and effects 
that happen as a result of activities 
delivered, and they determine what is 
required to achieve the aim. There is usually 
more than one outcome to reach the final 
aim. They may be short or long term and 
should be specific and measurable.

3. Identification of activities: all the 
activities that are delivered with the purpose 
of achieving the final aim. 

4. Established causal links: the causal links 
between activities, outcomes and the final 
aim were established and shown in the 
Theories of Change in the form of arrows 
showcasing which activities lead to which 
outcomes, which outcomes lead to which 
other outcomes and which outcomes lead to 
the final aim(s).

5. Examination of assumptions: to be 
able to fully evaluate and assess CACT’s 
strands and programmes, assumptions were 
identified and examined as they could be 
what prevents the change from happening 
or the expected outcome(s) from being 
achieved.
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The Wellbeing Valuation model works with 
a set of values that can be used to assess the 
impact of community investment projects.

A framework for measuring social impact has 
been created, which helps organisations apply 
values to their projects. In its simplest terms, 
the framework enables the frequency of each 
outcome to be multiplied by their respective 
values. For example, if five people gain an 
outcome worth £2,000, then a total of £10,000 
of social impact has been measured. Other 
factors, such as deadweight (what would have 
happened anyway), age and area of residence, 
have to be taken into consideration. 

The Wellbeing Valuation model provides a 
value calculator, which is used to apply values 
to the programme. It includes:

• A spreadsheet to calculate social impact 
based on the data provided. This includes 
pre-defined formulas to help calculate social 
impact (including deadweight figures for 
what would have happened anyway).

• Descriptions of each value and the 
evidence needed to apply it.

• Five surveys to collect the evidence needed 
to apply the selected values.

• A page summarising results and 
comparing cost to benefit.
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4.2.2 WEllbEing valuation survEys

Stage 1 – Activity values

Activity values are those where the social value is obtained by the person simply undertaking 
an activity. For example, if a young person is regularly attending football sessions, social impact 
can be attributed by simply referring to records of attendance. 

Stage 2 – Administrative data

For some strands and programmes, CACT has already been collecting outcomes as part of the 
reporting process. These outcomes have been collated from our own database, case studies or 
feedback reports from exit-route partners (e.g. companies granting apprenticeship places). This 
information is inputted into the Value Calculator. 

Stage 3 – Surveys

The values of each question have been calculated using large national survey datasets. Some 
are factual (e.g. ‘Are you employed?’), while others are based on opinions (e.g. ‘Have you had 
any days in the last week when you lost sleep worrying, or any days in the last week when you 
felt unhappy?’). 

The survey is completed by each participant twice, once before an activity has taken place and 
once after. Certain answers are ‘valuable’, as denoted with an asterisk in the survey.

The valuation was then split into four stages:
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Stage 4 – Applying the values

Using the Value Calculator:

• Monetary values were assigned to the relevant activities and their associated outcome(s).

• The evidence required for each activity/outcome was recorded (survey, activity or admin-
istrative data).

• A region and age were assigned to each outcome.

• The deadweight (what would have happened anyway) was deducted from each value.

The total values of each activity are then added together to form an overall impact, which can be 
presented as both an SROI ratio and a Net Benefit. Although this does not reflect direct savings 
to the state, it can form the basis of a return on investment for the programme. 

Impact surveys and other relevant data on outcomes and activities were collected and collat-
ed strand by strand, and the process was followed eight times to assess the impact of each of 
CACT’s strands and its programmes, as well as CACT’s overall impact.
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The interviews were semi structured as a list 
of possible questions covering the relevant 
topics was developed to make sure everything 
was covered. However, during the interviews 
the questions were not necessarily followed in 
the same order and questions might have been 
reframed and added to depending on whom 
the interviewee was and what he/she had to 
say.
The aim of the interviews was to explore 
the views of the participants and allow 
them to talk openly about their experience 
within CACT projects, helping to create 

an understanding of the real impact this 
has had on their life. The interviews have 
also allowed CACT to understand any gaps 
within its delivery that can be drawn upon 
in future evaluation design and programme 
development.

To recruit the participants for the interviews, 
the managers of the different project were 
contacted. They talked to the participants 
of their projects and dates and times were 
arranged to interview those who agreed to 
participate.
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4.2.3 sEmi-structurEd intErviEWs

4.2.3.1 Overview of Interviewed Participants
• C, a 16-year-old male who attended 
one of CACT’s alternative education and 
employment support programmes.

• T, a 15-year-old female who attended 
one of CACT’s alternative education and 
employment support programmes.

• S, a 20-year-old male who undertook 
community service with CACT and then 
participated within different employment 
and alternative education programmes.

• T, a 16-year-old female who is a 
programme participant and now volunteers 
in one of CACT’s disability youth clubs.

• K, a 30-year-old female who started as a 
volunteer within CACT’s mentoring and 
education programmes and progressed 
into paid work with CACT, mentoring and 
providing employment and educational 
support to targeted groups.

• H, an 18-year-old male who attends CACT’s 
Royal Greenwich Youth Service, progressed 
to become a volunteer and is now a paid 
youth worker.

• T, an 11-year-old female who attends 
CACT’s Royal Greenwich Youth Service.

• D, a 40-year-old male who quit smoking 
through CACT’s Kick the Habit programme.

• J, a 29-year-old female who participated in 
one of CACT’s mental-health projects and 
progressed into paid work within CACT.

• J, an 18-year-old male who participated in 
CACT’s Traineeship programme.

• T, a 17-year-old male who participated 
in CACT’s Traineeship programme, other 
sports-development programmes and works 
now as a sessional coach for CACT.

• B, an 11-year-old male who attends CACT’s 
Royal Greenwich Youth Service.

• A, a 17-year-old male who attends CACT’s 
equality and diversity football sessions and 
participated in one of CACT’s Traineeship 
programmes.

• A, an 18-year-old male who participated in 
CACT’s sports development and education 
programmes.

• S, an 18-year-old female who participated 
in CACT’s NCS programme.
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4.2.3.2 Interview Data Analysis
To analyse the interviews, the following 
process was followed: 

1. The interviews were transcribed to be 
able to be read through. 

2. Thematic-code analysis was used as 
preparation for the analysis: on the side 
of the interviews’ transcription, notes or 
‘codes’ were made about the themes and 
aspects arising in the different interviews. 
Afterwards, the codes were revised and 
recurrent themes and subthemes started to 
be identified.

3. Once the themes were identified, the data 
was classified by themes and the analysis 
started. To do this, thematic network maps 
(by strand) were developed to help identify 
the different themes and subthemes and 
classify the relevant data in relation to each 
of them.

4. Finally, the data analysed by themes was 
interpreted and related back to the theory.

4.3 Ethical Considerations
Throughout the study, it was very important 
to be continually reflexive about the research 
and the ethical issues around it, such as 
the potential harm it could cause to the 
participants (Alderson and Morrow, 2011).

The participants of the research need to be 
given full information about the research 
and what is needed from them to be able to 
decide whether they want to take part and 
give their informed consent (Alderson and 
Morrow, 2011). However, the ethical issues 
regarding a research project that involves 
young people becomes more complicated as an 
adult responsible for the young person needs 

to give his/her consent (Alderson and Morrow, 
2011). All participants in CACT’s programmes, 
children and adults, provide informed consent 
when they register to participate. However, 
before being interviewed, all the participants 
were informed about the research and made 
aware of their right to withdraw from the 
research at any moment.

Moreover, researchers tried to be reflexive 
during the whole of the research and to use 
what Skanfors (2009) calls the “ethical radar”, 
to be aware of any of the participants’ will to 
withdraw even if they do not explicitly say it.
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4.3 Ethical Considerations
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4.4 Methods’ Limitations
4.4.1 tHEory oF cHangE

Due to the size of the organisation and 
the diversity of its programmes, it became 
challenging to capture in one Theory of 
Change all the programmes delivered, their 
potential outcomes and the causal links 
between them. However, three more Theories 
of Change covering CACT’s three main areas 
of work were also developed to provide a 
more in-depth and detailed insight of CACT’s 
projects in the community. This was further 
reinforced by the development of seven more 
Theories of Change covering CACT’s main 
strands.

Theories of Change are a first step for impact 
evaluation as they help identify the possible 
gaps and assumptions that could prevent 
the change from happening. This provides a 
framework for evaluation and highlights the 
different outcomes and steps that need to be 
analysed in depth using different methods.

4.4.2 WEllbEing valuation

Wellbeing Valuation is based on the 
experience of the average person, creating 
limitations in relation to the accuracy of the 
results when working with targeted or at-risk 
groups. Moreover, the values are constrained 
to data availability and to the questions 
represented on the available survey datasets, 
which puts a limitation on the number and 
variety of outcomes measured. 

To prevent overclaim, the HACT model 
suggests using the average deadweight figure 
from Housing and Communities Agency 
(HCA) Additionality Guidance, although this 
might not be totally exact. Finally, the values 
developed as part of the HACT model only 
apply to social investment work, which creates 
limitations if there is work undertaken outside 
this area.

4.4.3 intErviEWs

Although 14 participants were interviewed, 
this is a relatively small number taking into 
account the size and reach of the organisation. 

However, the interviews were conducted as 
part of the case study research approach to 
complement the quantitative methods and 
provide insight into specific participants’ 
experiences.



5. ANALYSIS

5.1 Early Help & Prevention
5.1.1 tHEory oF cHangE analysis
To create this Theory of Change, the first step was to identify the relevant activities, outcomes and aims presented below:

Aim
Primary 
Outcomes Secondary Outcomes Activities

Increased 
wellbeing 
and 
resilience of 
people in the 
community

Reduced anti-social 
and criminal 
behaviour 

Mental health issues 
overcome/reduced

Improved physical 
health and wellbeing

Reduced harmful and risky behaviour

Improved confidence and self-esteem

Increased fitness levels

Reduced anxiety levels

Improved social relationships

Improved physical abilities

Improved skill level in sport

Reduced isolation

Increased knowledge of crime’s consequences

Increased self-awareness and self-reflection

Eased recovery from mental-health issues

Increased fun and educational achievement

Increased inclusion within sports and leisure 
activities

Increased regular exercise rates

Crime Reduction   
                                                                                             
Mentoring support to young offenders and 
high-risk young people 

Mental health support 
programme                                                             

Kicks                                                                                                                       

Short Breaks                                                                                                          

Charlton Upbeats and Ability 
Counts                                                                                       

SEN schools sports

30
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These elements were then put together to form the Theory of Change below, which showcases the causal links between them and 
highlights the logic and coherency behind the Early Help and Prevention strand:
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Additionally, the following underlying 
assumptions were identified and examined, 
as they could prevent the expected change to 
happen and therefore the desired outcomes/
aims to be achieved:

• It assumes that participants will listen 
and engage positively with staff delivering 
the programme and will improve their 
knowledge regarding the dangers and 
consequences of crime.

• It assumes that the participants will be 
matched with an appropriate mentor and 
build a positive and trusting relationship, 
which will ensure the successful delivery of 
support and positively affect their personal 
development in terms of self-reflection.

• It assumes that participants will develop 
good relationships with peers and staff and 
enjoy and make the most out of the activities 
and support offered.

• It also assumes that mainstream society 
will provide participants with the relevant 
opportunities and acceptance so they 
can make the relevant change and be re-
integrated into mainstream society.

• It assumes that participants will be 
motivated by the activities offered so they 
will attend regularly and engage positively.

• It assumes participants with different 
needs, abilities and backgrounds will 
respect, welcome and engage positively 
with one another and, therefore, greater 
levels of inclusion will occur.

• It assumes participants will form positive 
relationships with staff and put in practice 
what they learn.

Below is an example of the progression 
route based on causal links from one of the 
programmes to the achievement of the final 
aim:

Charlton Upbeats and Ability Counts are two 
sports programmes that target young people 
with special educational needs and physical 
disabilities. They aim to increase young 
people’s participation in sport and inclusion 
within mainstream society, and to improve 
their overall health and wellbeing.

Secondary outcomes, such as increased 
inclusion within sports and leisure activities 
and increased fitness levels, are expected to be 
directly and indirectly attained from these two 
projects. The links between these outcomes 
are shown in the diagram above. 

By achieving these secondary outcomes, 
programmes can then become impactful on 
broader (primary) outcomes, such as improved 
physical health and wellbeing, at an individual 
and community level. Impacting the lives 
of participants in relation to these primary 
outcomes can increase the wellbeing and 
resilience of people in the community, which 
is the Early Help and Prevention strand’s core 
aim. 
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5.1.2 WEllbEing valuation analysis

The following Crime Reduction programmes 
have been used in the Wellbeing Valuation 
analysis: 

• Targeted Youth Diversionary Project
• Bannockburn
• Crime Reduction/Mentoring

The annual budget for these programmes is 
£196,374.16 

Number of participants engaged in these 
programmes: 545

Number of sustained participants in these 
programmes: 442

Number of sustained participants used in the 
study: 275

This strand has been split into two sections for analysis: Crime Reduction and Disability.

5.1.2.1 Crime Reduction

Associated outcome/value Number of respondents with positive change

Self-employment 0

Full-time employment 42

Part-time employment 4

Vocational training 31

Regular volunteering 8

Not worried about crime 0

No problem with anti-social behaviour 4

Police do good job 0

Good neighbourhood 2

Feel belonging to neighbourhood 2

Talks to neighbours regularly -2

High confidence (adult) -2

Relief from depression/anxiety (adult) 4

Good overall health 1

Relief from drug/alcohol problems 0

Smoking cessation 2

Feel in control of life -3

Financial comfort 0

Access to internet 3

Go to youth clubs 0
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Net social benefit for participants involved in the study:

Annual income (from sample): £122,184
Social Return on Investment: 1:4.09
Overall social impact = annual income x SROI 
= £122,184 x 4.09
= £499,732.56
Net Benefit = Overall social impact - annual income
= £499,732.56 - £122,184
= £377,548.56

Net social benefit of Crime Reduction programmes:

Annual income: £231,059.81
Social Return on Investment: 1:4.09
Overall social impact = annual income x SROI
= £231,059.81 x 4.09
= £945,034.62

Net Benefit = Overall social impact - annual income
= £945,034.62 - £231,059.81

Net Benefit of Crime Reduction programmes = £713,974.81
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Associated outcome/value Number of respondents with positive change

Self-employment 2

Full-time employment 0

Part-time employment 0

Vocational training 2

Regular volunteering 1

Not worried about crime 0

No problem with anti-social behaviour -3

Police do good job -2

Good neighbourhood 1

Feel belonging to neighbourhood -3

Talks to neighbours regularly -1

High confidence (adult) 0

Relief from depression/anxiety (adult) 0

Good overall health -2

Relief from drug/alcohol problems -1

Smoking cessation 0

Feel in control of life 2

Financial comfort 2

Access to internet 1

Go to youth clubs 0

High confidence (adult) 34

Keep fit 24

5.1.2.2 Disability and Mental Health
The following Disability and Mental Health 
programmes have been used in the Wellbeing 
Valuation analysis: 

• Ability Counts
• Charlton Upbeats
• Kent Mental Health

The annual budget for these programmes: 
£433,569.20
Number of participants engaged in these 
programmes: 407

Number of sustained participants in these 
programmes: 248

Number of sustained participants used in the 
study: 112
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Net social benefit for participants involved in the study:

Annual income (from sample): £48,205.50
Social Return on Investment: 1:7.75
Overall social impact = annual income x SROI 
= £48,205.50 x 7.75
= £373,592.63

Net Benefit = Overall social impact - annual income

= £373,592.63 - £48,205.50
= £325,387.13
Net social benefit of Disability and Mental Health programmes:
Annual income: £433,569.20
Social Return on Investment: 1:7.75
Overall social impact = annual income x SROI
= £433,569.20 x 7.75
= £3,360,161.30

Net Benefit = Overall social impact - annual income
= £3,360,161.30 - £433,569.20

Net Benefit of Mental Health and Disability 
programmes = £2,926,592.10

IMPACT REPORT | ANALYSIS                                                        



37

5.1.3 intErviEW analysis

5.1.3.1 Education
An important number of projects and 
programmes within Early Help and Prevention 
target teenagers and young people in school 
age, usually from disadvantaged backgrounds 
and facing a variety of issues and challenges. 
A high number of them are disengaged from 
mainstream schooling or need extra support to 
be able to continue at school.

“I come here mainly to get more help with my 
main subjects, as I am in year eleven” (16-year-
old male)

There are two main approaches to 
education that appear in all Early Help 
and Prevention interviews. Some of 

the interviews demonstrate how these 
approaches complement each other, whereas 
other interviews highlight the importance 
of alternative provision and tailored 
opportunities, in contrast to mainstream 
schools and colleges, which seem to fail in 
engaging and motivating these young people.

“I: How long have you been participating in 
the programme for?

P: I started in 2012 and then I left last year and 
then I came back because college didn’t work 
out for me, so now I’m still here” (15-year-old 
female)

5.1.3.1.1 Mainstream Education

It is interesting to note that the indifference 
and feelings of insecurity reported by young 
people towards mainstream education are 
recurring issues across the interviews.

On one hand, alternative education seems 
to work as a supplement to the mainstream, 
supporting young people to overcome 
insecurities and challenges experienced in this 
setting and improving their understanding of 
school subjects, thereby improving the results 
they go on to achieve.

“P: It helps me… it’s made me better 
understanding coming here and when I go 
to school I can remember the things I didn’t 
know when I was brought here and then I was 
told. And it’s just… it’s made me feel more 
comfortable doing it sort of thing, ‘cause I get 
a bit nervous and I don’t know how to do it”

On the other hand, school dropout is a 
recurring issue with participants of different 

CACT programmes, which seems to be a 
consequence of the school failing to meet 
young people’s interests and to motivate and 
successfully engage with them. 

“I: Did you finish school? 
P: no no, I never finished school, I dropped out.
I: because how old were you when you first 
started here with M, with the community 
work?
P: 15…16, something like that.
I: so when you dropped school you were 15, or 
younger than that?
P: no, younger than that.
I: and why did you drop school?
P: (laughs) well… some people school is not 
for them… yeah, school is definitely not mine, 
not at all.
I: was it the teachers or what was it?
P: no, it wasn’t the teachers, it’s just… I just… 
school just wasn’t for me at all, yeah… so I left 
quite young” (20-year-old male)
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5.1.3.1.2 Alternative Education
The alternative education that CACT offers 
within the Early Help and Prevention strand 
is focused on mentoring and employability 
and provides young people with the right 
emotional and educational support to achieve 
educational and employment success: 

“P: When I am here I do mainly my English 
work, because when I was here before I got my 
Maths level 2 NVQ.
I: Ah, so you are gaining qualifications, like in 
school?

P: Yeah, like the equivalent. So I am doing 
mostly English whilst I am here because it’s 
not my strongest subject and he (CACT’s 
mentor/teacher) is trying to help me get my 
NVQ level 2 and is looking to help get me into 
college, because I shouldn’t really be able 
to get in this year but as I am not in school I 
might be able to”

This short interview extract shows the 
learning and academic support a 15-year-old 
female receives, as well as being supported to 
re-engage within mainstream education after 
having been out of it for a few years.

5.1.3.2 Emotional Wellbeing
As showcased by the quote below from a 
young female who has attended one of CACT’s 
Mental Health projects for over two years, it 
is very important for people to have a relaxed 
environment where they feel comfortable, safe 
and supported and where they can focus on 
recovering and developing themselves through 
positive activities:

“I: and… could you tell me like two or three 
things that you think are really good about the 
service?
P: ok... mm… I think the main thing it’s that it 
eases your recovery, that’s for me is the most 
important, it aids with your recovery and then 
I could go into how it does but I’ve listed that 

earlier, so it eases your recovery that’s great; 
mmm… being around people that have similar 
experiences has been massive for me, and I 
know other people, you know for acceptance 
and non-judgement, etc. And… just the 
activities themselves actually doing, getting 
out every week, going here going there, you 
face fears, you do things that are exciting, you 
do things that are fun, you know… it’s getting 
out and actually having an activity and doing 
an activity, and you are not just doing these 
activities but you are doing it with a great team 
of staff and like everyone gets on with each 
other, all of the service users get on with one 
another”
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5.1.3.3 Support Services
To ensure a more powerful and successful 
intervention, CACT works in partnership 
with local health and support services, 
assisting participants through their recovery to 
improve their emotional wellbeing by helping 
them rebuild their confidence levels, create 
positive relationships and re-integrate within 
mainstream society:

“I: so you were saying you are quite a 
confident person, were you always like that or 
have you improved that?

P: I was always like that but after my psychosis 
I lost… my confidence was low, my self-esteem 
was low, and mmm… you know by coming 
out… you know C and T (CACT’s mental 
health managers), I don’t know if you know 
them but they are lovely guys and so, they 
are just jokers and everything is just a laugh 
and you work alongside your mental health 
team, your care coordinator, and yeah, you 
feel supported and you feel accepted and you 
feel… it helped me with my confidence you 
know because even your friends and family 
they don’t really understand the mental health 
problem, so being with people that have got 
experience with it really makes a difference.”

5.1.3.4 Volunteering and Work Experience
All Early Help and Prevention programmes 
offer volunteering roles for people to help with 
different tasks and to help improve both their 
emotional wellbeing and employability skills:

“P: yeah, through my volunteering I am getting 
experience so that is going to help I can also 
go back to college and do a course in health 
and social care which I’m looking to possibly 
do in September, but I haven’t properly looked 
into it yet; also with the Charlton guys I’m 
looking to do some work with them, some 

mentoring support, and also, I didn’t mention 
I do talks, at the Charlton and Oxleas group at 
the Greenwich University I had to stand up in 
front of over 100 people…
I: yeah, that’s impressive!!
P: (laughs) thank you! It was quite scary, but I 
did it! I also do some stuff with Oxleas, which 
is a mental health trust and I help them to 
run introduction to services, so people who 
are new to the services I help them to adapt, 
and they can ask me questions about my 
experience and stuff like that.”

5.1.3.5 Community Work
The quote below showcases opportunities 
offered to targeted young people to contribute 
to their communities and re-engage within 
mainstream society:

“I: Could you explain me how you started with 
CACT?
P: Yeah… it was about, I would say about 
3 years now, about the start of 2013. I was 
referred here to do community service, from 
the youth offending team. I was originally from 
Brixton, so I had a case and I was moved out 

of the area, I was told to move out of the area 
so I moved into this area. So when I was at 
this area I was doing Youth Offending Team 
with the Greenwich people and I was meant to 
go do community service, like serve the people 
or flowers and stuff like that; but luckily for me 
I was given the opportunity to either do that or 
to do… I think it was a 6 weeks volunteering 
doing coaching here at Charlton, and I chose 
that” (19-year-old male)
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5.1.3.6 Aspirations
Even if a large number of participants within 
Early Help and Prevention programmes are, or 
have been, out of mainstream education and 
employment for quite a long time and/or need 
alternative support to be able to continue their 
studies and to re-integrate within the work 
market, the majority of them seem ambitious 
about their futures. Below are some examples 
of answers they provided when they were 
asked about their aspirations or future plans:

“I would like to get decent like good grades 
because I always wanted to own my own 
business. I have got that little dream on my 
head since I was little” (16-year-old male)

“Well, afterwards I’ve got a couple of things in 
mind: I would like a lot to either join the army 
or be a nurse” (15-year-old female)

Furthermore, the quote below shows that by 
having the appropriate support, people who 

have suffered from mental-health issues can 
re-engage within mainstream society and 
regain their confidence, sense of achievement 
and become aspirational once more about their 
own future:

“P: and yeah just… just generally I keep quite 
busy really, I haven’t got a job, like a paid job 
at the moment.
I: and you would like that…
P: yeah, I’d like that.
I: and you think that’d be possible?
P: yeah, definitely.
I: and what are your aspirations? So which 
kind of job would you like to do?
P: I want to do some kind of support role.
I: so what you are doing as a volunteer but 
paid.
P: yeah, pretty much and just giving back to 
the community and the services that obviously 
have helped me I want to give something back 
to them, and help other people”

5.1.3.7 Skills
By engaging and participating within different 
programmes, young people and adults keep 
improving and developing new skills. This 
does not only occur in projects that are 
designed specifically for that purpose, such 
as education and employment programmes, 
but also as a by-product of engagement in 

other programmes – such as football sessions 
– which often are the most successful in 
engaging hard-to-reach individuals.

The following skill sets are the ones most 
usually developed by young people who CACT 
works with, as identified within the interviews:

5.1.3.7.1 Social Skills and Confidence
“P: When I joined I was very shy, I wouldn’t 
look at D (CACT mentor/teacher), I wouldn’t 
talk to anyone, I wouldn’t laugh…
I: well, now you are looking me at the eyes, 
that’s good!
P: yeah… when I was coming here I wouldn’t 
look at anybody, I wouldn’t do anything, I was 
very shy and I had my sister with me then, so 
that made me feel a bit more comfortable and 
now she is in the army.
I: is she older?

P: yeah, she is 16, she is in the army now, she 
is not here. When I came here before I just 
wouldn’t look at no one and after a while, they 
didn’t give up, they would just help me, they 
weren’t like pushing me to do anything, they 
were just giving me time to figure it out… and 
then after a while, I don’t know, I grew onto it 
and it’s alright now” (15-year-old female)
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5.1.3.7.2 Life Skills
“I: so, just to finish… which skills you think 
you gained?
P: mmm…. How you call it… working 
manners have increased, I mean the attitude 
and behaviour, how to behave in a work 
environment and these things, also the 
confidence in coaching kids, to go in front of 
40 and 50 kids and have the confidence to just 
speak and be heard, because I didn’t have the 
confidence before, so yeah the confidence to 
do that, and the confidence to just know that 
there is nothing wrong with working because 
I didn’t have that confidence before, because I 

use to think “if you work you are getting taxed 
you know, what are you doing!?” so I was 
feeling a bit embarrassed before. Because like 
I said, before I did this or whatever, when I 
first started working, the money I was getting 
compared to what I was making before I 
started working, I was like “this no make no 
sense, I am getting paid three times less of 
what I could make when I am out there doing 
whatever I am doing” you know, so it took me 
a long while until I could just register that and 
understand that this is how it works”

5.1.3.7.3 Employability Skills
“I: Apart from confidence you said you have 
also improved your health, are there any other 
skills in relation to employability or something 
else?
P: yeah, because I did a “City and Guilds” 
qualification with Charlton in employability 
and computer software, that was here at the 
ground we did that and then we went on a 
little holiday to Cornwall with Charlton project 
and so obviously I gained a qualification 
through the Charlton project which is great 
for my CV… and… with the job I want to go 
into, I’ve kind of naturally, within the project, 
kind of become that role already, if you know 
what I mean, so people feel comfortable to talk 
to me, people approach me, I’m always very 

welcoming, I introduce myself to new people, 
so it’s helped me, Charlton has helped me to 
potentially progress into the career that I want 
to do, you know what I mean, just through 
naturally engaging with new people and 
people with mental health problems and you 
know all different backgrounds, it’s a diverse 
environment”

It is evident in the quotes above that CACT’s 
Early Help and Prevention programmes 
provide participants opportunities to build 
their skills and gain qualifications that will 
help them get ready to (re)join the labour 
market and (re)engage within mainstream 
society.

5.1.3.8 Community Engagement - Sports & Leisure Centres
Sports are a very important part of all CACT’s 
programmes, as they are a very powerful tool 
to engage hard-to-reach and marginalised 
young people. Through their participation, 
softer skills are developed and encouraged, 
helping them build skills such as timekeeping, 
teamwork and leadership.

It is also evident that for a number of reasons 
some of the young people we engage with 
don’t do any other sports outside CACT’s 
programmes, so it is important to help them 
lead a healthier lifestyle and keep fit.

“I: and after here you go to the Nemesis gym 
right?
P: Nemesis gym, yeah.
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I: and what do you do there?
I: mmm… go there, turn up… just more about 
being healthy and staying fit sort of thing 
which I need… some people say ‘why do you 
speak like that?’…I say because I’d rather 
be healthy sort of thing, because I know 
through my family members who have had 
trouble being big and that and that is why I 
enjoy going there also because it’s getting me 
healthy
I: so, a part from the gym that you go on 
Mondays with them (CACT mentors/staff), 
do you do any other sports outside of the 
programme?
P: it is mostly on Monday”

It is also clear that through engaging with 
leisure and sports activities in a fun and 
relaxed environment, people who have 
suffered from mental-health issues have the 

opportunity to get out, meet new people and 
start to support them in their recovery:

“I: so, we can start if you want explaining me 
how did you start with the programme?
P: yeah, ok. So I started in 2013 after being 
admitted to the psychiatric ward, so I was 
in the hospital for nearly 2 months, I had 
psychosis, and then when I came out of 
hospital I got referred to the community team 
and then through the community and mental 
health team I got referred to the Charlton 
project and started doing the activities with 
them.
I: and which kind of activities do you do?
P: all different kinds of activities, creative 
activities, sporty activities, you know like water 
sports and theatre trips, and Thorpe Park, we 
went to pottery last week, so we do loads… 
and I have been coming for over two years now 
so I could just list them all”
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5.1.3.9 Socialisation
There are programmes within Early Help 
and Prevention that target young people who 
are engaged or are at risk of being engaged 
in offending and/or anti-social behaviour. A 
number of programmes and activities are put 
in place to help and support young people 
to (re)engage within mainstream society 
and reduce the likelihood of them becoming 
victims or perpetrators of crime and/or anti-
social behaviour.

“I: In which ways do you think the programme 
has been helping you?

P: mmm… a while ago I never had the 
confidence to do much really that’s why I 
started going with the wrong group. But ever 
since I have been coming here it has boosted 
my confidence up and instead of doing the 
wrong things I am going on a straight route… 
it has helped me”

Socialisation is also about gaining the skills 
to lead a life within mainstream society by 
understanding its rules and finding a place 
within it, as shown by the quotes in section 4.

5.1.3.10 Relationships
Relationships play a very important role 
in young people’s lives, which is why it is 
important for them to build positive and 
equal relationships instead of hierarchical 

relationships based on power inequality and 
dependency. This can sometimes happen 
within gang-related environments or even at 
school or at home.

5.1.3.10.1 Generational Relationships
Young people construct different types of 
relationships with the adults they interact with 
in their everyday life. On one hand, it seems 
that the relationships young people build with 
teachers and adults at mainstream schools 
tend to be based on the authority and power of 
the adult over the young person.

“I: If you compare the support you receive here 
and at your school… is it very different? Is it 
similar?
P: Is different, because I get a lot of support 
here if that make sense, I am not saying my 
school don’t give me support, but D, K, A 
(CACT mentors/teachers) they give me, how 
can I put it… they tell me more about it and… 
yeah, I do get a bit more help here than I do 
at school, that’s why I enjoy it on Mondays 
because I know I’ll be getting the help that I 
actually need, sort of thing”

On the other hand, even if CACT’s members of 
staff have to be strict in challenging situations 
or behaviour, they are able to provide young 
people with more personalised and sustained 
support. They also seem to better understand 
the different needs of each young person, as 
showcased by the following interview extract 
of a young girl explaining how she overcame a 
difficult situation:

“I: How did you overcome this situation?
P: Well, D (CACT mentor/teacher) was just 
there to support me; he would take me out of 
the class some times and talk to me and he 
helped me get in there (child’s health centre) 
faster… he was just there. He doesn’t like push 
me to say or do anything, but I know he is 
there if I want to talk to him”
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5.1.3.10.2 Peer/Social Relationships
The quote below and the quote in section 2 
highlight the importance of having a support 
group, making new friends and having positive 
relationships to help ease the recovery from a 
mental-health problems:

“P: it’s helped me to kind of structure my 
week, especially like early on when I was just 
out of hospital, it helped me to get out and 
do something, meet new people with similar 
experiences, there is no stigma, no labelling 
and no judgement, you know, at the Charlton 
group, so you feel like… if you want to talk 
about stuff you can if not you don’t have to, 
you find a lot of people open up to one another, 
and yeah we are all very sharing, we make new 
friends…”

5.1.3.11 NEET to EET
As mentioned above, our Early Help 
and Prevention programmes often target 
young people and adults from deprived 
and marginalised backgrounds who are 
disengaged from mainstream school and 
society and may have engaged with anti-social 
or offending behaviour. The primary aim of our 
programmes is to provide opportunities to gain 
qualifications, training and work experience 
so they are able to move from being NEET (not 
in education, employment or training) to being 
EET (in education, employment or training).

“P: I got given the opportunity to do work 
with M (CACT staff). It was some coaching 
sessions that he was doing so I came over 
here to do some coaching, I just thought let 
me come over, I rather do that and I enjoyed 
it. And then the 6 weeks were done and I said 
to myself “ok cool that’s it I’m done”, I didn’t 
really care if I got a job here or not, I was just 
thinking ok I have done my time now, I’m 
finished. And then after that is when I got this 
phone call from M and he was interested in me 
and he said you seemed quite good at what 
you were doing so if you are interested you can 

do an apprenticeship with us, and that’s how I 
met S (CACT’s apprenticeship and traineeship 
coordinator). I did a 9 months apprenticeship 
here, that’s when I started getting paid a bit 
and training and learning other stuff, and 
started from there. I had some of my friends 
and mates who we started together, some of 
them dropped out, ups and downs but you 
know, I stayed through it and I’m still on board 
at the moment, so that’s pretty much how I got 
into the Trust”

The quote above is an interview extract from a 
20-year-old male who first started with CACT 
when he was around 15 years old doing some 
community work for the Youth Offending 
Team. He was then offered an apprenticeship, 
gained qualifications and progressed into paid 
employment.
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5.1.3.12 Agency (Participation)
All of the young people interviewed showed 
a high capacity for agency and self-
determination when talking about themselves, 
their past situations, their futures and 
aspirations, and the ways they shape their 
everyday lives. They demonstrated maturity, 
motivation and determination along with a 
large degree of ownership and responsibility 
for their own behaviour. This is showcased by 
the following quote:

“I: Could you tell me a little bit how you found 
the support from CACT staff?
P: it was quite good, it was quite good, but all 
of it depended on me, because at the end of 
the day you know I was the one who decided, 

when they told me to come tomorrow or next 
day, it was up to me whether I decided to come 
in. And you know I had this soft motivation 
because you know you can only tell someone 
so much to do and the rest is up to them. 
So yeah, they supported me, they gave me 
loads of support and everything and it helped 
me motivate myself. And yeah, I got that 
motivation to motivate myself, and I’m here, 
because lots of times I could have given up 
and stuff but I didn’t, I carried on, carried on, 
carried on”

It was also apparent from the way they were 
answering and interacting with the interviewer 
that they were actively engaged.

The figures below were obtained through 
general programme monitoring within the 
strand and were not included in the Wellbeing 
Valuation analysis:

Crime Reduction

• 1,676 unique participants

• 759 participants attended six or more 
sessions

• 52% of NEET participants gained 
employment through the Citizenship 
programme

• 29 inmates achieved the FA Level 1 
coaching qualification through the Kicks 
programme

Mental Health and Disability

• 1,543 unique participants

• 915 participants attended six or more 
sessions

• Charlton Upbeats is the highest-attended 
Down syndrome programme in the country

• The Charlton Upbeats are four-time
winners of the national Down syndrome 
football tournament

5.1.4 addEd valuE
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5.2 Education
5.2.1 tHEory oF cHangE analysis
The table below shows the various activities delivered in the Education strand, and intended outcomes that can be expected:

Aim Primary 
Outcomes

Secondary Outcomes Activities

Increased 
educational 
achievement 
and successful 
transition into 
sustained 
employment

Increased employ-
ment readiness

Higher aspirations 
achieved

Improved emotion-
al and functional 
capacity

Improved employability skills

Improved life skills and confidence

Increased academic skills and education levels

Improved communication skills and working manners

Increased educational success

Increased understanding of workplace and work ethics

Qualifications, training and/or experience achieved

Reduced school drop out

Employability support programmes   

                                                                                       

 Traineeships and Apprenticeships

Alternative education provisions                                                             

Literacy and numeracy courses                                                                                                                    

Higher Education projects                                                                                                        
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The identified activities, outcomes and aim were then put together to form the Theory of Change diagram presented below, showcasing the 
causal links between them and highlighting the logic and coherency behind the Education strand:
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The following underlying assumptions 
were identified and examined as they could 
potentially prevent the expected change from 
happening, and thus the desired outcomes/aim 
to be achieved:

• Assumes that there are enough jobs 
available.

• Assumes participants will be motivated 
and, therefore, engage positively and 
successfully.

• Assumes participants will form positive 
relationships, listen to staff and put into 
practice what they learn.

Below is an example of the progression 
route based on causal links from one of the 
programmes to the achievement of the final 
aim:

Alternative Education Provisions delivered by 
CACT aim to engage young people who, due 
to different reasons, were excluded or dropped 
out from mainstream school. They also provide 
them with a more tailored education fitted to 
their needs, which will allow them to achieve 
a range of qualifications and to progress onto 
further education, training or employment.
Secondary outcomes, such as reduced 
school dropout and increased life skills and 
confidence, are expected to be directly and 
indirectly attained from these provisions. The 
links between these outcomes are shown in 
the diagram above.

By achieving these secondary outcomes, 
programmes can then become impactful on 
broader (primary) outcomes, such as improved 
emotional and functional capacity, at an 
individual and community level. Impacting 
the lives of participants in relation to these 
primary outcomes can increase the likelihood 
of participants achieving a successful 
transition into sustained employment, which is 
the Education strand’s core aim. 
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5.2.2 WEllbEing valuation analysis

Annual budget: £790,256.64

The following Education programmes have 
been used in the Wellbeing Valuation analysis: 

• Greenwich Traineeships

Number of participants engaged in this 
programme: 52

Number of sustained participants in this 
programme: 39

Number of sustained participants used in the 
study: 39

Outcomes’ measures and results

Associated outcome/value Number of respondents with positive change

Self-employment 0

Full-time employment 10

Part-time employment 2

Vocational training 12

Regular volunteering 0

Not worried about crime 0

No problem with anti-social behaviour 2

Police do good job 1

Good neighbourhood 1

Feel belonging to neighbourhood 1

Talks to neighbours regularly 0

High confidence (adult) 0

Relief from depression/anxiety (adult) 2

Good overhall health 2

Relief from drug/alcohol problems 0

Smoking cessation 0

Feel in control of life -4

Financial comfort 0

Access to internet 0

Go to youth clubs 2
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Net social benefit on participants involved in the study:

Annual income (from sample): £24,835.87
Social Return on Investment: 1:6.61
Overall social impact = annual income x SROI 
= £24,835.87 x 6.61
= £164,165.10

Net Benefit = Overall social impact - annual income

= £164,165.10 - £24,835.87
= £139,329.23
Net social benefit of Education programmes:
Annual income: £790,256.64
Social Return on Investment: 1:6.61
Overall social impact = annual income x SROI
= £790,256.64 x 6.61
= £5,223,596.39

Net Benefit = Overall social impact - annual income
= £5,223,596.39 - £790,256.64

Net Benefit of Education programmes = £4,433,339.75

IMPACT REPORT | ANALYSIS                                                        



50

5.2.3 intErviEW analysis

CACT’s Education strand works closely 
with some Early Help and Prevention 
programmes as it targets participants with 
similar backgrounds and issues in relation to 
mainstream education and society.

The main goal of CACT’s Education 
programmes is to offer alternative education 
courses to young people who are disengaged 
or excluded from mainstream schools and/or 
theoe for whom these circumstances prevented 
them from accessing these opportunities 
before.

School dropout expulsion and exclusion are 
recurring issues presented by a high number 
of CACT’s participants, particularly within 
the Education programmes. A high level of 
antipathy towards mainstream education, 
alongside low levels of self-esteem and 
confidence, are often displayed by participants 

in the Education programmes. This appears to 
be a consequence of schools failing to motivate 
and engage these young people as they cannot 
meet their interests and fail to address their 
underlying needs, as highlighted by the quote 
below:

“I: So… did you drop out from school? And 
what age and why was that?
P: I think like legally you have to finish… I 
think it’s been pushed to 18 now… but at the 
time I could leave at 17 and I didn’t really like 
school… it was like… it just wasn’t for me… 
it’s not for everyone… and that’s ok, you don’t 
need a degree or whatever to get a good job, 
and I really didn’t like it so I had to get out 
as soon as possible and likely I found that 
apprenticeship doing air- conditioning and 
then I quit that as well and then I came here 
and did this”

5.2.3.1 Mainstream vs Alternative Education

5.2.3.2 Employment
“P: mmmm… we did customer service, 
employability, FA level 1, first aid, coaching 
disabled.
I: so all that within the programme here with S 
(CACT’s teacher/mentor)?
P: aha… that was all here, what was it… 
about 12 weeks, three months I think. Which 
is really good because you won’t find that for 
free anywhere, especially for a young person 
with like not a lot of money. It was really good 
to have someone kind of pick you up and dust 
you off and then send you on your way and 
that is sort of what this was like for me and 
everyone else in my group”

“P: and it looks good on your CV any 
volunteering work and mmm… so if I just 
say I spent three months working with a 
professional football club and I gained this, 
this and this qualification and they taught me 
this, this and this; employers really like that.”

The quotes above are from an 18-year-old male 
who was unemployed before joining CACT’s 
project. The programmes offer the participants 
opportunities to gain a diverse range of 
qualifications and accreditations and to 
develop their employability skills, getting them 
more ‘job ready’ and appealing to employers 
as some have been out of education and/or 
employment for quite a long time.
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5.2.3.3 NEET to EET
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The quote below from an 18-year-old male 
who participated in one of CACT’s Education 
projects highlights the importance of 
alternative education opportunities and 
employment support for young people who 
find themselves NEET at a young age but 
are hoping to re-integrate within mainstream 
society:

“I: Ok, so do you want to start explaining 
anything about the programme? How did you 
find out about it and why did you do it?
P: I think before this… I had been unemployed 
for like three month “ish” and I was just not 
really doing anything and sitting around 
the house and like my mum was nagging at 
me like go get a job, get out… so I was job 

searching on the website, the government one 
I think and I saw one that was like community 
traineeship with Charlton Athletic and I 
support Charlton so, it was close to me, it was 
nice to come to the ground every day and it 
said that some of the stuff we would be doing 
it said like FA level 1 and like employability 
stuff so like speaking and CV workshops and 
that, obviously as I didn’t had a job for so long, 
I saw it like a preparation for getting a job, 
so I would make myself a bit more appealing 
to employers, so yeah, that’s kind of how I 
view it. And… what’s the first one we did, I 
can’t remember… I think it was the customer 
service mmmm… like employability stuff, CV 
rewriting…”

5.2.3.4 Aspirations
The interviews highlighted that young people 
attending CACT’s education and employment 
programmes fall into two different categories 
in relation to aspirations: those who really 
know what they want to do but lacked the 
opportunities and support to actually do it; and 
those who haven’t really found out what they 
would like to do, as shown in the quote below:

“P: S (CACT’s mentor/coach) was like 
‘something has come up, it’s like an accountant 
apprenticeship thing which… just have a go at 
it or whatever’… so yeah, I got like the first few 
interviews and they took me on, which was 
really lucky, because I wasn’t really sure what 
I wanted to do, even at 18 I didn’t know what I 
wanted to do, I wasn’t even sure what my skills 
were really so I didn’t know how I could use 
them or anything like that but then I sort of fell 
in this accountancy apprenticeship and it has 
been really good for me so far.

I: So, you are enjoying it…
P: yeah, is mmm… it’s really like rolling.
I: and are you learning, you feel like you are 
learning and that?
P: yeah, I am learning everyday it’s like three 
months of like a study period where they give 
us like a, it’s called an AAT Level 2 which 
is a basic accounting qualification and then 
later they’ll put us in a work placement where 
they’ll give us the level 3 and then hopefully 
we will do level 4…”
The quote also illustrates the kind of 
apprenticeship and work-placement 
opportunities that the young people are offered 
as part of the programmes they participate in.
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The quotes in section 2 and 4 highlight the 
importance for a young person who has been 
out of employment and education to have a 

positive role model who motivates, encourages 
and supports them.

5.2.3.5 Relationships
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To engage and participate in community 
social projects as a participant, volunteer or 
even paid worker helps build and develop 
new skills, such as social and communication 
skills, and employability skills and confidence, 
as indicated by the quotes below:

“P: it was a good experience because I did 
lots of stuff I would never have… never done 
before. I went from just doing the teaching 
assistant job to going along to open days, 
promoting, that sort of thing, talking to 
people, getting young people interested and 
understanding that there was more to us than 
just football, that we were able to offer loads of 
other things, which was actually quite fun”

“I: And… so, what kind of skills or things do 
you think you improved?
P2: ok, so… I mean before I started at 
Charlton, I couldn’t really… I was quite shy… 
I didn’t really want to talk… but then you 
come in everyday to a place where you know 
everyone and you like everyone so it makes it 
a lot easier so you sort of build that up as you 
go along and then by the end of it you can talk 
to people which is good for like interviews, if 
you come across as confident is brilliant for 
interviews”

5.2.3.6 Skills

The quote below showcases a CACT part-time 
employee who first got involved as a volunteer 
for a mentoring project with young people:

“I: Ok, so how did you start with CACT?
P: mmm… so it wasn’t last year, I think it was 
the year before, I came across an article in 
the Greenwich Times… they were looking for 
volunteer mentors, for people to do training, so 
I got in touch with A through that. I came in 
and did all the training for that which finished 
in the July time.
I: So how long was that?
P: so… it was training here and there, then we 
came back and did like safeguarding training 
a couple of months after… and then we were 

all waiting to get paired up with someone who 
needed mentoring.
I: ah ok, because first you did the training and 
then you were supposed to start working as a 
mentor, as a volunteer mentor…
P: yeah.”

They now work on a number of Education 
and Early Help and Prevention programmes, 
supporting young people to overcome 
challenges and to re-engage in mainstream 
education and society, and to find employment.

5.2.3.7 Community Engagement 
(Mentoring Support/Volunteering)
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The quote below illustrates the capacity to 
shape one’s professional development by being 
open to alternative career paths and taking 
opportunities that arise:

“P: I don’t think I can really answer, because 
I was quite lucky. Like obviously I came in 
thinking I was going to do one thing and 
obviously I’m doing something completely 
different, but I don’t see that as a bad thing, I 
actually…. I think the position I am in now is 
a lot better than what it might have been if I 
was still just doing the mentoring, I feel like I 
have been given so many more opportunities, 
and so many more experiences, in such a short 
space of time as well”

5.2.3.8 Agency/Self-Determination

5.2.4 addEd valuE
The figures below were obtained through 
general programme monitoring within the 
strand and were not included in the Wellbeing 
Valuation analysis:

• 90% of students achieved five GCSEs A*-G 
grade; a 14% increase from 2015’s results

• 93% of students achieved at least two A*-G 
grades in GCSEs

• 83% of students achieved a grade A*-G in 
English

• 90% of students achieved a grade A*-G in 
maths

• There was a 100% pass rate for students 
taking a BTEC course in any subject

• For the fourth year running, there were 
zero NEET young people upon leaving a 
CACT KS4 education programme

• Every student leaving the CACT 
programme went into further education, 
apprenticeships or training



54

5.3 Equality, Diversity and Inclusion
5.3.1 tHEory oF cHangE analysis
To create this Theory of Change, the first step was to identify the relevant activities, outcomes and aims of the strand, which are presented below:

Aim Primary 
Outcomes

Secondary Outcomes

Increased 
equality and 
inclusion in the 
community

Improved 
community 
cohesion

Improved 
community 
resilience

Increased sense of community belonging

Increased community safety

Reduced isolation of old people in the community

Expanded social relationships

Increased integration within the community

Reduced discrimination

Reduced isolation of ethnic minorities

Reduced racism

Increased gender integration within sports

Increased inclusion and equality within sports

Increased knowledge and understanding of different 

cultures and religions

Raised awareness of racism, discrimination and its 

consequences

Extra Time 

                                                                                       

Community Sports (SEN/female/male) 

Woolwich United  

Understanding Islam 

Show Racism the Red Card

Red, Black and White Day                                                                                                              
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Activities
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The identified activities, outcomes and aim were then put together to form the Theory of Change diagram presented below, showcasing the 
causal links between them and highlighting the logic and coherency behind the Equality, Diversity and Inclusion strand:
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The following underlying assumptions 
were identified and examined as they could 
potentially prevent the expected change 
from happening and, therefore, the desired 
outcomes/aim to be achieved:

• Assumes that participants will take into 
account what they learn and will embrace 
and respect different cultures, races, 
religions, genders and abilities.

• Assumes people in the community will 
be motivated by the activities offered 
and therefore engage positively and 
successfully.

• Assumes participants will form positive 
relationships with staff and the other 
participants.

• Assumes participants with different needs, 
abilities and background will respect, 
welcome and engage positively with one 
another and therefore, more inclusion will 
be achieved.

Below is an example of the progression 
route based on causal links from one of the 
programmes to the achievement of the final 
aim:

Extra Time is a weekly social club for elderly 
people from the local community. It aims 
to provide them with a safe place to meet, 
socialise and have fun, with the purpose 
of reducing isolation and discrimination 
of elderly people who can sometimes be 
vulnerable and excluded from mainstream 
society.

Secondary outcomes, such as reduced 
isolation of old people in the community 
and expanded social relationships in the 
community, are expected to be directly and 
indirectly attained from the engagement within 
this project. The links between these outcomes 
are shown in the diagram above.

By achieving these secondary outcomes, 
programmes can then become impactful 
on broader (primary) outcomes, such as 
increased community cohesion, at an 
individual and community level. Impacting 
the lives of participants in relation to these 
primary outcomes can increase the equality 
and inclusion in the community, which is the 
Equality and Diversity strand’s core aim. 
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5.3.2 WEllbEing valuation analysis
Annual budget: £105,245

The following Equality, Diversity and Inclusion 
programmes have been used in the Wellbeing 
Valuation analysis: 

• Greenwich Islamic Centre

The annual budget for this programme: 
£43,509.54

Number of participants engaged in these 
programmes: 200

Number of sustained participants in these 
programmes: 68

Number of sustained participants used in the 
study: 31

Outcomes’ measures and results

Associated outcome/value Number of respondents with positive change

Self-employment 0

Full-time employment 0

Not worried about crime 0

No problem with anti-social behaviour 7

Police do good job 2

Good neighbourhood 0

Feel belonging to neighbourhood 6

Talks to neighbours regularly 11

Improvements in confidence (youth) 0

Relief from depression/anxiety (youth) 0

Good overhall health 1

Relief from drug/alcohol problems 1

Smoking cessation 0

Feel in control of life 3

Go to youth clubs 9

Relief from depression/anxiety 2

Improvement in confidence (youth) 3
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Net social benefit on participants involved in the study:

Annual income (from sample): £19,836
Social Return on Investment: 1:9.52
Overall social impact = annual income x SROI 
= £19,836 x 9.52
= £188,838.72

Net Benefit = Overall social impact - annual income

= £188,838.72 - £19,836
= £169,002.72

Net social benefit of Equality, Diversity and Inclusion programmes:

Annual income: £105,245
Social Return on Investment: 1:9.52
Overall social impact = annual income x SROI
= £105,245 x 9.52
= £1,001,932.40

Net Benefit = Overall social impact - annual income
= £1,001,932.40 - £105,245

Net Benefit of Equality, Diversity and Inclusion 
Programmes = £896,687.40
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5.3.3 intErviEW analysis

CACT’s Equality, Diversity and Inclusion 
strand works in partnership with local ethnic 
and religious communities/minorities to ease 
their integration into society by providing them 
with support and opportunities, as showcased 
by the quote below from a young boy attending 
the Greenwich Islamic Centre:

“P: The GIC it’s been really good for me. 
Other mosques I have been to in Birmingham, 
Manchester, Greenwich, Charlton, the mosque 
that is down there, they just go there to pray 
and to relax, to read the Koran. The one in 
Plumstead is… there is more to it, it’s mostly 
made for Somalian or Muslim kids that… had 
a rough life when they were young and to 
keep them up on the road, to keep them out 
of getting into trouble and make them have 
bigger ambitions”

5.3.3.1 Faith

Moreover, the projects within the Equality, 
Diversity and Inclusion strand are based on 
faith and cultural diversity, highlighting the 
positivity of this diversity and focusing on 
ensuring the equality, integration and respect 
of the variety of faiths, cultures and ethnicities 
within the local communities:

“I: What is the Woolwich United about?
P: I think they have made the Wednesday one 
because usually Thursday and Saturday it’s 
Muslim people who really play, so I think they 
wanted to mix up the cultures and get everyone 
to get to know each other, everyone to talk 
to each other, build a better relationship by 
playing football with each other and not being 
greedy, like pass to different cultures, pass the 
ball to them, build a better relationship with 
them. A lot of people do come; sometimes it 
comes up to 40 or 50, a lot of teams!”

5.3.3.2 Multiculturalism

Sport is clearly a very powerful tool for 
engaging hard-to-reach young people and 
building positive and trusting relationships 
with them. 

“P: I think, if I wasn’t attending I could have 
been up to something else, just chilling 
around, it keeps you busy, it keeps you healthy, 
that’s… before I started doing football I never 
used to really do anything, I used to watch 
football a lot, I used to like playing football but 
not a lot.”

“I: yeah… and the other Muslim guys, do they 
enjoy having this session with other cultures 
or do they prefer when it’s just Muslim?
P: Everyone enjoys everything really, nothing 
bad comes out of people… as long as they are 
playing football, they don’t really care who 
they are playing with.”
 As shown in section 2 – CACT’s Equality, 
Diversity and Inclusion strand – football and 
sports in general play a very important role 
in bringing communities together and in 
integrating the different religious, cultural and 
ethnics groups, improving the relationships 
between them.

5.3.3.3 Sport
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Participating in sports and leisure activities as 
part of the Equality, Diversity and Inclusion 
strand provides young people with a set of 
skills that are transferable to other aspects 
of their life, and that can be useful in their 
future, such as strategic thinking, teamwork 
and leadership, as well as learning to perform 

under pressure and decision-making skills:

“P: I am usually captain; the ones who are 
more experienced play as captain. When you 
pick all your players you have to be technical, 
you can’t just pick your friends, or the people 
you think are good, you should look for like… 

5.3.3.6 Skills

As highlighted above (sections 2 and 3), 
sports engagement, especially within 
Equality, Diversity and Inclusion projects, 
gives young people the opportunity to enjoy 
positive relationships with peers from the 

local community who come from the same or 
a different cultural and religious background, 
making the local community a friendlier and 
safer place.

5.3.3.4 Relationships

5.3.3.4.1 Peer Relationships

As demonstrated below, having a positive role 
model who believes in you and supports you 
was key for this young boy to find inspiration 
and confidence:

“P: when I first came, I wasn’t really into 
playing football, I could play football, but I 
didn’t really want to play football but then 
he (mentor/coach) gave me inspiration and 

everything and I went along with it and my 
confidence and actually I got higher and 
higher until actually playing for the bigger 
team, so A’s (mentor/coach) advice was really 
worth it.
I: Yeah? So he supported you…
P: yeah, he supported me all the way through, 
we have a very strong relationship”

5.3.3.4.2 Generational Relationships

5.3.3.5 Aspirations
The interview extract below implies that 
having a place to go to meet people, play and 
get support from CACT staff can help young 
people improve their confidence and become 
more aspirational about their futures:

“I: which other things you think you have 
improved or it has helped you with?
P: raising up my confidence and looking at 
the bigger picture, not just looking at football, 
there is more to life than football, you can 
play for an academy and get an scholarship 
and get paid and make your way up to the 

championship and if you are lucky the Premier 
League.
I: so they showed you to have ambitions…
P: yeah, to have ambitions and look at the 
bigger picture and I went along with it, and 
then I have really done good with the team, I 
achieved couple of medals and cups, they are 
lying on my bedroom window, and… yeah, just 
I thought I could change a bit because I don’t 
really want to become a professional footballer, 
so I am trying to get some awards in basketball 
so I train myself a bit of basketball”
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Throughout the interviews, it is clear that 
offering young people sports and football 
activities not only provides them with an 

opportunity to engage, build relationships and 
gain support, but it also helps them exercise 
regularly and keep fit and healthy.

5.3.3.7 Health

The interview extract below demonstrates 
young people’s capacity for agency and self-
determination in shaping their everyday lives, 
their spare time and in making decisions about 
the matters that affect their lives:

“P: School wasn’t really for me at sixth form, 
studying a lot, so I thought I could go to 
college, I went to Shooters Hill College and 
I didn’t really liked the school, the teaching 
wasn’t good, wasn’t really up to standard. 
And, just before I went to Shooters Hill I came 
here to Charlton, the Valley, with B2B, I was 
meant to be here, I have known S (CACT’s 
mentor/tutor) since September, I came through 
a course in the summer holidays, and then I 
thought I’d try College and so I left Charlton 
and I went to College, College wasn’t for me so 
and then I came back to Charlton and I find it 

better, and I am just doing my FA level 1 this 
Saturday and I’m just looking for jobs and that, 
I applied for a couple of jobs and I am waiting 
on interviews, and I went on an interview for 
Waterfront Leisure Centre… and that’s it to be 
honest.
I: oh nice… and then if you want to be a pilot, 
will you have to go back to education?
P: yeah, in September I’ll go back to education. 
Because I cannot go back now because all the 
courses are already taken, it’s February, so I 
thought I better start fresh in September. But 
yeah, I had a very good journey with the GIC, 
and now I am doing basketball on Mondays 
after school I train myself, I play basketball 
myself, and I applied for a basketball team 
in Eltham, they told me I should come in on 
Saturday at 7 in the evening, so I’m going to go 
see how that goes”

5.3.3.8 Agency

The figures below were obtained through 
general programme monitoring within the 
strand and were not included in the Wellbeing 
Valuation analysis:

• 2,014 unique participants attended across 
all programmes

• 72% of participants attending are BME

• Inter-Faith Week Conference 2015 and a 
‘Question Time’ Debate engaged with 200 
people representing an incredible seven (7) 
different faiths: Buddhist; Christian; Hindu; 
Islam; Judaism; Rastafarianism; and Sikh 
(as well as non-religious people)

• Tackling Homophobia: Charlton v 
Homophobia engaged with 500 participants, 
all of whom supported the LGBTQ+ 
community

when there is a 5 a side, what I do for my 
technique, when I am captain, because I play 
up front… and I like to get one goalkeeper, 
two defenders, left back and right back, one 
midfielder playing in the middle and then the 
striker, which means that the midfielder is 
playing behind me, so he does the set pieces, 

he takes the penalties and that; but at the same 
time it’s up to me if I want to take the penalties, 
because I am the captain.
I: ah ok, so you make the decisions…
P: yeah, but I don’t really like penalties, I prefer 
free kicks… and, as a captain I just get to 
choose”

5.3.4 addEd valuE
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5.4 Football & Sport Development
5.4.1 tHEory oF cHangE analysis
To create this Theory of Change, the first step was to identify the relevant activities, outcomes and aims, which are presented below:

Aim Primary 
Outcomes

Secondary Outcomes

Improved 
personal 
development 
and lifestyle 
through sports 
engagement

Improved lifestyle

Improved general 
wellbeing and self-
esteem     

Increased fun and 
achievement

Higher aspirations achieved

Improved ability to work as a team

Reduced obesity levels

Improved skill level in sport

Increased education and employment levels

Improved social relationships

Improved physical abilities

Improved fitness levels

Qualifications/training achieved

Improved coaching skills

Increased participation in sports and leisure activities

Increased access/inclusion to elite football training

One Goal    
                                                                                            
Holiday Courses   
  
Multi-sports School Clubs

Toddler Soccer, Charlton 
and Premier Challenge 

Kinder Move + Learn       
                                                           
Women and Girls’ Football
                                                                                                                       
Advance and Elite Centre 

Sport Academies     

Coach Education                                                                                                         
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Activities
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The identified activities, outcomes and aim were then put together to form the Theory of Change diagram presented below, showcasing the 
causal links between them and highlighting the logic and coherency behind the Football and Sports Development strand:
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The following underlying assumptions 
were identified and examined as they could 
potentially prevent the expected change from 
happening and therefore the desire outcomes/
aim to be achieved:

• Assumes young people will be motivated 
by the activities and therefore successful 
outcomes will be achieved from their 
engagement.

• Assumes participants will engage 
positively and put into practice what they 
learn.

• Assumes participants will develop positive 
relationships with their staff and peers and 
enjoy and make the most out of the activities 
offered.

Below is an example of the progression 
route based on causal links from one of the 
programmes to the achievement of the key 
aim:

Coach Education is a programme offered to 
adults over 16 years old who want to develop 
a career within the sports industry, giving 
them the opportunity to gain the relevant 
qualifications needed and providing them with 
both theory and practical lessons.

Secondary outcomes, such as qualifications 
and training achieved and higher aspirations 
achieved, are expected to be directly and 
indirectly attained from the engagement with 
this project. The links between these outcomes 
are shown in the diagram above.

By achieving these secondary outcomes, 
programmes can then become impactful on 
broader (primary) outcomes, such as improved 
general wellbeing and self-esteem, at an 
individual and community level. Impacting 
the lives of participants in relation to these 
primary outcomes can increase personal 
development and improve lifestyle, which is 
the Football and Sports Development strand’s 
core aim. 
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5.4.2 WEllbEing valuation analysis
Annual budget: £1,216,536.82
The following Football and Sports 
Development programmes have been used in 
the Wellbeing Valuation analysis: 

• Sports Academies

The annual budget for this programme: 
£119,388.54

Number of participants engaged in these 
programmes: 157

Number of sustained participants in these 
programmes: 157

Number of sustained participants used in the 
study: 157

Outcomes’ measures and results

Associated outcome/value Number of respondents with positive change

Self-employment 0

Part-time employment 2

Vocational training 71

No problem with anti-social behaviour -6

Regular volunteering 0

Police do good job 3

Good neighbourhood 3

Feel belonging to neighbourhood -5

Talks to neighbours regularly -4

High confidence (adult) 2

Relief from depression/anxiety (adult) 0

Good overhall health 0

Relief from drug/alcohol problems -1

Smoking cessation 2

Feel in control of life -1

Financial comfort -1

Access to internet 1

Football 71

65
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Net social benefit on participants involved in the study:

Annual income (from sample): £119,388.54
Social Return on Investment: 1:2.81
Overall social impact = annual income x SROI 
= £119,388.54 x 2.81
= £335,481.80

Net Benefit = Overall social impact - annual income

= £335,481.80 - £119,388.54
= £216,093.26

Net social benefit of Football and Sports Development programmes:

Annual income: £1,216,536.82
Social Return on Investment: 1:2.81
Overall social impact = annual income x SROI
= £1,216,536.82 x 2.81
= £3,418,466.16

Net Benefit = Overall social impact - annual income
= £3,418,466.16 - £1,216,536.82

Net Benefit of Football and Sports Development 
Programmes = £2,201,929.34
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5.4.3 intErviEW analysis

The Football and Sports Development strand 
offers alternative educational opportunities 
for young people to participate in football 
academies, coaching courses and other 
qualifications, and work experience related to 
the sports industry:

“I: and from the traineeship which 
qualifications did you achieve?
P: I have got my disability one, my FA 
coaching badge, my first aid, working with 
children”

5.4.3.1 Education

The quote below showcases the important 
role that the Football and Sports Development 
strand plays within the communities CACT 
works with by offering opportunities 
for participants to develop themselves 
professionally within the sports industry, both 
as players and coaches:

“I: so you are happy to have done these 
programmes, you think that it has helped you 
and it will be useful for you in the future?
P: very much so yeah, obviously anything to 
do with coaching all you have to do is your FA 

level 1 and also through the traineeship that is 
something I have, along with a reference that 
not many people have and a two months’ work 
experience in a secondary school, as a teacher 
assistant.
I: that is a very good work experience, and 
maybe you can get a reference from the school 
and from A (CACT coach/mentor), if you are 
looking for a job…
P: yeah, exactly, you know, the kind of career 
path I want to follow is all through references 
really”

The interviews highlighted that with the 
appropriate support and motivation, young 
people disengaged from mainstream education 
can actually follow their dreams and achieve 
their aspirations:

“I: So, what is your plan for the future, what 
are your aspirations?

P: so my cherry on top that would be to 
become a professional coach, I feel it’s just the 
last step of the ladder, I think that is the way 
to go from what I am doing now and then get 
more of my badges and then get higher…
I: and do you think that’s achievable?
P: Yeah, I think it’s achievable, I think if I get 
confidence on doing this it’ll be a piece of cake 
for doing the rest”

5.4.3.2 Aspirations

5.4.3.1.1 Volunteering and Work Experience
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The training, volunteering and work-
experience opportunities provided by the 
Football and Sports Development strand help 
participants improve a wide range of practical 
and employability skills, such as confidence, 
communication and leadership skills, as 
shown by the quotes below from two young 
males who participated in our projects in Royal 
Greenwich and Kent:

“P: I think it’s helped me in all kind of 
conditions really, I think confidence, 
communication, like getting down to the kids’ 
level, it’s all sort of entertaining really… if you 
do a drill you have got to make it fun, if you do 
a boring drill they are going to get bored in five 
minutes, I like to have a bit of fun, so it might 
be boring at first passing through the cones, 
so I keep adding cones and put more things 
into it really  and that’s what I have learn, how 

to adapt to every different session, how to 
improve, how to adapt to how they play …”
“I: and ok… if you could tell me if the 
traineeship or any other programme you 
have done with CACT if it has helped you to 
increase your confidence or gain any skills, or 
anything it has helped you with?
P2: mm… yeah, definitely increases 
confidence…we have done a lot of preparing 
for the level 1, we are going to be a coach so 
you obviously got to be a confident speaker, 
we had a few weeks where A (CACT coach/
mentor) was kind of preparing us for it, we had 
to do a lot of, like with everyone else on the 
course we had to lead sessions so obviously 
that builds a lot of confidence in the work 
placement, I took my lessons, I have done my 
own coaching for Charlton and everything 
`’like that increases your confidence, so it’s an 
important confidence boost I guess”

5.4.3.3 Skills

5.4.3.4 Generational Relationships
The quote below proves the importance of 
motivating and engaging young people, and of 
the need for a positive role model who shows 
commitment towards them and creates positive 
equal relationships based on respect and 
support:
“I: is there anything else you want to explain, 
feel free to say whatever you want…
P: I feel it was really well run and… A (CACT 
coach/mentor), I don’t know, is much better 

than any teacher I had, you can tell that he 
cares about his job, I guess. When I was at 
school, towards the end I had a ‘don’t really 
care’ attitude, but when you find someone like 
A you can see that he cares and even if you 
are struggling he can help you get where you 
want to go and he does everything he can to 
help you get where you want to go so it is quite 
refreshing”

5.4.3.5 Emotional Wellbeing
Achieving success in relation to their 
aspirations and desired career path gives the 
young people a sense of pride that positively 
impacts on their emotional wellbeing and self-
esteem:

“P: yeah and I think, to be honest now I think 
of it and I can’t believe I am doing this, last 
year I was doing plumbing and… I hated that.
I: so you really feel proud of yourself…

P: yeah, is like I am in dreamland at the 
moment, it’s like is not real, and it’s like… 
cause I love what I’m doing and it’s just like… 
I wake up in the morning and once I start 
coaching I am like re-started if you know what 
I mean, and that’s what I love about it, I am 
really happy about it, and I want to do it more”
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The participants’ agency and self-
determination was highlighted by their 
commitment and passion towards the 
interviews and the way they interacted with 
the interviewer.

Moreover, the quotes below demonstrate 
how young people understand the work 
environment and how they use this knowledge 
to positively shape their future development, 
showing maturity, responsibility and self-
determination:

“I: why did you decide to do this Traineeship?
P: because I thought it would be a good 
stepping stone into getting into the sports 
industry, which is where I want to be, because 
into the sports industry experience is very 
valuable, so being on a Traineeship you can 
get a good placement, and get a good reference 
and get some experience”

“P2: there is another person who uses hearing 
aids, and I think she finds it a bit more difficult 
than me, she is a bit older and I think she feels 
more insecure and I tell her there is nothing to 
be afraid of, you know, we use it so we hear, 
if they don’t like it they don’t like it, if it helps 
you is all that matters, but yeah it doesn’t affect 
me at all whatsoever.

I: do you think it may affect other people’s 
perceptions about what you can do?
P2: people look at me like I don’t know exactly 
what I am doing. For example during the 
Charlton Challenge there were a couple of 
parents who kept looking at me and talking 
and I thought ‘ok there is something going on 
here’, I think people look at me and they think 
he doesn’t have a clue of what he is doing, 
and when I play football they look at my ear 
and they think he is crap, oh sorry I shouldn’t 
have said that, he is rubbish, there you go, 
(all laughing) and then I play and they are 
like ‘oh, ok’, and no it doesn’t have any effect 
on me whatsoever I just go there, just ignore 
what they say, get on with my job, it’s the only 
professional way I can do it.
I: yeah, that’s very mature.
I2: yes, it’s very strong of you that you are able 
to not get affected by it.
P2: I think it’s because I dealt with it my whole 
life now I don’t really care, they think I don’t 
know what I’m doing it’s their problem, not 
mine… I can just keep doing what I do”

The second quote showcases the capacity of a 
17-year-old male, who started as a participant 
and is now one of CACT’s full-time coaches, to 
understand his limitations and overcome the 
challenges he encounters in his everyday life.

5.4.3.6 Agency/Self-Determination

5.4.4 addEd valuE

The figures below were obtained through 
general programme monitoring within the 
strand and were not included in the Wellbeing 
Valuation analysis:

• 30 FA Level 1 and 2 courses were delivered

• 450 new qualified coaches

• 240 players on Post 16 Football Academies 
achieved BTEC or GCSE and elite football 
training

• 800 participants per week on the Charlton 
Challenge

• 30 schools and 1,800 children benefited 
from Kinder Move + Learn

• 1,220 unique participants took part in our 
London & Quadrant programme

• CACT Advance Centre produced 22 
professional players over the past 10 years

• 3,114 sustained participants in 58 schools 
through our Premier League Schools 
programme, of whom 37% are female

• Over 100 school sessions were delivered 
each week
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5.5 Health Improvement
5.4.1 tHEory oF cHangE analysis
The table below showcases the elements identified as forming the Health Improvement strand, which are necessary for it to progress until the 
achievement of the identified overall aim of the strand:

Aim Primary 
Outcomes

Secondary Outcomes

Improved 
health and 
wellbeing

Improved healthy 
lifestyle

Improved emotional 
wellbeing 

Increased fitness levels

Improved self-esteem

Reduced harmful or risky behaviours

Reduced substance abuse and misuse

Improved physical abilities

Improved healthy eating

Improved social relationships

Increased knowledge of personal health and lifestyle

Increased knowledge of targeted issues and services

Increased regular exercise rates

Improved knowledge of healthy and balanced diets

Reduced isolation

Health Checks   
                                                                                      
Lifestyle Checks  

CACT Youth Health  

Smoke Screen and Peer Education                           

Kick the Habit                             

Stay Warm, Stay Safe       

Outreach, Roadshows and Campaigns

Get Active and Weight Managment

 Healthy Walks and In the Zone 

 Men’s Health Social Club  

IMPACT REPORT | ANALYSIS                                                        

Activities
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The identified activities, outcomes and aim were then put together to form the Theory of Change diagram presented below, showcasing the 
causal links between them and highlighting the logic and coherency behind the Health Improvement strand and its projects:
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The following underlying assumptions 
were identified and examined as they could 
potentially prevent the expected change from 
happening and therefore the desire outcomes/
aim to be achieved:

• Assumes that participants will take into 
account what they learn and therefore 
improve their lifestyle and avoid risks to 
their health.

• Assumes participants will be motivated 
by the activities, workshops and support 
offered and will therefore engage positively 
and successfully.

• Assumes participants will form positive 
relationships with staff and the other 
participants and engage positively and 
therefore improve their general wellbeing.

Below is an example of the progression 
route based on causal links from one of the 
programmes to the achievement of the final 
aim:

Men’s Health Social Club is a project targeting 
men who could be at risk of isolation and 
sedentary lifestyles by providing them with a 
range of exercise activities, health advice and 
support, as well as providing a safe place for 
them to socialise.

Secondary outcomes, such as improved social 
relationships and increased fitness levels, are 
expected to be directly and indirectly attained 
from the engagement within this project. The 
links between these outcomes are shown in 
the diagram above.

By achieving these secondary outcomes, 
programmes can then become impactful 
on broader (primary) outcomes, such as 
improved emotional wellbeing, at an individual 
and community level. Impacting the lives 
of participants in relation to these primary 
outcomes can improve health and wellbeing, 
which is the Health Improvement strand’s core 
aim. 
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5.5.2 WEllbEing valuation analysis
Annual budget: £564,463.16
The following Health Improvement 
programmes have been used in the Wellbeing 
Valuation analysis: 

• Greenwich Get Active 

• Kick the Habit Outreach

The annual budget for these programmes: 
£148,886.83

Number of participants engaged in these 
programmes: 3,364

Number of sustained participants in these 
programmes: 1,551

Number of sustained participants used in the 
study: 1,551

Outcomes’ measures and results

Associated outcome/value Number of respondents with positive change

Part-time employment 2

Vocational training -1

Regular volunteering -4

Police do good job 2

No problem with anti-social behaviour 2

Feel belonging to neighbourhood 3

Talks to neighbours regularly -2

High confidence (adult) 9

Relief from drug/alcohol problems 4

Smoking cessation 301

Feel in control of life 16

Financial comfort 5

Access to internet -1

Go to youth clubs 1

Frequent moderate exercise 314

73
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Net social benefit on participants involved in the study:

Annual income (from sample): £148,886.83
Social Return on Investment: 1:10.33
Overall social impact = annual income x SROI 
= £148,886.83 x 10.33
= £1,538,000.95

Net Benefit = Overall social impact - annual income

= £1,538,000.95 - £148,886.83
= £1,389,114.12

Net social benefit of Health Improvement programmes:

Annual income: £564,463.16
Social Return on Investment: 1:10.33
Overall social impact = annual income x SROI
= £564,463 x 10.33
= £5,830,902.79

Net Benefit = Overall social impact - annual income
= £5,830,902.79 - £564,463.16

Net Benefit of Health Improvement programmes 
= £5,266,439.63
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5.5.3 intErviEW analysis

CACT’s Health Improvement strand works 
towards the improvement of the health 
and wellbeing of the communities it works 
with, aiming to build stronger and healthier 
communities.

To do this, a strong ensemble of support 
services, awareness and prevention 
programmes, plus sports and healthy-lifestyle 
programmes are offered to the population 
of Royal Greenwich. These seem to be quite 
successful at offering sustained and consistent 
support, as highlighted by the quote below 
from an adult who quit smoking through the 
Kick the Habit programme:

“P: so the programme is twelve weeks long. 
At the very beginning, my quit day was for 
May 22nd and then from May 22nd my twelve 
week programme starts, after 4 weeks if you 
are not smoking you are classified as a quitter 
but they continue to support you with their 
products and their talks for 12 weeks in case 
you get a bit edgy and you require a cigarette 
you know and you can talk to them. And you 
come in for regular CO (carbon monoxide) 
readings every week or two weeks and that 
checks whether you have been smoking or not, 
mine was always non-smoking. And… mmm… 
the programme was good but the reason I went 
onto it is because I originally, months earlier I 
spoke with M who is a non-smoking adviser, 
and he is the one who originally got me to 
think about quitting, because I was worried 
about not succeeding, and he made me feel 
at ease that no one was going to judge me 
if I didn’t quit but it was still good to have a 
go, so I always remembered this talk we had 
and from there I went on to see J (CACT stop 

smoking adviser) and then,… I was all around 
the non-smoking advisers all the time, none 
of them were telling me to ever quit, through 
the awareness programmes I was aware of the 
products available, I was aware of the dangers 
of smoking, of the support offered… so that is 
how I got into the programme”

This stresses the importance for participants 
to have the right support services available and 
to feel encouraged and comfortable. Receiving 
the correct information and understanding the 
positive health benefits also help:

“P: yeah, but the things that helped me quit 
was realising the benefits of quitting, no 
the dangers of smoking. Everyone knows 
the dangers of smoking, but the rewards of 
quitting, how quickly you start to feel the 
rewards, they would tell you how after so much 
time you would feel this better and that better, 
and also learning about all the products that 
were on offer, because when I tried quitting in 
the past I didn’t try any products and no one 
ever told me about any products and I failed 
every time, I think I had tried quitting about 6 
or 7 times on my own, just cold turkey, but I 
failed, if I started at 9 in the morning I would 
have given up by 11am I just couldn’t do it, the 
products were wonderful”

5.5.3.1 Healthier Communities
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5.5.3.2 Health Education
There are programmes within the Health 
Improvement strand that are delivered within 
schools or youth centres that are designed 
to raise awareness and educate the young 
generations in relation to health issues and 
healthy lifestyles:

“I: what is the smoke-screen?
P: is to educate and make the young people 
aware, is the prevention of uptake programme, 
which they deliver in schools, it makes young 
people aware of how they are being targeted by 
the tobacco industry and I developed the tar 
jar as part of it, which is showing the young 
people the long-term effects of smoking”

5.5.3.3 Emotional Wellbeing
The quote below proves the positive impact 
that a healthier lifestyle can make to someone’s 
emotional wellbeing:
“P: One of the biggest things is that you feel, 
you are a slave to tobacco, tobacco owns you 
when you are a smoker, because when you 
leave the house you have to have a cigarette, 

you have to have a lighter and the papers for 
it, then when you are out and about you have 
to find a place you are allowed to smoke, and 
if you are a smoker the first thing you do when 
you go to an event is to find the smoking area, 
and it takes over it ruins your experience 
wherever you are… so, I’m happy!”

5.5.3.4 Physical Wellbeing
The positive impact of a healthier lifestyle 
on someone’s physical wellbeing is revealed 
below:

“I: and did you find any improvement with 
your overall health?
P: yeah, definitely the health, I can breathe 
better and I can exercise longer. I smell better, 
everything is better I just generally feel better”

5.5.3.5 Relationships
The health advisors work towards building 
equal, positive and supportive relationships 
with the residents to provide them with the 
encouragement, motivation and support they 
need to ensure a successful outcome:

“I: ah ok, and apart from the products, what 
other support do they provide you with?

P: Just the support and encouragement to 
keep going… you can explain to them your 
weaknesses, for example on the weekend I 
felt really weak for silly situations, and they 
recommend you to do something different 
or to not be in that environment next time to 
get over it, and as the weeks went by these 
temptations they decreased, you know”

5.5.4 addEd valuE
The figures below were obtained through 
general programme monitoring within the 
strand and were not included in the Wellbeing 
Valuation analysis:

• 4,150 clients supported through Health 
Checks Plus

• 949 clients supported through Greenwich 
Healthy Families 

• 281 participants supported through 
Greenwich Get Walking

• 1,026 clients supported through Stay Warm 
Stay Safe

• 1,917 clients supported through Greenwich 
Get Active
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5.6 Social Action and Enterprise
5.6.1 tHEory oF cHangE analysis
The table below showcases the elements identified as forming the Social Action and Enterprise strand and those necessary for it to progress 
until the achievement of the identified overall aim:

Aim Primary 
Outcomes

Secondary Outcomes

Improved 
young people’s 
personal and 
professional 
development 
and functional 
capacity 

Increased 
emotional and 
functional 
capacity 

Higher 
aspirations 
achieved

Improved confidence and self-esteem

Improved independence and life skills

Improved employability skills

Increased initiative and decision-making capacity

Improved capacity to face challenges

Improved leadership skills

Gained project-managment skills

Improved and increased social relationships

Improved ability to work as a team

Reduced risk-taking behaviour

Increased contribution to society

Increased fun and achievement

Improved communication and social skills

Increased awareness of personal development, strengths and 

weaknesses

Increased awareness and understanding of the effects of crime

Increased understanding of the workplace and work ethics

Increased knowledge of society

Leisure activities, team games and 

challenges  

Team sports and adventure sports

Team building, problem solving 

and decision-making activities  

Self-reflection and personal-

development 

Employability, education and 

crime workshops and talks 

Social Action workshops and 

presentations      

Inspirational and awareness-

raising workshops                        

Social Action Project

Activities
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Once identified, the relevant aim, outcomes and activities were then put together to form the Theory of Change below, which showcases the 
causal links between them and highlights the logic and coherency behind the Social Action and Enterprise strand:

78
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The following underlying assumptions 
were identified and examined as they could 
potentially prevent the expected change from 
happening and therefore the desired outcomes/
aim to be achieved:

• Assumes participants will develop strong 
relationships with their peers and will be 
able to work as a team, support each other 
and develop the expected skills.

• Assumes that participants will be 
motivated by the activities offered and 
therefore engage positively and develop new 
skills and friendships.

• Assumes that participants will engage 
positively, listen and learn something from 
the workshops and talks delivered.

• Assumes that young people will develop 
strong relationships based on trust, honesty 
and confidence with the staff and therefore 
achieve successful outcomes from the 
self-reflective and personal-development 
practices.

• Assumes that the workshops, talks and 
activities delivered will motivate the young 
people and they will properly engage.

Below is an example of the progression 
route based on causal links from one of the 
programmes to the achievement of the final 
aim:

Social Action Projects provide young people 
with the opportunity not only to contribute 
to their local communities but also to plan, 
develop, organise, present and finally deliver a 
social project of their choice.

Secondary outcomes, such as increased 
knowledge of society, its current situation 
and relevant issues that it faces and improved 
leadership skills, are expected to be directly 
and indirectly attained from the engagement 
within this project. The links between these 
outcomes are shown in the diagram above.

By achieving these secondary outcomes, 
programmes can then become impactful on 
broader (primary) outcomes, such as increased 
emotional and functional capacity, at an 
individual and community level. Impacting 
the lives of participants in relation to these 
primary outcomes can improve young people’s 
personal and professional development and 
social capacity, which is the Social Action and 
Enterprise strand’s core aim. 
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5.6.2 WEllbEing valuation analysis
Annual budget: £835,353.40

All Social Action and Enterprise programmes 
have been used in the Wellbeing Valuation 
analysis.

Number of participants engaged in these 
programmes: 482

Number of sustained participants in these 
programmes: 482

Number of sustained participants used in the 
study: 68

Outcomes’ measures and results

Associated outcome/value Number of respondents with positive change

Self-employment 0

Part-time employment 2

Vocational training 2

Regular volunteering 7

Not worried about crime 0

No problem with anti-social behaviour -9

Police do good job 8

Good neighbourhood 4

Feel belonging to neighbourhood 15

Talks to neighbours regularly -2

High confidence (adult) 11

Relief from depression/anxiety (adult) 19

Good overhall health 2

relief from drug/alcohol problems 1

Smoking cessation 0

Feel in control of life 7

Financial comfort 8

Access to internet 0

Go to youth clubs -1
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Net social benefit on participants involved in the study:

Annual income (from sample): £117,784.83
Social Return on Investment: 1:9.57
Overall social impact = annual income x SROI 
= £117,784.83 x 9.57
= £1,127,200.82

Net Benefit = Overall social impact - annual income

= £1,127,200.82 - £117,784.83
= £1,009,415.99

Net social benefit of Social Action and Enterprise programmes:

Annual income: £835,353.40 
Social Return on Investment: 1:9.57
Overall social impact = annual income x SROI
= £835,353.40 x 9.57
= £7,994,332.04

Net Benefit = Overall social impact - annual income
= £7,994,332.04 - £835,353.40

Net Benefit of Social Action and Enterprise programmes 
= £7,158,978.64
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5.6.3 intErviEW analysis

Community volunteering and social action 
projects are at the basis of the projects offered 
within the Social Action and Enterprise strand. 
These are designed to build young people’s 
social, employability, independent and life 
skills as well as to improve their experiences 
and CVs, as showcased by the extract of a 
short interview with an 18-year-old girl who 
participated on the NCS programme:

“I: Can you explain me a little bit what you did 
in the programme, the residential and other 
things?
P: Yeah, we went away for the residential 
and we did loads of team building things and 
different activities and stuff to work with team 
and things like that and we came back and 
we were in Northfleet School for planning for 
our social action project so we were doing 
that, we were at the school for three weeks I 

think it was… no for three days we were there 
planning for three days. We were planning 
for our social action plan and we had people 
coming from companies to talk to us about 
different charity work that we could do and 
then in groups we decided what our action 
plan was going to be.
I: oh, and what was your action plan?
P: so we decided to do… we researched 
different children charities as we wanted to 
help a children charity and we decided to do 
the Honeypot Children Charity, which is for 
young carers. So we researched and then I 
found that one and we decided to do that, so 
we did sponsored walks and we did cake sales, 
and I also organised something at my school 
so we could do a “own clothes day” to raise 
money as well; so we got like 600 pounds for 
the Honeypot charity”

5.6.3.1 Social Action/Volunteering

5.6.3.2 Education and Employment
The Social Action and Enterprise strand 
consists of programmes designed to help build 
young people’s employability, social and life 
skills by engaging them with a diverse range 
of projects and opportunities to help develop 
their skills and gain qualifications. 

“I: And do you think that the social action 
project and other activities that you did as part 
of the NCS might help you for your future, in 
finding employment and things like that?
P: yeah, well, obviously it goes on CVs and 
everything, and people like employees and 
“Uni” like all these stuff and it’s added a lot 
more skills and it’s good for that too. And it 
has helped me get out of my comfort zone 
and actually be a bit more independent, so it’s 
obviously going to help” 
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5.6.3.2.1 Employability and Life Skills
As showcased by the quote below, the 
participants of Social Action and Enterprise 
projects can potentially develop a new range of 
skills, increase their confidence and learn to be 
more autonomous and independent:

“P: We were divided onto groups of 12 and 
these were the groups we did our social action 
plan with. And on the residential we got to 
know each other, we got to work together and 
stuff and as a group we each had kind of little 
roles to do to carry on our action plan.

I: ok, so once the groups were made you 
organised roles for the different people of the 
group to do…
P: well yeah, we kind of, we just had like 
individual little tasks to do. So some of us 
were in charge of social media, some of us of 
communication, some of us was like finance. 
So we kind of split it in little groups.
I: and what was your task?
P: I was doing communication and stuff like 
that”

5.6.3.3 Generational Relationships
The quote below emphasises the importance 
for young people to have approachable and 
respectful adults who they feel safe and 
comfortable with so they can feel free to 
participate and develop their skills:

“I: and what about with the staff, the youth 
workers and that.
P: staff? The leaders?
I: ah ok, they are called leaders… yeah the 
leaders!
P: (laughs) yeah, they were all really nice, they 
were very easy to approach and they were very 
caring and during the time you were there they 
would make sure you were ok and that.”

5.6.3.4 Peer Relationships
The majority of the participants of Social 
Action and Enterprise programmes are in their 
teenage years. This is a very important period 
in terms of peer relationships and friendships 
as they transition into adulthood and seek the 
support of their peers. 

“P: Well, I love all these activities anyway, I 
love doing outdoor things, so the activities 
weren’t a struggle for me because obviously 
I enjoyed it. But it was good to get to know 
different people and see what they were good 
at and how to like help them get through stuff, 
because obviously I was one of those in the 
group that loved all the outdoor activities, but 

there were others that didn’t, so they needed 
like a push and it was nice to be able to help 
somebody; so I would cheer them up if they 
didn’t want to do it and help them get through 
the activities”

The quote above extracted from the interview 
of an 18-year-old female participant underlines 
the importance of peer support, not only for 
their own personal development but also to 
build strong and lasting friendships.
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The future aspirations of a young female who 
participated in a Social Action and Enterprise 
programme is emphasised from the following 
interview extract:

“I: What you want to do when you finish 
school, work, study?
P: well I am planning on entering university, so 
that will help with this as well”

5.6.3.5 Aspirations

The following excerpt shows how young 
people use their agency and self-determination 
to contribute to their communities and further 
develop themselves:

“P: I had to do a lot of the organising as well… 
mmm… I am quite a natural at that leading 
stuff, but I was like doing the organising 
and ringing up places so I had to ring up 
Sainsbury’s to see if we could do a bucket 
collection and I had to talk to schools and 
organise events, so it helped me to organise 
stuff because I had never done it before”

5.6.3.6 Agency/Self-Determination

5.6.4 addEd valuE

The figures below were obtained through 
general programme monitoring within the 
strand and were not included in the Wellbeing 
Valuation analysis:

• Supported young people to deliver over 
16,300 hours of Voluntary Youth-Led Social 
Action

• Supported 16 different charities through 
the delivery of Youth Social Action

• Supported young people to raise over 
£12,000 for local charities

• Over 96% of young people who started 
the programme continued all the way to 
graduation

• CACT engaged with 52 secondary schools 
in North and West Kent through NCS 
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5.7 Youth Services
5.7.1 tHEory oF cHangE analysis
To create this Theory of Change, the first step was to identify the relevant activities, outcomes and aims, which are presented below:

Aim Primary 
Outcomes

Secondary Outcomes

Improved 
young people’s 
personal 
development 
and functional 
capacity

Improved 
physical and 
emotional 
wellbeing

Reduced 
anti-social 
behaviour

Higher 
aspirations 
achieved

Increased 
fun and 
achievement

Improved 
healthy 
lifestyle

Increased 
resilience

Improved skill level in sport and leisure activities

Improved fitness levels

Reduced harmful or risky behaviour

Improved confidence and life skills

Improved relationships with friends

Improved ability to work as a team

Improved healthy eating

Reduced drug dealing and misuse

Reduced incidents of bullying

Improved employability and academic skills

Increased participation in sports and leisure activities

Increased knowledge of targeted issues/services

Reduced racism

Increased understanding of the workplace and work ethics

Improved communication skills and working-based skills

Sports and leisure activities                                                                                     
Off-site trips   
Cooking and healthy-living workshops                                                             
Crime education and youth/police 
relationship building                                                                                                                     
Smoking and drug-awareness workshops                                                                                                       
E-safety and sexual-exploitation 
awareness                                                                                       
Culture and faith awareness              
Volunteering, work experience and 
employment workshops and support 
Programmes with nationally recognised 
qualifications 

Mentoring and extra tailored support

Activities
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These elements were then put together to form the Theory of Change diagram presented below, showcasing the causal links between them 
and highlighting the logic and coherency behind the Youth Services strand:
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The following underlying assumptions 
were identified and examined as they could 
potentially prevent the expected change 
from happening and therefore the expected 
outcomes/aim from being achieved:

• Assumes that young people will be 
motivated by the workshops, activities and 
programmes offered and therefore attend 
regularly and engage positively.

• Assumes participants will develop good 
relationships with peers and staff and enjoy 
and make the most out of the activities and 
support offered.

• Assumes that participants will engage 
positively, listen and learn something from 
the workshops and support delivered.

• Assumes that young people will develop 
strong relationships of trust, honesty and 
confidence with the staff and therefore 
achieve successful outcomes from the 
support and opportunities offered.

Below is an example of the progression 
route based on causal links from one of the 
programmes to the achievement of the final 
aim:

Sports and leisure activities are seen as an 
opportunity to engage young people who are 
hard to reach by appealing to their passion for 
sports and fun activities. They aim to be able 
to support their personal development through 
their engagement with these types of activities.
Secondary outcomes, such as improved 
relationships with friends/peers and improved 
ability to work as a team, are expected to 
be directly and indirectly attained from the 
engagement within these activities. The links 
between these outcomes are shown in the 
diagram above.

By achieving these secondary outcomes, 
programmes can then become impactful on 
broader (primary) outcomes, such as reduced 
anti-social behaviour, at an individual and 
community level. Impacting the lives of 
participants in relation to these primary 
outcomes can improve young people’s personal 
development and functional capacity, which is 
the Youth Services strand’s core aim. 
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5.7.2 WEllbEing valuation analysis
Annual budget: £1,139,205.43

All Youth Services programmes have been 
used in the Wellbeing Valuation analysis.

Number of participants engaged in these 
programmes: 4,730

Number of sustained participants in these 
programmes: 3,337

Number of sustained participants used in the 
study: 321

Outcomes’ measures and results

Associated outcome/value Number of respondents with positive change

Self-employment 1

Part-time employment 10

Vocational training 20

Regular volunteering 4

No problem with anti-social behaviour 16

Police do good job 8

Good neighbourhood 5

Feel belonging to neighbourhood 10

Talks to neighbours regularly 20

Improvements in confidence (youth) 20

Relief from depression/anxiety (adult) 15

Good overall health 6

Relief from drug/alcohol problems -1

Smoking cessation 2

Feel in control of life -3

Financial comfort 4

Access to internet 6

Go to youth clubs 21

Full-time employment 32

Employment training 20
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Net social benefit on participants involved in the study:

Annual income (from sample): £109,591.56
Social Return on Investment: 1:7.03
Overall social Impact = annual income x SROI 
= £109,591.56 x 7.03
= £770,428.667

Net Benefit = Overall social impact - annual income

= £770,428.667 - £109,591.56
= £660,837.12

Net social benefit of Youth Services programmes:

Annual income: £1,139,205.43
Social Return on Investment: 1:7.03
Overall social impact = annual income x SROI
= £1,139,205.43 x 7.03
= £8,008,614.17

Net Benefit = Overall social impact - annual income
= £8,008,614.17 - £1,139,205.43

Net Benefit of Youth Services programmes = £6,869,408.74
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5.7.3 intErviEW analysis

One of the most relevant themes for Youth 
Services’ participants is education, as the 
young people attending our sessions are 
mostly of school age. As it is a universal 
service, there are children from different 
backgrounds and with a diverse range of 
needs and circumstances. Some of them attend 

youth-service sessions just to practise some 
sport or leisure activities that they like and to 
socialise with their friends; others need more 
support as they face a range of challenges 
at school and/or at home; and some are 
disengaged from mainstream schools or at risk 
of being excluded.

5.7.3.1 Education

Some participants of our youth-service 
sessions have disabilities and attend specialist 
schools instead of attending mainstream 
education settings. 

“P: I am at a sixteen’s unit, of learners’ support.
P’s mother: so there are 12 children, two TAs 
and one teacher, so that they would help her to 
try and achieve what she is got to go up to. So 
if there is like a special problem or something 
she doesn’t understand they will try to help her 
the best they can
I: ah ok… and are the other children also 
dyslexic?

P: mmm… no, two of them are but not all of 
them
P’s mother: some of them got ADHD, some 
got learning problems, it is just a group that’s 
got kids that got learning difficulties or some 
problems… they started together as a little 
group”

It is very important for these young people to 
attend universal youth sessions as it is the 
only time when they mix or integrate with 
children from different backgrounds and 
needs, not just with young people with similar 
disabilities or learning difficulties.

5.7.3.1.1 Mainstream Education

As mentioned above, some participants of 
youth-service sessions are disengaged from 
mainstream schools or struggle to continue 
with school for different reasons. Support is 
offered to these young people at youth clubs 
and satellite sessions, as well as at their 
schools.

The quote below highlights the importance for 
young people to have an alternative provision 
where they can get help when they are 

struggling or facing challenges at school:

“P: It helped me get through the times I had at 
school, because I didn’t really like it and the 
teachers weren’t really nice, so I had a really 
bad stereotypes on people who were older and 
coming to the youth club made me change 
that opinion because they were really nice to 
me, they weren’t rude or anything they were 
just really nice and understanding… they 
understood where I was coming from as a 
young person who wasn’t enjoying school”

5.7.3.1.2 Alternative Education - SEN School
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5.7.3.2 Youth Services
A diverse range of activities are offered as part 
of the Universal Youth Service delivered by 
CACT.

The activities and projects are delivered in 
different venues, such as youth clubs, schools 
and open spaces, throughout the Royal 
Borough of Greenwich. The activities range 
from arts, cookery and youth clubs to more 
specific programmes targeting young people, 
such as one-to-one mentoring, employment 
and education programmes, school workshops, 
and disability-specific sessions/trips, as 
showcased by the following interview extracts:

“I: And when you stopped coming, why was 
that?
P: because I was concentrating on school, but 
then I got into some trouble at school and I 

needed help with my homework, so I came 
back here to ask if I could get help, and I got 
help.”

“I: Ah ok, so you like coming here?
P2: Yeah!
I: Why do you like it? Can you explain me 
something that you especially like?
P2: I just like coming in here and just catch up 
with my friends!”
The second extract is from a young female who 
attends one of our disability-specific youth 
sessions, Deaf Station.
The youth service not only offers young people 
a safe place to take part in different activities, 
socialise and get the support they need, but 
it also offers them the opportunity to gain 
nationally recognised awards, qualifications 
and accreditations (as showcased by the 
quotes in the sections below.

5.7.3.3 Volunteering
The youth service also offers the opportunity 
to volunteer within the sessions, so they can 
have new experiences and learn new skills and 
perhaps progress into a career in youth work if 
that’s what they want.

“I: So now you are here volunteering?
P: yes.
I: and do you still attend the youth session?
P: yeah… I volunteer in the transitions session 
(for young people aged 10-13) and I still go 
to the youth session (for young people aged 
14-19, up to 25 if they have disabilities) as a 
young person.”

5.7.3.4 Aspirations
The Youth Services participants interviewed 
were quite ambitious and aspirational about 
their future; some of them were even planning 
a career in youth work:

“I: and what would you like to do? What are 
your aspirations?
P: well, I would like to volunteer in this club.
I: oh ok, and afterwards you would like to 
work, like paid work in here?
P: yeah.”

“I: Ok, so your aspirations or ambitions, what 
are they? What do you want to do?

P2: I wanna become a youth worker.
I: Oh, you want to be a youth worker…
P2: yeah… when I started coming here I had 
no idea what I wanted to do, and now I just 
know that it takes a lot for a youth worker 
to become a youth worker and they have to 
push themselves every day, they have to push 
themselves to do the best that they can do for 
the young person as well as themselves”

“I: What do you want to do when you are 
older?
P3: Footballer”
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By participating and/or volunteering in 
different activities, workshops and/or awards, 
young people develop a diverse range of skills 
that will be useful for them when engaging in 
higher education or entering the workplace.
 
Sports activities, for example, provide young 
people with basic practical skills such as 
punctuality, discipline, leadership, teamwork 
and technique.

Other more targeted activities and workshops 
provide young people with a space to develop 
more specific skills, such as developing their 
reasoning and critical thinking, as showcased 
by the quote below:

“I: So when you work here as a volunteer 
with the young people which are the kind of 
activities that you like doing with them, or 
which kind of support you give them?
P: I play football with them, I teach them new 
skills and that. I also play pool with them 

and I teach them how to play pool, if they 
cannot hold the cue, I teach them how to shoot 
straight. And I have also done, not by myself, 
but I have done a couple of workshops, I have 
helped C and O (CACT’s youth workers) with 
workshops before.
I: ah ok. Which kind of workshops?
P: the workshop O (CACT youth worker) was 
doing was a sports workshop and I took the 
young people for a warm-up so they didn’t get 
injured. And with C (CACT youth worker) I 
have done two or three, one of them was the 
Democracy Challenge.
I: yeah, I think I have heard of that… Can you 
explain me a little bit about it?
P: we had young people here and we were 
asking them what they thought about certain 
situations that were shown on the media… 
such as, recently the Paris attacks, and should 
the UK government be sending out missiles 
and bombing. We were talking about that 
yesterday”

5.7.3.5 Skills

Having a place where they feel safe and can 
socialise and get the support they need is 
important, especially when they are going 
through their teenage years. This helps them 
socialise, build new friendships and improve 
their self-esteem.

 

“P: Do you mean skills I’m learning?
I: yeah, skills for example…
P: sign language, I learn the needs other 
people have, and different communication 
skills for each person…
I: ok, so in which ways do you think the Deaf 
Station has helped you?
P: well… improving my confidence, gaining 
skills like making teas and coffees. Also 
improving my speech and communication”

5.7.3.5.1 Employability Skills

5.7.3.5.2 Life Skills

5.7.3.6 Sports, Leisure Activities and Trips
As demonstrated by the quotes above, sports 
and other leisure activities and off-site trips 
are not only a way for young people to have 
fun and meet friends doing activities they 
enjoy, but it also helps them gain practical 

and independent skills that will help their 
development and their inclusion in mainstream 
society. Moreover, sports activities help them 
exercise regularly and lead a healthier lifestyle.
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5.7.3.7 Relationships
As discussed in earlier sections, relationships 
play a very important role in young people’s 
lives. The youth service gives them a 
safe place where they can socialise and 
construct positive relationships, with both 
peers and adults, away from the hierarchical 
relationships that they build elsewhere.

Two main types of social relationships can be 
identified from the interviews conducted with 
the young people attending the Youth Services 
strand.

Young people construct different types of 
relationships with the adults who surround 
them, such as parents and carers, teachers and 
youth workers.

The way teacher-pupil relationships are 
constructed in some schools is based on 
teachers’ authority and power over the young 
person. However, interviews also highlight that 
other professionals try to build relationships 
based on support and equality instead of 
unequal power relationships, recognising 
young people’s capacities and supporting them 
to keep improving and developing:

“P: I recently won a Jack Petchey award, in 
the youth club, for my volunteering hours that 
I have done… I didn’t expect myself to win it, 
because, I am a really modest person, I expect 
high things of other people but not of myself, I 
expect other people to go and do better of what 
I have done, because I didn’t have an enjoyable 
time at school, during secondary school, I 
had argument with teachers, I got excluded a 
couple of times, it just wasn’t good. And when 
W (CACT youth worker) told me I had won the 
Jack Petchey Award I was like really surprised, 
I was like are we talking about the same 
person. We went to the cinema last Saturday 
and it was good, it was a good time, I was glad 
to go because I took few of my friends, and 
also we had to take youth workers and W was 
there”

5.7.3.7.1 Generational Relationships

One of the reasons the young people 
interviewed participate within youth services 
seems to be because they provide them with a 
place to make new friends, meet their friends 
and socialise:

“I: So, what do you like about the youth club? 
Why do you come?
P: all my friends and the computers” 

“I: Why do you like coming here?
P2: I just like coming in here and just catch up 
with my friends” 

5.7.3.7.2 Peer Relationships
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As part of the general youth-service sessions, 
healthy lifestyle workshops and activities are 
regularly delivered, such as: smoking and 
substance misuse; sexual health; self-harm; 
healthy lifestyles; and cooking activities. 
Young people are supported and encouraged 
to act as role models within their clubs and 
communities, as featured in the excerpt below:

“I: I think I remember having read about some 
course that you did, Health Champion or 
something like that?
P: yeah.
I: Can you explain me a little bit about that?
P: mmm… it was improving health in the 
community, and it basically was a three day 
course that you had to do things in relation 
to good nutrition and bad nutrition, and how 
much exercise you do… things like that.
I: ok, so now you did that course, and you 
gained like an accreditation?
P: yeah, it is a level 2 NVQ qualification”

5.7.3.8 Healthy Lifestyle

5.7.3.9 Community Engagement
“P: yeah… and I am going to be running for 
the Jack Petchey Award
I: ah ok. So do you like doing this, having a 
voice and helping the other young people?
P: yeah.
I: because, what is the Jack Petchey Award? Is 
it like a sports Award?
P’s mother: no, it’s like an achievement Award 
for the young people, they get certain amount 
of money to spend on whatever they want to 
spend it.
I: oh, that’s good. So on what would you like to 
spend this money if you win?
P: I would spend it on youth”

The extract above acknowledges the fact that 
adults recognise young people’s achievement 
and contribution to the community. It also 
shows that young people develop a sense 
of belonging and commitment to the local 
community by attending and participating in 
the youth services’ activities and therefore 
want to give something back to their 
community.

Moreover, by engaging and contributing 
to the community, young people are also 
participating in shaping their local area and 
making decisions regarding matters that affect 
them.

“I: Before I was talking to T and she explained 
me about the Greenwich Young People’s 
Council, can you explain me about that? I 
think you were elected… Congratulations!
P: yeah, I was. Thank you. It’s basically like 
a youth voice forum and the young people 
of Greenwich they voted to elect people who 
they think that their manifesto points were 
essential to do things in the future and one 
of my manifesto points was to have youth 
services available for people who aren’t able to 
access them, and having more youth services 
available in general, like extending session 
times and having sessions that both age 
groups can come to at the same time and be 
here together (…).
I: and why do you think it’s good for the young 
people to have all this youth services in the 
area?
P: Because… it would keep the crime rate 
decreasing… cause in Thamesmead the crime 
rate of young people has been decreasing 
slowly and last year it dropped by 12% crime 
against young people, and crime involving 
young people decreased by 5%.
I: Aha… So you think that the fact that they 
are able to come here maybe means that they 
offend less or they get less victimised?
P: Yeah, they get in trouble less, and they have 
somewhere to go if they are not feeling happy, 
they can come and talk to someone here”
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5.7.3.10 Employment
As part of the youth service, employment 
support is provided to young people, as 
established by the following interview extract:

“P: Before, when M (CACT youth engagement 
and employment officer) was working here, he 
got me a job
I: Ok, so he helped you find a job, and how 
long ago was that?
P: This was in July… for the summer holidays, 
a summer job, because I went back to College 
in September”

Young people show their agency and self-
determination by actively participating and 
getting involved in shaping their lives, the 
youth club, and in some cases even the 
communities they live in.

The interviews also emphasised that by 
using their agency, young people are 
taking responsibility and ownership and 
understanding their strengths and limitations 
to keep improving themselves and shaping 
their lives:

“I: So, you told me that you improved a lot your 
confidence problems. But do you think you still 
need to work on that?
P: definitely.
I: but maybe all this volunteering that you do 
that will help you, no?
P: yes, it’s helping me be more of a man than 
anything else. It’s helping me overcome issues 
I have in myself, like sometimes I don’t like to 
talk about things. But in my head I know that if 
I’m feeling angry I have to talk about it, I can’t 
just go and kick something, because I’ll get in 
trouble, I’m 18 years old now… so, I need to sit 
down, I need to take time to myself, I need to 
talk about it, I can’t just get angry.
I: so you are learning to understand your 
responsibilities and getting more mature?
P: yeah!”

5.7.3.11 Agency
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The figures below were obtained through 
general programme monitoring within the 
strand and were not included in the Wellbeing 
Valuation analysis:

targEtEd youtH divErsionary projEct:

• 222 unique participants

• 128 participants attended six or more times

• 78% of participants reported improved self-
esteem

• 72% of participants have higher 
aspirations

• 53 accreditations achieved 

grEEnWicH youtH sErvicE:

September 2015 to March 2016:

• 3,210 unique participants attended

• 1,639 participants attended six or more 
times

• 72 sessions a week were delivered

• 209 young people with Special Educational 
Needs attended the service

• 123 accreditations achieved

• 81 young people volunteered

• 17 Looked After Children in the service

• 5 Care Leavers within the service

April 2016 to September 2016:

• 3,473 unique participants

• 2,901 participants attended six or more 
times

• 67 sessions a week were delivered

• 104 young people with Special Educational
Needs attended the service

• 9 Early Help Assessments completed

• 212 accreditations achieved

• 171 volunteers within the service

• 55 Look After Children within the service

• 16 Care Leavers within the service 

5.7.4 addEd valuE
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5.8 All Programmes
5.7.1 tHEory oF cHangE analysis
To create the trust-wide Theory of Change, the first step was to identify the all-encompassing final aim of CACT and all its strands and pro-
jects. Afterwards, all relevant activities were identified and grouped, as well as the relevant outcomes presented below:

Aim
Primary 
Outcomes Secondary Outcomes

Improved 
community 
and social 
wellbeing

Improved physical and 
mental health

 Reduced offending 
and re-offending rates    

Increased levels 
of education and 
employment   

Increased fun and 
achievement    

Improved healthy 
lifestyle   

Increased feeling 
of safety in the 
community

Increased ability to 
face challenges, make 
choices and tackle 
problems

Improved skill level in sport and leisure activities

Improved ability to work as a team

Improved social relationships

Improved fitness levels

Reduced drug dealing, misuse and anti-social behaviour

Increased number of people travelling alone

Reduced incidents of bullying

Improved employability and academic skills

Improved life skills

Higher aspirations achieved

Improved physical abilities and coaching skills

Increased participation in sports and leisure activities

Improved healthy eating

Increased knowledge of targeted issues/services

Increased understanding of crime’s consequences

Reduced racism and discrimination

Qualifications/training gained

Increased education levels

Sport, physical activities and coach 
education 
Off-site trips and leisure activities
Cooking classes and healthy living 
workshops/support 
Stop-smoking support and smoking 
awareness
Drug, safety and sexual-awareness 
workshops
Crime education and youth/police 
relationship building
Culture and faith awareness
Programmes with nationally recognised 
qualifications  
Alternative education 
Mentoring support  
Volunteering, apprentice and 
employment programmes

Activities
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The identified activities, outcomes and aim were then put together to form the Theory of Change diagram presented below, showcasing the 
causal links between them and highlighting the logic and coherency behind CACT’s projects:
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The following underlying assumptions 
were identified and examined as they could 
potentially prevent the expected change from 
happening and therefore the desired outcomes/
aim to be achieved:

• Assumes that participants will positively 
engage and put into practice what they 
learn.

• Assumes that participants will develop 
relationships based on trust with the police, 
staff and participants and therefore their 
personal development and wellbeing will 
improve and anti-social behaviour will 
decrease.

• Assumes that by having information 
about targeted issues they will act more 
responsibly and maturely to make informed 
decisions.

• Assumes young people will develop strong 
relationships based on trust with the staff 
and will improve their employment and 
academic levels.

• Assumes there are enough jobs available.

Below is an example of the progression 
route based on causal links from one of the 
programmes to the achievement of the final 
aim:

There are a variety of projects within CACT’s 
seven strands that consist of programmes 
with nationally recognised accreditations 
or qualifications, offering participants 
opportunities to develop their education and/or 
employment levels and skills.

Therefore, secondary outcomes, such as 
accreditation, qualification and/or training 
achieved and improved confidence, are 
expected to be directly and indirectly attained 
from the engagement within this project. The 
links between these outcomes are shown in 
the diagram above.

By achieving these secondary outcomes, 
programmes can then become impactful 
on broader (primary) outcomes, such as 
reduced offending and re-offending rates, at 
an individual and community level. Impacting 
the lives of participants in relation to these 
primary outcomes can improve community and 
social wellbeing, which is CACT’s core aim. 
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5.8.2 WEllbEing valuation analysis
Annual budget: £5,315,689.46

As previously mentioned, all programmes have 
been used in the Wellbeing Valuation analysis: 

Number of participants engaged in these 
programmes: 9,937

Number of sustained participants in these 
programmes: 6,324

Number of sustained participants used in the 
study: 2,201Outcomes’ measures and results

Associated outcome/value Number of respondents with positive change

Self-employment 3

Full-time employment 56

Part-time employment 19

Vocational training 123

Regular volunteering 27

Not worried about crime 2

No problem with anti-social behaviour 11

Police do good job 17

Good neighbourhood 18

Feel belonging to neighbourhood 19

Talks to neighbours regularly 13

High confidence (adult) 33

Relief from depression/anxiety 45

Good overhall health 41

Relief from drug/alcohol problems 3

Smoking cessation 301

Feel in control of life 21

Financial comfort 19

Access to internet 8

Go to youth clubs 20

Improvements in confidence 34

Frequent moderate exercise 314

Football 71

Keep fit 24
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Net social benefit on all participants involved in the study:

Annual income (from sample): £710,713.13
Social Return on Investment: 1:6.89
Overall social impact = annual income x SROI 
= £710,713.13 x 6.89
= £4,896,813.47

Net Benefit = Overall social impact - annual income

= £4,896,813.47 - £710,713.13
= £4,186,728.13

Net social benefit of all CACT programmes:

Annual income: £5,315,689.46
Social Return on Investment: 1:6.89
Overall social impact = annual income x SROI
= £5,315,689.46 x 6.89
= £36,625,100.40

Net Benefit = Overall social impact - annual income
= £36,625,100.40 - £5,315,689.46

Net Benefit of all CACT programmes = £31,309,410.90
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6. CROSS-STRAND
DISCUSSION

Forensic analysis allowed for the identification 
of an overarching aim of all CACT projects: to 
improve community and social wellbeing. 

However, this is a very broad aim that 
encompasses a wide variety of primary and 
secondary outcomes. Therefore, from the 
examination of trust-wide trends and themes 
that would crossover CACT’s seven strands, 
the three following main areas of impact were 
identified, and they inform the structure of the 
discussion:

• Improved physical and mental health 
(Health)

• Reduced offending and re-offending rates 
(Crime)

• Improved levels of education and 
employment (Education and Employment)

This implies that all CACT programmes, 
independently of the strand they belong to 
and their specific aimed goal and outcomes, 
contribute to, and can be classified within, at 
least one of these three sub-themes/areas of 
impact.

Key

1 = Health
2 = Education
3 = Crime
4 = Health + Education
5 = Education + Crime
6 = Crime + Health
7 = Health + Education + 
Crime
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It is clear from the literature that community-
led approaches to health improvement are 
becoming increasingly common within the 
UK’s public-health sector (Daily and Barr, 
2008; Community Development Foundation, 
2014; and Public Health England, 2015). 

According to Community Development 
Foundation (2014) and Public Health England 
(2015), community health programmes should 
aim to improve the physical and mental health 
of specific individuals and the whole of the 
community. 

In line with the theory above, our findings 
have identified physical and mental health 
as the two main health-related themes within 
CACT programmes. It is interesting to note 
that these outcomes are not only limited to the 
Health Improvement strand, as other strands 
deliver numerous activities that aim to improve 
the health of the local community. In the 
Football and Sports Development strand, for 
example, activities aim to achieve a number 
of health outcomes such as improved fitness 
levels and reduced obesity. These outcomes 
are in line with literature that examines the 
positive effects of sport on health.

Secondary Outcomes 

The literature and study analysis have helped 
to identify secondary outcomes that relate to 
physical and mental health, including:

Physical Health

• Reducing obesity levels

• Healthy eating

• Smoking and drug cessation 

• Improved fitness levels

Mental Health

• Increased resilience

• Reduced anxiety

• Improved social relationships

• Reduced isolation

• Improved community cohesion

• Improved confidence and self-esteem

6.1 Health
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Discussion of Data

By cross-examining the quantitative and 
qualitative data from these strands against 
the literature, the study highlights the 
improvements to local residents’ health and 
demonstrates the impact this has had on their 
lives and the local community.

Quantitative Data

From a physical perspective, smoking 
habits and exercise levels were analysed by 
monitoring change against these outcomes. 
The Health Improvement strand provided 
the most valuable impact against these two 
outcomes as they provide specific activities 
aimed at addressing these issues. Additionally, 
the social impact of smoking cessation also 
created positive values for the Youth Service, 
Early Help and Prevention, and Football and 
Sports Development strands. The quantitative 
data does however lack analysis on obesity 
levels and eating habits. 
In terms of mental health, results can be 
discussed around confidence and anxiety 
levels and community cohesion. These 
outcomes have high values within the impact 
model and provide a clear understanding of 
impact. 
The Youth Services, Health Improvement, 
Social Action and Enterprise, and Early Help 
and Prevention strands demonstrate significant 
impact in relation to anxiety levels. Reducing 
anxiety is one of the direct aims of the NCS 
programme within the Social Action strand, 
and the literature supports these findings 
(Mguni, 2013). However, there is limited 
literature on the impact of programmes relating 
to youth work, community-led health activities 
and mentoring projects on participants’ 
anxiety levels. This could be attributed to the 
fact that literature focuses on broader and more 
direct outcomes, and so reduced anxiety is an 
indirect outcome of their primary aims.
The data analysis also shows that confidence 

and self-esteem levels have also increased 
greatly within Youth Services and Social 
Action. The National Youth Agency’s guide 
to Youth Work in England (2008) and Mguni 
(2013) support the idea that social clubs and 
social action help to increase confidence 
and self-esteem in young people. In line with 
this, programmes within these strands see 
confidence as a key outcome of success. 
Increased confidence and self-esteem have 
also been evidenced to a lesser degree in the 
Early Help and Prevention, Equality, Diversity 
and Inclusion, Health Improvement, and 
Football and Sports Development strands. 
Sports engagement could explain the positive 
impact on mental health within these 
strands, in terms of changes to participants’ 
psychological dispositions and attitudes, and 
improvements in confidence and relationships 
(Gould and Carson, 2008; Bitugu, 2011). 
CACT has had a significant impact on 
community cohesion, reduced isolation and 
social relationships within the Youth Services, 
Early Help and Prevention, Social Action, 
and Equality, Diversity and Inclusion strands. 
Narayan and Cassidy (2001); Mayall (2002); 
Mguni (2013); The National Youth Agency 
(2014); and the Public Health Guide (2015) 
all highlight community cohesion, reduced 
isolation and social relationships as outcomes 
of programmes relating to the strands above. 
This shows that our quantitative data is in line 
with the literature. Despite demonstrating a 
slight positive impact, the Health Improvement 
strand’s quantitative data was not as valuable 
against this outcome as the literature suggests.
 
Qualitative Data

From a physical perspective, the interviews 
conducted within the Health Improvement, 
Social Action, Early Help and Prevention, 
and Youth Services strands highlight a 
cross-programme theme of organised sport 
and the effect it has on fitness levels and 
reducing obesity. The reviewed literature 
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further reinforces the findings from the study 
as it highlights the potential transformational 
capacities of engaging in sport(s) with 
health habits and fitness levels (Gould and 
Carson, 2008).  Furthermore, leisure and 
social activities and community-based health 
programmes, such as those delivered within 
CACT strands, are also linked to positive 
health, quality and control of life, and 
improvements in lifestyle and wellbeing (Stav 
et al., 2012), (Public Health England, 2015). 
The interviews within these strands also 
examine how peer, coach and volunteer 
support and encouragement can improve 
fitness levels and healthy eating among the 
local community. In line with this, the literature 
emphasises the impact coaches and staff can 
have in influencing a change in participants 
in relation to physical health (NRCIM, 2002). 
However, it does not go into detail in relation 
to specific outcomes such as healthy eating 
and fitness levels.

The health advisers’ knowledge and ability to 
encourage and motivate smoking cessation is 
also highlighted within the interview analysis. 
The literature further describes the different 
roles within community health programmes 
(Public Health England, 2015).

In terms of mental health, the analysis of 
interviews from Early Help and Prevention, 
Youth Services, Social Action, and Equality 
and Diversity accentuate the impact that 
organised leisure activities, sports, youth 
social action and youth hubs within the 
community have on improving and expanding 
social relationships with peers and adults, and 
therefore in reducing isolation and improving 
community cohesion. This is in line with the 
literature, as discussed above.

The interviews also highlight the role of 
coaches, youth workers and staff in facilitating 
these activities and encouraging the 
engagement of residents from different ethnic 

backgrounds. This expands social-relationship 
networks and improves cohesion in the local 
community, as stated in the literature (Rocker 
and Eden, 2002). Moreover, the roles of the 
coach and youth worker are also identified as 
having an important influence on participants’ 
personal development, as they provide 
encouragement and guidance (Merton et al., 
2004), (NRCIM, 2002).

In addition, the interviews from Early Help 
and Prevention, Equality and Diversity, Youth 
Services, Football and Sports Development, 
Education, and Health Improvement also 
highlight improvements at a more individual 
level in relation to confidence and self-
esteem, as well as resilience. The role of 
youth workers, mentors, health advisers, 
coaches and teachers in providing support, 
guidance and encouragement to enable 
improvements in confidence and self-esteem, 
as well as in decision-making and the 
capacity to face challenges, is also identified 
in the interviews. The reviewed literature 
explains the importance of both engaging in 
positive activities and developing supportive 
relationships with the staff delivering 
the programmes, in fostering personal 
development, and improving confidence, 
attitudes and skills through the engagement 
with sports (Parker et al., 2013), mentoring 
(Rhodes and DuBois, 2008), alternative 
education provisions (The Oregon Community 
Foundation, 2016), and youth work (NYA, 
2008).
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6.2 Education and Employment
According to Ofsted (2014), an alternative 
education provision is ‘something in which 
a young person participates as part of their 
regular timetable, away from the site of school 
or the pupil referral unit and not led by school 
staff’. 

These types of provision often work with the 
NEET population and aim to re-engage young 
people in education, increase employment 
readiness and improve emotional and 
functional capacity. 

In line with the theory above, our findings 
have identified employment readiness, 
emotional and functional capacity, and higher 
aspirations as the three main education and 
employment-related themes within CACT 
programmes. It is interesting to note that 
these outcomes are not only limited to the 
Education strand as other strands deliver 
numerous activities that aim to improve the 
levels of education and employment of the 
local residents. In the Youth Services strand 
for example, activities aim to achieve a number 
of educational and employment outcomes 
such as qualifications and work experience. 
These outcomes are in line with literature that 
examines the positive effect of youth work on 
education and employment levels.

Secondary Outcomes

The literature and study analysis have 
helped to form secondary outcomes that 
relate to participants’ employment readiness, 
emotional and functional capacity, and higher 
aspirations:

Employment Readiness

• Increased employability skills and 
academic achievement

• Increased communication skills, teamwork 
and attitude to work

Emotional & Fonctional Capacity

• Improved social relationships

• Improved life skills

Higher Aspirations

• Improved confidence, self-esteem and 
resilience

• Improved educational success
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Discussion of Data

By cross-examining the quantitative and 
qualitative data from these strands against 
the literature, the study highlights the 
improvements to local residents’ education and 
employment, and underlines the impact this 
has had on their lives and the local community.

Quantitative Data

In relation to employability skills, participation 
in vocational training and volunteering rates 
were analysed. The Early Help and Prevention, 
Football and Sports Development, Education, 
Youth Services and Social Action strands 
demonstrated high levels of impact against 
these outcomes. 

In terms of volunteering, Paine, Hill and 
Rochester (2010) support the findings within 
the Social Action strand, stating that ‘social 
action forms a part of volunteering and co-
exists alongside more traditional forms 
of individual and collective volunteering’. 
Literature around volunteering also exists as 
a fundamental component of Traineeships 
within the Education strand.

In relation to vocational training, the literature 
supports the findings within the Education 
and Football and Sports Development 
strands suggesting that vocational training 
is considered an important element within 
alternative education provisions, as it 
provides ‘a wide range of BTEC and other 
qualifications’ (Ofsted, 2014). 

There is a gap in the literature around youth 
work and crime-reduction programmes 
and the impact they have on improving the 
employability skills of the local community. 
The quantitative data does however lack 
analysis on communication skills, attitude to 
work and ability to work as a team. In terms of 
emotional and functional capacity, the impact 

of CACT programmes on social relationships 
has been covered/deliberated on earlier in the 
discussion. The quantitative data also lacks 
analysis on improved life skills.

Literature suggests that educational success 
is a key outcome of mentoring, youth work, 
alternative education, youth social action and 
crime-reduction programmes (National Youth 
Agency, 2008; Rhodes and DuBois, 2008; and 
The Ministry of Justice, 2013). This supports 
the findings within the Education, Football 
and Sports Development, Early Help and 
Prevention, and Youth Services strands, as 
many programmes within these strands can 
provide quantifiable measures of educational 
success. Within the youth social action 
literature, it mentions educational engagement 
as a community outcome (Mguni, 2013), 
although there was found to be a gap in the 
literature regarding the impact this actually 
has on the community. Further research must 
therefore be undertaken in this area to help 
understand the impact of youth social action 
on educational success within the community. 
Regarding higher aspirations, the impact of 
CACT programmes on resilience, confidence 
and self-esteem has been examined earlier in 
the discussion.

Qualitative Data

The qualitative data complements the findings 
from the quantitative methods as interviews 
from Equality and Diversity, Education, 
Football and Sports Development, Youth 
Services, Social Action and Enterprise, and 
Early Help and Prevention highlight a diverse 
range of employability skills developed 
through engaging within sports (especially 
team sports), social clubs, youth social 
action, volunteering and alternative education 
programmes. The data also highlights the 
impact that this type of engagement has on 
the development of practical skills, such as 
argumentation, critical thinking, teamwork, 
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leadership, organisation, qualifications and 
training. Special emphasis in relation to 
improvements in communication and social 
skills and attitudes to work is showcased by 
the interviews on the strands presented above.
The literature reinforces these findings as 
it states the positive impact of youth work, 
youth social action and volunteering, sports 
engagement and alternative education in 
the development of new skills and attitudes 
necessary to succeed at work, such as 
planning, organisational and teamwork skills, 
leadership, communication, problem-solving 
and punctuality (Merton et al., 2004; Bitugu, 
2011; Mguni, 2013; and the UK Government, 
2015).

The interviews from participants attending 
sports and leisure activities, youth clubs, 
social action and volunteering projects, and 
alternative education and mentoring from 
Early Help and Prevention, Social Action 
and Enterprise, Youth Services, Football and 
Sports Development, Education, and Equality, 

Diversity and Inclusion highlight a diversity of 
life skills developed in relation to areas such as 
increased autonomy, social skills, agency and 
decision-making and confidence levels within 
new settings like the workplace.

In line with these findings, the literature 
regarding youth social action and volunteering, 
mentoring, sports for development, and youth 
clubs and activities does explain the impact 
these can have in building participants’ 
life skills, such as confidence and agency, 
resilience, ability to make informed choices 
and increased understanding regarding issues 
that affect their lives, such as the capacity to 
manage different tasks (Gould and Carson, 
2008; NYA, 2008; Zand et al., 2009; and Mguni, 
2013). However, literature regarding alternative 
provision and traineeships focuses on 
outcomes relating to employability skills and 
employment readiness, but it lacks in-depth 
exploration of potential outcomes relating to 
life skills. 

6.3 Crime
Crime reduction is considered a key 
outcome for a variety of provisions, such as 
mentoring, community sport for development 
programmes, multi-faith societies and social 
clubs/youth work (Walters, 2007; National 
Youth Agency, 2008; Zand et al., 2009; Parker 
et al., 2013; and Pritchard and Svistad, 
2014). CACT has the ability to engage with 
disadvantaged residents and use an informal 
approach to formulate close, enduring 
connections between staff and residents that 
foster developmental change (Rhodes and 
DuBois, 2008). 

In line with the theory above, our findings 
have identified levels of anti-social and risky 
behaviour, emotional wellbeing, and education 
and employment rates as the three main crime-
related themes within CACT programmes. 
It is interesting to note that these outcomes 
are achieved throughout all strands with 
activities that aim to reduce crime in the local 
community. In the Equality, Diversity and 
Inclusion strand for example, activities aim to 
achieve a number of crime-reduction outcomes 
such as improved police/youth relationships 
and reduced gang involvement. These 
outcomes are in accordance with literature 
that examines the positive effect of multi-faith 
societies on reducing crime.
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Secondary Outcomes

The literature and study analysis have helped 
to form secondary outcomes that relate to 
levels of anti-social and risky behaviour, 
emotional wellbeing, and education and 
employment rates. These include:

Anti-Social and Risky Behaviour

• Improved local environment

• Improved youth/police relationships

• Safer communities 

Emotional Wellbeing

• Improved confidence 

• Improved fitness levels

• Improved social relationships

Education and Employment

• Increased resilience 

• Higher aspirations

• Improved employability skills and 
academic achievement

• Improved life skills
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Discussion of Data

By cross-examining the quantitative and 
qualitative data from these strands against 
the literature, the study highlights outcomes 
relating to crime and demonstrates the impact 
this has had on their lives and the local 
community.

Quantitative Data

Emotional wellbeing, education and 
employment outcomes have been discussed 
in relation to both quantitative data and the 
literature in previous sections of the report.
Results from the surveys show an 
improvement in the local environment in the 
community. 

Within this outcome, the programmes 
delivered as part of the Social Action and 
Enterprise and Youth Services strands show a 
significant positive impact in the relationship 
between the police and the local community. 

Furthermore, the analysis of quantitative data 
shows a dramatic increase in the feeling of 
safety in the local community within some 
of the strands such as Youth Services and 
Equality, Diversity and Inclusion, and a slight 
increase within the Health Improvement 
and Education strands. Conversely, it 
shows a decrease within Football and 
Sports Development and Social Action and 
Enterprise. 

The literature supports the findings from the 
surveys in terms of safer communities and 
community cohesion as an outcome of youth 
social action and other community-centered 
activities (Mguni, 2013 and the Community 
Development Foundation, 2014). There is, 
however, a lack of literature regarding specific 
youth-police relationships. 

Qualitative Data

As discussed earlier in the report, emotional 
wellbeing, education and employment 
outcomes have been discussed in terms of the 
interviews conducted by CACT and how they 
relate to the literature. 

The interviews focused mainly on the 
experiences of the participants in relation to 
the programme(s) they attend with CACT and 
may lack a deeper understanding on their 
impact on the local community. Analysis 
on anti-social and risky behaviours should 
therefore be explored in future studies. 
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Strands Projects/Activities Crime Health Education 
and

 Employ-
ment

Early Help & 
Prevention

Crime Reduction X X

Mentoring Programme X X X

Mental Health Support Programme X X

Kicks X X

Shorts Breaks X

Charlton Upbeats and Ability Counts X

SEN School Sports X

Education

Employability Support Programmes X X

Traineeships and Apprenticeships X X

Alternative Education Provision X X

Literacy and Numeracy Courses X

Higher Education Projects X

Equality, Diversity & 
Inclusion

Extra Time X

Community Sports (SEN, female/male) X

Woolwich United X X

Understanding Islam X

Show Racism the Red Card X

Red, White and Black Day X

Health Improvement

Health Checks X

Lifestyle Checks X

CACT Youth Health X

Smoke Screen and Peer Education X

Kick the Habit X

Stay Warm, Stay Safe X

Outreach, Roadshows and Campaigns X

Get Active and Weight Management X

Healthy Walks and In the Zone X

Men’s Health Social Club X

Football and Spports 
Development

One Goal X X

Holiday Courses X

Multi-Sports School Club X

Toddler Soccer, Charlton and Premier Challenge X

Kinder Move + Learn X X

Women and Girls’ Football X

Advance and Elite Centre X X

Post-16 Sports Academies X X

Coach Education X X

Social Action and 
Enterprise

NCS X

Youth Services
Royal Greenwich Youth Service X X X

Bexley Targeted Youth Diversionary Project X X
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7. Limitations

- The extension and diversity of CACT’s 
projects involves a variety of funders who 
have different requirements and use different 
ways and systems to record and monitor data. 
This makes it difficult to create an evaluation 
strategy and methodology that would suit the 
totality of CACT’s programmes and assess 
impact in an exhaustive and forensic manner. 

- Moreover, the high number of projects and 
their different lengths and structures created 
difficulties in accessing participants and data.

- The quantity, diversity and different 
characteristics of CACT’s programmes also 
translate to limitations regarding data overload 
and the time constraints that derive from it.

- As mentioned in the methodology, HACT’s 
Wellbeing Valuation Model presented two 
main limitations to our study: the values are 
not specific to the areas CACT works in; and 
there is a limited range of outcome values 
available.

- The impact research presented in this study 
is not based on a previous exploratory research 
study and identified needs, but it was based on 
the work CACT is delivering and undertaking 
presently in the community to provide an 
understanding and an evaluation of CACT’s 
work and impact. 

8. Recommendations

- The analysis and findings obtained from the 
interviews, recurrent themes and trends can be 
identified and used to form the basis of further 
exploratory research studies within any of the 
projects included in the study, as well as to 
inform further development and work.

- There is a need for a more unified, 
standardised and continuous data-collection 
system and structure, as well as an appropriate 
monitoring strategy across all of CACT’s 
programmes.

- Further effort needs to be made in 
developing robust and tailored strategies for 
evaluation and impact for each of CACT’s 
programmes, ensuring the relevant data is 
collected and outcomes are being measured 
through appropriate methods. This will 
improve the quality, validity and scope of 
CACT’s monitoring, evaluation and reporting 
processes.

- There is a gap in the research in relation to 
gang involvement within both the qualitative 
and quantitative methods. This needs to 
be further explored and assessed as it was 
identified in the Theory of Change as one of 
the relevant outcomes within crime.

7. LIMITATIONS, 
RECOMMENDATIONS
& CONCLUSION
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9. Conclusion

The study showcases the quantity and 
diversity of CACT programmes and the 
outcomes that emerge from exploring the 
local need. This is in line with the literature 
on community-led programmes and the 
impact they have on individuals and the local 
population against a wide range of outcomes 
(Verghese et al., 2003; The National Youth 
Agency, 2014; and Public Health England, 
2015). 

The results support fundamental focal 
points within modern social welfare that 
are deep-rooted within political and social 
spheres within the UK; these are crime, 
health, education and employment. In recent 
years there has been a significant shift in 
addressing these issues towards a less formal 
approach that uses innovative and engaging 
techniques. This study explores CACT’s role 
within this emerging sector and assesses its 
impact on the local population through the use 
and analysis of quantitative and qualitative 
methods.

Secondly, the 3SWV model used in this 
study has proven effective in measuring the 
impact of CACT’s programmes, as the core 
outcomes identified in the qualitative methods 
become the focal point of the evaluation and 
quantitative analysis.

The importance of this model in measuring 
impact against CACT’s key outcomes, such as 
increased employment, is that it also takes into 
account participants’ actual experiences of 
achieving an outcome and all the values they 
place on improving their wellbeing (Fujiwara, 
2014). 

This has allowed for complex and diverse 
outcomes to be measured in monetary terms, 
which demonstrates CACT’s transformative 
capacities in improving the lives and wellbeing 
of people in the local communities. 
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APPENDICES
Appendix 1: Overview of CACT Programmes

Early Help and Prevention

Mental Health Programme

Started in 2008, the Mental Health Programme 
is largely focused on providing positive 
activities for adults with mental-health issues. 
With 1 in 4 people expected to have a period 
of mental illness during their lifetime, CACT 
recognises that sport, leisure, social, art and 
cultural activities can play a huge role in a 
young person’s recovery process.

CACT provides varied activity programmes 
for both Kent and Medway NHS Social Care 
and Partnership Trust, and Oxleas NHS 
Foundation Trust. Both programmes focus 
on engaging clients in activity programmes 
ranging from sports through to the arts. This 
work has been recognised with the Kent 
nomination for the Regional ‘Best of Health’ 
Awards in 2008 and has been featured on a 
Department of Health DVD of best practice. 
The Oxleas project was then crowned with 
‘The Partnership Project of the Year Award’ 
in 2014. CACT has also signed a pledge with 
the mental-health charity ‘Time to Change’, 
which gained recognition within the football 
hierarchy.

In the last two years, CACT also ran 
educational programmes and residential 
trips for young people on the mental-health 
projects who were at an advanced stage of 
their recovery. Forty attendees took part in the 
education programme that provided them with 
a City and Guilds qualification in employability 
and customer service.

Disability Programmes

Charlton Upbeats is a specific programme for 
children and adults with Down syndrome and 
has become a firm favourite with Charlton 
fans. Over 170 young people are registered 
with The Upbeats with 40 regular attendees 

every week. They also play in the Kent Adult 
Disability League and were league winners in 
their first season. The Upbeats are also four 
times national Down syndrome champions. 
The programme specialises in providing a 
progressive and safe environment for players of 
all ages to reach their full potential. It provides 
a clear pathway for young players who are 
learning the basic skills in the game up to 
senior competitive football.

The Short Breaks service delivers fun, positive 
experiences for children and young people 
with disabilities who live or study in the Royal 
Borough of Greenwich. The service enables 
them to spend time away from their main 
carers, whilst also giving parents and carers a 
rest from their caring duties.

The Ability Counts programme is made up 
of sessions run in school term for disabled 
players from the ages of 5 to 16. There is then 
an Ability Counts Football Club, an extension 
of the programme offering more competitive 
opportunities for disabled players, which 
operates both junior and senior teams.
Power Chair Football is delivered in 
conjunction with the South London Special 
League with weekly sessions available. A 
team then play in fixtures at a central venue in 
Kettering on a monthly basis.

Early Help and Prevention also deliver a range 
of programmes in targeted areas across Royal 
Greenwich, Bexley and Kent to reduce anti-
social behaviour. These programmes engage 
with some of the hardest-to-reach young 
people in the community by delivering football 
sessions and a range of alternative activity 
sessions to young people at a time when they 
could otherwise be engaged in anti-social 
behaviour.
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Estate-Based Activities

In conjunction with local authorities, areas of 
need are identified for support through early 
intervention. Targeted Youth Diversionary 
activities take place across estates in Bexley, 
Greenwich and Kent. In certain areas, 
sessions are co-delivered with detached-youth 
workers, police community-support officers 
and wardens. A wide variety of activities are 
delivered, including but not limited to sport, 
music and the performing arts. The important 
factor is that young people are involved in 
positive activity whilst further developing 
key life skills to build resilience and assist 
with their transition into adulthood. Staff 
and volunteers act as mentors for the young 
people, providing information, advice and 
guidance. A key element is also to challenge 
behaviour and develop consequential thinking 
about the choices they make and the actions 
they take when confronted with situations.

Mentoring Programme

Dedicated case workers support young people 
in transforming their behaviour. The sessions 
are in a non-clinical setting, giving the young 
people the opportunity to attend without fear of 
other young people knowing or judging them. 
Alongside taking direct referrals from partners 
at specialist panels and statutory agencies, 
CACT has employed a trained counsellor since 
2004 to work on an active listening service 
that offers one-to-one support for young people 
with issues such as anger management, 
low self-esteem, self-harming, bullying, and 
substance misuse.

Young people can self-refer on the 
programmes, but referrals are also received 
from school nurses, youth workers, GPs and 
parents.

Crime Reduction Programme

The crime-reduction area of CACT’s work has 
grown out of the traditional social inclusion 
activities, alongside the development of 
specific prison-based programmes and work 
with the police, local authority community-
safety teams and other statutory services. The 
aim is to engage young people who are either 
at risk of becoming involved or are already 
involved in the criminal-justice system.
In September 2010, CACT became the 
first football-related community trust to 
appoint a Crime Reduction Manager and a 
Crime Reduction Officer. The officers work 
strategically with partners and report on their 
programmes to the Street Violence Ruins 
Lives (SVRL) Committee established in 2008 
following the tragic murder of 17-year-old 
Charlton supporter Rob Knox.

Rob Knox’s parents are members of the 
SVRL Committee and are employed by 
CACT as life coaches to work in schools and 
in targeted areas of high youth crime. Rob 
Knox’s mother’s life testimony to young people 
has added value to the knife possession 
prevention programmes. The crime-reduction 
team works with first-time offenders, prolific 
offenders and young people at risk of custodial 
sentences. CACT has also undertaken ground-
breaking work in engaging volunteers and the 
employment of long-term prison inmates who 
work alongside CACT officers.

Kicks Programme

CACT’s Kicks project uses the medium of sport 
to engage with young people and is targeted 
at those living in communities where they are 
considered to be more vulnerable to crime 
either as victims or potential offenders.
The programme builds safer, stronger 
and more respectful communities through 
the development of young peoples’ 
potential, and engages youngsters who 
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had previously proved difficult to reach and 
guides them towards a range of healthy and 
constructive activities.

A key objective is to break down barriers 
between police and young people and reduce 
crime and anti-social behaviour in the targeted 
areas. The free sessions for 12-19-year-olds 
are proven to reduce crime and anti-social 
behaviour and increase interest in sports, 
while creating life-changing opportunities that 
lead young people to find employment and 
education.

Education

Alternative Education Provision (South 
East London)

CACT runs a part-time provision for 
14-16-year-olds who have for a variety of 
reasons found attending a mainstream school 
difficult. The school is based at the Woolwich 
Youth Centre and the students are referred to 
us from local secondary schools. Our aim is to 
ensure that the students who come to us leave 
with a range of qualifications and go onto 
further education.

Alternative Provision (Kent)

The Alternative Provision in Kent is based 
in Folkestone and New Romney under the 
Birchwood Pupil Referral Unit for 14-16-year-
olds, and in Maidstone for the New Line 
Learning Academy for those aged 11-16. As 
with our South East London provision, we 
strive to ensure that our students receive a 
high quality of provision and leave with a 
range of GCSEs.

Employment and Skills

CACT has a long history of delivering a range 
of employability courses for those people 
looking for a job. The current delivery is based 

upon traineeships for 16-18-year-olds.
CACT has strong partnerships with local 
further-education colleges including London 
South East Colleges (Bexley, Bromley & 
Greenwich) and Hadlow College. In addition, 
we also have a wide range of employers linked 
to the Trust and the football club where there 
are potential opportunities for young people.

Literacy and Numeracy Mainstream 
Education

CACT began offering this new initiative 
in 2015. Funded by L&Q Housing, this 
programme delivers literacy and numeracy 
programmes for primary-school children in 
Greenwich and Bexley to help raise their levels 
of achievement. 

Higher Education and the University of 
Greenwich

CACT works closely with the University 
of Greenwich on a range of initiatives 
including the development of a Foundation 
Degree in Sport and Community; Higher 
Apprenticeships; a jointly funded PhD post; 
and a joint schools project.

Health Improvement

Campaigns and Outreach Programme

The advisors have a continuous presence in 
the borough, visiting areas of high footfall, 
engaging with residents, signposting, booking 
and referring people to a whole range of 
community assets. A range of campaigns 
are delivered during the year, including 
Change4Life and Stoptober, which promote 
healthy living and smoking cessation.

Contact Telephone Support Centre (CTSC)

Originally commissioned to support the Get 
Active physical activity and Kick the Habit 
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smoking-cessation programmes, the call centre 
has expanded to offer a single point of access, 
a ‘one-stop-shop’ that supports residents, as 
well as a referral and service-booking process 
across a range of community assets and 
stakeholders in the borough.

Operating six days a week, our health advisors 
develop and maintain relationships with 
clients, motivating them towards leading 
healthier lifestyles and signposting them to 
any services they may need.

Kick the Habit

The Kick the Habit programme was developed 
in partnership with NHS Greenwich in 2006 
and utilises the expertise of specialist Kick 
the Habit staff who advise smokers on the 
full range of stop-smoking services in the 
borough. They support them to achieve four-
week quitter status, a point at which smokers 
are five times more likely to stay smoke-free for 
good.

The Smoke Screen

The Smoke Screen is delivered in schools to 
provide an alternative approach to tobacco 
education. It focuses on the wider issues 
surrounding smoking through the use of 
social-marketing materials and an online 
presence.

Peer Education

This is another smoking intervention, 
mainly for the Year 8 (12-13) age group. The 
programme enables young people to provide 
useful and accurate information about smoking 
and all related topics to their peers, based 
around the idea that young people often tend 
to look for advice from other young people 
their age.

Our trained advisors also run Tar Jar 

workshops, which show young people the 
negative impacts of smoking on the human 
body. The session finishes with participants 
creating their own jar of tar to recreate how 
much tar a 10-a-day smoker would inhale over 
a year. This is used by local stop-smoking 
advisors as a tool to encourage potential 
quitters.

CACT Youth Health 

Working with NHS Oxleas and all mainstream 
schools in the Royal Borough of Greenwich, 
CACT offers young people in the 15-16 (Year 
11) and 17-18 (Year 13) age groups free advice 
on a variety of topics surrounding health and 
emotional and mental wellbeing, including 
stress management, physical activity, healthy 
eating, smoking cessation, alcohol and drugs.

Greenwich Get Active

Greenwich Get Active mobilises a large 
number of local organisations and people to 
support and promote the Get Active cause. 
We liaise with organisations and providers to 
keep their physical-activity sessions up-to-
date on our website and deliver workshops 
and presentations to community groups and 
stakeholders.

A major aspect of this work is the maintenance 
and management of a dedicated microsite 
and CRM for the programme. Clients are also 
helped and motivated to maintain an active 
lifestyle over a 12-month period through 
our call centre. The microsite provides clear 
signposting to show people how they can sign 
up to and participate in the programme. 

Weight Management

We have recently started delivering Football 
Fans in Training (FFIT), a 13-week lifestyle 
programme that aims to help men aged 35-65 
who have a waist size of 38 inches or more 
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bring about behaviour changes to improve 
their health.

Developed by the Scottish Professional 
Football League Trust (SPFL), FFIT is a 
gradual approach towards boosting levels 
of physical activity and improving diet, with 
plans individually tailored towards each 
member. It includes 12 weekly stadium-based 
training sessions with SPFL coaches and 
pedometer-based homework to encourage 
participants to increase their daily step count.
Those involved are encouraged to use local 
facilities to introduce further physical activity 
in their daily lives, and to continue to meet up 
for exercise sessions once FFIT has ended.

Healthy Walks

Through a walks coordinator, CACT takes 
overall responsibility for the development 
and delivery of a range of walking initiatives 
in Greenwich. This includes led walks and 
increasing independent walking and active 
travel, such as the national Walking for Health 
programme, working to contribute to health 
improvement and to reduce health inequalities.

Stay Warm Stay Safe

This scheme helps residents manage in cold 
conditions. Throughout the winter months, we 
provide the following:

• Distribution of free room thermometers
• Advice on keeping active and healthy in the 

winter months.
• Benefit-entitlement check.
• Mail out by Welfare Rights Service to elder 

residents to check on entitlement, refer on 
to other support services, and refer them for 
a flu jab if they’re eligible.

• Signposting to the extensive range of 
Greenwich Healthy Living Services such as 
exercise, healthy eating and support to quit 
smoking.

• Support on how to switch to the Big 
London Energy offer.

Those identified as in real need or crisis are 
provided with a blanket and a heater or are 
referred to other appropriate services.

Men’s Health

Men’s health social evenings run every 
Monday at The Valley, home of Charlton 
Athletic Football Club. They tackle social 
isolation and provision of health advice and 
support, including healthy eating, physical 
activity, and all men’s health matters in a fun 
and social way.

Alongside the London Football Association 
and Age UK, we run weekly walking football 
sessions to help men maintain an active, 
healthy lifestyle and offer a route into football 
for those who have never played before or have 
had to stop through injury.

In the Zone

CACT delivers school assemblies, which 
highlight the benefits of walking to school 
and of walking in general. In the Zone 
was developed by nutritional, educational 
and sporting experts to complement 
recommendations in the Government’s eat well 
plate, and its learning outcomes are in line 
with the National Curriculum for PSHE and 
Science.

Health Check Plus

Trained CACT staff deliver health checks as 
part of the Royal Borough of Greenwich Public 
Health and Wellbeing’s Health Check Plus 
team to residents aged between 40 and 74 who 
have no known cardiovascular disease and 
have not had a health check within the last five 
years.
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co-ordination and agility. The object of the 
programme is to create a fun and playful, but 
also educational, atmosphere.

On completion of the Toddler Soccer 
programme, children will have developed basic 
all-round football skills in dribbling, passing 
and control. When children reach the age of 
five, it is a natural progression to the Charlton 
Challenge. 

Charlton Challenge

The Charlton Challenge is a structured and 
progressive scheme to develop children’s 
core football skills and is designed to create 
maximum enjoyment and involvement and 
to help young footballers realise their full 
potential.

Each course lasts for a 10- or 12-week period 
and concentrates on the game’s four essential 
skills – dribbling, passing, control and 
shooting – as well as improving co-ordination, 
balance, fitness and social skills.

The Charlton Challenge is divided into three 
age groups, each with six levels: 5-7 years, 
8-11 years and 12 years and upwards, all with 
levels 1-5 and a ‘Premier Challenge’. Each of 
the four skills are coached for two weeks and 
are then tested at the end of the course.

Premier Challenge

On the Premier Challenge, children receive 
a high level of coaching based on technique 
on the ball, movement off and on the ball, 
individual roles and team play, and the 
development of these skills into match 
situations.

Unlike the Charlton Challenge, the Premier 
is not test-based so coaching is not geared 
towards passing a test but is more focused 
on development of a player. The Premier 
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The checks are booked by our call-centre team 
and identify the person’s risk of CHD, stroke, 
diabetes, kidney disease and hypertension 
(high blood pressure) and recommend 
interventions and lifestyle changes to reduce 
that individual’s risk.

Lifestyle checks are also carried out in 
pubs, which include height, weight, BMI, 
blood pressure, and general healthy living 
information and advice, as well as referring 
and signposting clients to appropriate services 
where necessary.

Football and Sports Development 

Advanced Centre

CACT offers talented players from the 
community programmes an opportunity to 
train each week at CACT’s Advanced Centre, 
where they will be coached by UEFA A and 
UEFA B coaches to the level of the CAFC 
Academy. After training at the Advanced 
Centre, if selected, players will be signed into 
the club’s academy for a trial.

Elite Development Centre

CACT’s Elite programme is aimed at talented 
football players to develop them ‘The Charlton 
Way’, led by experienced UEFA-qualified 
coaching staff. The Elite Centre will follow a 
structured technical coaching programme and 
is aimed at creating a genuine development 
pathway to improve talented players’ ability 
levels. 

Toddler Soccer

Toddler Soccer is a great introduction to 
football, helping children from a very young 
age to interact with their peers and encourage 
all aspects of mental and physical development 
using football as the tool. Each activity is 
intended to improve motor skills, balance, 
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Challenge is a structured and progressive 
programme that allows children to develop at 
their own pace.

Holiday Courses

Running every holiday break, the courses vary 
from week-long to one-day fun days, including 
goalkeeper and girls-only courses. The days 
are open to boys and girls aged 5-15, with 
the morning of the courses being devoted to 
coaching and the afternoon devoted to fun and 
World Cup-style games.

Kinder+Sport Move and Learn Project

CACT delivers a programme for schools in 
Royal Greenwich and Kent in partnership 
with Ferrero and the Football League Trust 
to encourage children to take part in physical 
activity, build awareness of the importance of a 
healthy diet and adopt an active lifestyle.
The Kinder+Sport Move and Learn Project is 
part of Ferrero’s global Kinder+Sport initiative 
designed to encourage healthy and active 
lifestyles in children across the world. In the 
UK, the programme has a national target to 
move 21,300 children through 192,000 hours 
of activity and education across the UK and 
Ireland.

Over the course of six weeks, children (aged 
9-10) will spend nine hours learning about 
the importance of a healthy diet and lifestyle. 
Each week, the children will take part in a 
90-minute session. They will spend 45 minutes 
in the classroom covering six different topics 
related to the body, nutrition, the importance 
of exercise and information about food groups, 
which is in line with the recommendations in 
the Government’s eat well plate. They will then 
spend 45 minutes taking part in a practical 
session made up of football, handball and 
dodgeball (two weeks per sport).

Women’s and Girls’ Football

Charlton Athletic Women’s and Girls’ Football 
Club operates under the umbrella of CACT. 
The programme includes a girls’ development 
centre and we now run U10, U12, U13, U15 
and U16 teams. There is a development team 
made up of predominantly U18s that plays at 
senior level. In addition, there is a first team 
playing in the top tier of winter football, as well 
as a reserve team. 

Post-16 Academies

Aimed at boys or girls aged 16-18 who are 
interested in combining schoolwork with the 
life of a professional footballer, the football 
academy is a two-year full-time education and 
football-development programme delivered in 
partnership with professional and non-league 
football clubs.

Open to talented footballers aged 16-18, the 
academy programme is a must for any football 
enthusiast. A playing trial is held as places are 
offered on playing ability with both the football 
and educational element of the academy 
being fully funded with a subsidised cost for 
purchasing training kit.

One Goal

CACT, in partnership with L&Q Housing 
Association, runs the award-winning One 
Goal programme. This sport and creative 
arts holiday programme aims to use sport to 
involve, motivate and inspire young people 
across the city. Participants can choose to 
develop coaching qualifications, access sport 
sessions and skill workshops, as well as 
creative activities including arts and creative 
writing. 
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Coach Education

CACT offers sports-coaching courses 
for adults aged over 16, giving them the 
opportunity to seek employment in the sports 
industry.

All courses are held at the football club’s 
training ground in New Eltham and comprise 
theory and practical sessions. The following 
courses are available:

• 1st 4Sport Level 1 certificate in coaching 
football (QCR)

•  1st 4Sport Level 2 certificate in coaching 
football (QCR)

• FA Youth Module courses
• Football Association Emergency Aid
• Safeguarding Child Protection and Best 

Practice
• FA Goalkeeping Level One Coaching 

certificate (QCF)
• 30 courses are held each year
• 450 new coaches are developed via the 

coach-education programme
• Employment opportunities via CACT and 

partners for the new coaches
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Appendix 2: Impact Survey Template

This short survey highlights 
the progression of young 
people attending CACT 
programmes against 4 
key themes (community & 
social, employment, health 
and crime).

CHARLTON ATHLETIC 
COMMUNITY TRUST (CACT)
IMPACT SURVEY

WWW.CACT.ORG.UK

NAME: AGE: DATE:

COMMUNITY AND 
SOCIAL
1. How often do you go to 
youth clubs, scouts, girl guides 
or other organised activities?

Most days

More than once a week

Less than once a week

Hardly ever

Never

2. “I feel like I belong to this 
neighbourhood”

Strongly agree

Agree

Neither agree/disagree

Disagree

Strongly disagree

3. Do you volunteer at least 
once a month?

Yes

No

4. Do you practice any hobby 
or activity in your free time?

Yes

No

5. I regularly stop and talk with 
people in my neighbourhood
and in particular those living and 

Strongly agree

Agree

Neither agree/disagree

Disagree

Strongly disagree

EMPLOYMENT
1. Are you employed?

Yes

No

3. If you are employed, are 
you:

Full-time employed

Part-time employed

Self-employed

4. Are you currently on 
an employment training 
programme?

Yes

No

5. Are you currently on 
a vocational training 
programme?

Yes

No

2. Are you currently doing an 
apprenticeship?

Yes

No

7. “I never feel useless”

Strongly agree

Agree

Disagree

Strongly disagree

6. Do you have regular access 
to the internet?

Yes

No

PROGRAMME:

By filling out this survey you have a chance to win £50 or £25. 
To be entered in the prize draw, you have to complete this survey and the next one in two months time.

EMAIL: CONTACT NUMBER:
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then send you on your way and that is sort of what 
this was like for me and everyone else in my group.

Interviewer: and then you said that before you were 
unemployed for three months, then, before that you 
were working…

Participant: Aha.

Interviewer: and what kind of job were you doing?

Participant: I did air conditioning… I was an air-
conditioning engineer… and it was good but it just 
wasn’t for me kind of thing… not what I wanted. 
And then, as part of this course as well, they help 
you find a job or apprenticeship at the end of it 
so… and they give you like… they like tailor it to 
what you sort of looking for and what you are look 
at... and then… so… do you know which jobs E or 
A are doing?

Interviewer: mm… E I don’t know but A he wanted 
to do something on fashion I think…

Participant: yeah

Interviewer: and they couldn’t really find anything, 
because the fashion world is quite difficult I 
guess...

Participant: yes…

Interviewer: so he went to the employment support 
programme, do you know it?

Participant: oh yeah yeah.

Interviewer: yeah, it is this programme where they 
help young people, well and now also adults who 
are in benefits generally to get into employment, so 
I think A started working now in a Warehouse.

Participant: oh, that’s good for him.

Interviewer: yeah… it’s not what he wanted but…

Participant: no but it’s something.

Interviewer: ok so, did you dropped school, or you 
didn’t continue study? At what age and that?
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Interviewer: Ok, so do you want to start explaining 
anything about the programme? How did you find 
out about it and why?

Participant: I think before this… I had been 
unemployed for like three month “ish” and I was 
just not really doing anything and sitting around 
the house and like my mum was nagging at me 
like go get a job, get out… so I was job searching 
on the website, the government one I think and 
I saw one that was like community traineeship 
with Charlton Athletic and I support Charlton 
so, it was close to me, it was nice to come to the 
ground every day and it said that, some of the 
stuff we would be doing it said like FA level 1 and 
like employability stuff so like speaking and CV 
workshops and that, obviously as I didn’t had 
a job for so long, I saw it like a preparation for 
getting a job, so I would make myself a bit more 
appealing to employers, so yeah, that’s kind of how 
a view it. And… what’s the first one we did, I can’t 
remember… I think it was the customer service 
mmmm… like employability stuff, CV, rewriting…

Interviewer: so that was useful for you?

Participant: yeah, cause before it was sort of like 
bland and boring and then it obviously it help me 
get to opportunities and staff but mmmm… we did 
costumer service, employability, FA level 1, first 
aid, coaching disabled.

Interviewer: ah, oh really? To coach disabled young 
people?

Participant: yeah. 

Interviewer: so you have a qualification on that 
too?

Participant: I should do but I don’t have the 
certificate yet… but yeah, I have done the course.

Interviewer: so all that within the traineeship?

Participant: aha… that was all here, what was it… 
about 12 weeks, three months I think. Which is 
really good because you won’t find that for free 
anywhere, especially for a young person with 
like not a lot of money. It was really good to have 
someone kind of pick you up and dust you of and 

Appendix 3: Interview Sample
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Participant: I think like legally you have to finish… 
I think it’s been pushed to 18 now… but at the 
time I could leave at 17 and I didn’t really like 
school… it was like… it just wasn’t for me… it’s 
not for everyone… and that’s ok, you don’t need a 
degree or whatever to get a good job, and I really 
didn’t like it so I had to get out as soon as possible 
and likely I found that apprenticeship doing air- 
conditioning and then I quit that as well and then I 
came here and did this.

Interviewer: and now so… how is it going? So now 
you are already doing your apprenticeship so how 
is that going how do you feel about that?

Participant: mmm… I have been there for like 
maybe two months… just over two months and 
mmm… a lot of the stuff that they teach you at the 
beginning I had already done at Charlton so it was 
really helpful…

Interviewer: ah ok, because they gave you a bit of 
training?

Participant: yeah… so we did, at Chelsea we did 
some like CV stuff and then we did our FA Level 1 
again because employers really like that, because it 
shows that you can work with kids and you can be 
trusted with like organisation, planning and stuff 
like that. It like, it’s a certificate that shows that 
you have the skills and it’s what loads of employers 
are looking for. It’s very different to Charlton 
but I wouldn’t say it’s any better or worse… just 
different. And then, I have to go to Stamford Bridge 
every day… and that stops in January I think and 
then we get a work placement… but that came 
up as a part of this course so I think he (CACT’s 
mentor) mentioned it to me, I didn’t want to go…

Interviewer: ah, you didn’t want to do it what you 
are doing at Chelsea? Why not?

Participant: No, I didn’t want, no. Because when it 
came up to me at first, it’s because B wanted to do 
it, because B wanted like an office job, and I didn’t 
really and it was like a Wednesday when the open 
day was and that’s when the old people come in…

Interviewer: and you wanted to stay here with the 
old people?

Participant: yeah, I wanted to stay with the old 
people… but yeah, B wanted to go but he didn’t 
want to go alone, and S (CACT’s mentor/teacher) 
was like something has come up at Chelsea is like 
an accountant apprenticeship thing which… just 
have a go at it or whatever… so yeah, I got like the 
first few interviews and they took me on, which 
was really lucky, because I wasn’t really sure what 
I wanted to do, even at 18 I didn’t know what I 
wanted to do, I wasn’t even sure what my skills 
were really so I didn’t know how I could use them 
or anything like that but then I sort of fell in this 
accountancy apprenticeship and it has been really 
good for me so far.

Interviewer: So, you are enjoying it…

Participant: yeah, is mmm… it’s really like rolling.
Interviewer: and are you learning, you feel like you 
are learning and that?

Participant: yeah, I am learning everyday it’s like 
three months of like a study period where they give 
as like a, it’s called an AAT Level 2 which is a basic 
accounting qualification and then later they put as 
in a work placement where they’ll give as the level 
3 and then hopefully we will do level 4…

Interviewer: ah ok, so in January you are going to 
start working somewhere else?

Participant: yeah… I am still going to be with 
Chelsea but I am going to work 4 day a week at a 
company, so they will pay me full-time.

Interviewer: because now they are paying you…?

Participant: nothing… because the first three 
months is just like a training, but it is well worth it, 
I mean is not really an issue for the moment.

Interviewer: and would you like to continue 
with this accountancy thing or what are your 
aspirations or ideas for the future?

Participant: I think… this is probably what is best 
for me… so honestly I still don’t… so I could be 
doing anything and I would just stick with it… so 
accountancy doesn’t like… I don’t love it but I don’t 
hate it but then I could say that about everything so 
I am sort of just doing it.
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part of the Charlton course for me, and at Chelsea 
is a lot more like they are training you for like an 
office sort of thing… it’s still confidence but it’s like 
a different kind it’s like professional relationships 
and how to like present yourself and stuff like that 
but I don’t think you can do that without having 
the basic conversational and communication 
skills that Charlton gave me… and then we are 
doing our accounting qualification, which we have 
almost finished the first one, and then they give 
us interviews for our placement in January, so we 
have to go away and research those independently.

Interviewer: so, is that something that scares you?

Participant: I don’t really mind interviews anymore, 
like it’s just like… it can be intimidating but they 
are all like just people, so there is nothing to really 
be scared of…

Interviewer: I’ll keep that in mind, they are just 
people! But it is scary sometimes…

Participant: yeah, but they want to listen to you 
as much as you want to talk to them, so… I don’t 
know where I was going with that…

Interviewer: ok good… you explained me loads of 
things…

Participant: is that alright?

Interviewer: yeah, just one more quick question… 
In terms of health and physical activity, I guess 
now maybe not anymore because you are doing an 
office job, but did it help you the traineeship and 
that?

Participant: yeah mmm… well with Chelsea every 
Tuesday afternoon we do like a fitness and sports 
sort of sessions for like a few hours and then we 
have to go and do our volunteering, so being active, 
because yeah it is a business apprenticeship but 
it’s still a football club so they try and incorporate 
this things.

Interviewer: well, it’s good no?
Participant: yeah, I like it, I’d rather do sport than…

Interviewer: than being in the office the whole 
day…
Participant: yeah, it’s boring.

Interviewer: Ok, great, so is there anything else you 
would like to add? No? Ok, thank you so much.
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Interviewer: but you can still do what you want?

Participant: of course I can!

Interviewer: so this internship and all that can be 
good for you to gain skills or qualifications but it 
you prefer coaching or other things you can also 
find a job of that.

Participant: yeah of course

Interviewer: because you would find it, probably 
even here at Charlton.

Participant: yeah… I think Charlton gives me… like 
if the Chelsea thing doesn’t work out for whatever 
reason I can always use the things that Charlton 
gave me to go out and get another job.

Interviewer: exactly because you still have the 
qualifications and the experience, because you also 
did some volunteering as a coach, right?

Participant: yes, and it looks good on your CV any 
volunteering work and mmm… so if I just say I 
spent three months working with a professional 
football club and I gained this this and this 
qualification and they taught me this this and this 
employers really like that.

Interviewer: yeah, that looks good. And… so, 
what kind of skills or things do you think you 
improved? Like… did you improve your confidence, 
communication skills,…?

Participant: ok, so… I mean before I started at 
Charlton, I couldn’t really… I was quite shy… I 
didn’t really want to talk… but then you come in 
everyday to a place where you know everyone and 
you like everyone so it makes it a lot easier so you 
sort of build that up as you go along and then by 
the end of it you can talk to people which is good 
for like interviews, is you come across as confident 
is brilliant for interviews.

Interviewer: which is very difficult…

Participant: yeah, it is really hard. But yeah if 
you are like meeting new people, or you have a 
job interview or even if you are coaching kids or 
whatever, you need to be confident because that 
rubs of and people… or even if you are not, even if 
you just pretend to be people will think you are and 
that’s like the most important thing, and then… 
mmm… so yeah I think like social skills was a big 
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